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The objectives of the Institute were to improve the

educational pregrams offered to all children in the Richmond Public
schools, and to assist staff members in broadening their
self-concepts in relation to co-workers, various sub-cultures, and

the environment in which they teach.

Thirty-one different groups were

involved during 1965-1966; each had an instructor selected for their

competence in a subject area.

The program centered around six content

ireas: Communication; Development of Future Leaders; Leadership

Development;
Improvement.

Reading Improvement; Social Science; and, Speec!
Also included is a Final Report concerned additi.. _.y

with the employment of "Advisory Specialists®™, a team of urban
experts to help prevent resegregation and to recruit competent
personnel for desegregated faculties. [Seven pages of copyrighted
material, "News clippings on the Urban Team Report,” have been
deleted from the 1968 report section of the document. ] {2uthor/CB)
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INTER-RACTAL IN-SERVICE PROGRAM DESIGNED TO
INCREASE THE EDUCATIONAL OPPORTUNITIES OF
THE CHILDREN IN THE RICHMOND PUBLIC £CHGOLS

Desegregation began in the Richmond Public Schools in September
1960. Prior to that time, with very few exceptions, the faculties and
the students had been generally segregated. Although city-wide in-
service programs have been held on a desegregated basis since 1947,
in-service training, curriculum planning, and all other programs in
the individual sthools have been conducted in segregated sitvations.

A high percengage of the teachers in Richmond Public Schools received
their training in segregated schools and colleges. Until recently,
most teachers gave little thought to the problems of motivation and
instruction of pupils except those of their own race.

Convocations of teachers, in-service training programs curriculum
study groups, and general conferences have been desegregated for many
years. There also has been integration of the admiristr-tive -~
personnel for a number of yaarse. Severai teachers taught in both white
and Negro schools, and the first Negro teacher was assigned to teach
white pupils in - regular schoolroom situation in the summer of 1964,
In 1965, Négroe. were appointed as the head of the scie.ice department
for the entire city, as director of the school Community Action Program,
and as Assistant-in-Personnel. Efforts were intensified during the
1964-65 school year to prepare for the orderly desegregation of
faculties.

At the prese:t time the schcol board is operating under a policy
to seek the best person for z pocition without regard to race, and

Negroes continue to be sought for important positions in order to
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demonsirate that job opportunities are available for those who meet
the necessary requirements. Recent appointments of Negroes above the
teaching level include the Assistant Director of Instruction, an
Asgistant Principal in a previously all-white elementary sch.ol, the
Director of Head Start Programs, the Supervisor of Guidance, and a
Supervisor of Language Arts. In addition, a white person has been
named Assistant Principal in an all-Negro elementary school.

It was felt that without an intensified in-service training
program, the instructional program of the Richmond Public Schools
would suffer immediately from teachers' lack of knowledge and under-
standing of the cultural factors affecting the educational process for
pupils whom they teach and the manner in which educational practices

must be adapterd to fit this situation.

GENERAL. STATISTICAL INFORMATION'

September
June Septenber - . 1966
PUPILS . . 1965 - 1965 (Anticipated)
Number of Segregated Schools (Negro) 29 27 23
Number of Segregated Schools (White) 11 10 6
Number of Integrated Schools 17 20 28
Total Number of Schools 57 57 57
PUPILS
Membership of Integrated Schools (Negro) 993 3,102 5,804
Membership of Integrated Schools (White) 10,198 12,077 14,219
Total Membership of Integrated Schools 11,191 15,179 20,023
FACULTIES o
Number of Segregated Faculties (Negro) 29 18 11
Number of Segregated Faculties (White) 28 19 8
Number of Integrated Faculties 0 20 38
Total Numbexr of Faculties 57 57 57
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OBJECTIVES
The general purposes of the project were the following:
1. To improve the educational programs offered to all children
in the Richmond Public Schools.
2. To assist staff memﬁers in broadening their self-concepts in
relation to co-workers, various sub-cultures, and the total milien
in which they teach.
Within the broad framework of the two general purposes, the
following specific objectives may be enumera£ed=
a. To give teachers, principals, and supervisors an opportu-
nity to work together on concrete problems of vital importance
to the improvement of education in changing times in such a
way that educational opportunities for children will be in-
creased and relations among the school staff strengthened.

b. To provide a production workshop to give real experience
in communicating with the public about school system activi-
ties; plans, accomplishments, and needss

c. To provide an opportunity for individuals who give evidence
of leadership potential in the areas of speech and reading to
have intensive work in the area of their strength with the

guidance of experts in the field.

d. To develop methods and materials for assisting children and :
youth in a sound program of speech improvement.

e, To assist leaders and potential leaders in the school
system in the development of their leadership qualities.

f. To help principals and teaghers at all levelé to better

understand the process of teaching reading; how individuals




learn to read, how to detect pupils with reading problems,

how to challenge gifted pupils,; how to plan programs of im-

provement for slow pupils, how to select and use suitable

materials, and how to keep up with professional advancements
being made in the field of reading.

g. To help individuals look at themselves and their view of
life and reach & better understanding about why they act as
they do.

h. To help members of each race understand how members of
the other race look at life and reach decisions when faced
with questiohs affecting the future.

i. To help develop a better understanding of cultural back-

grounds of the two major races represented in Richmond.

COMMITTEES
Three committees assisted with the planning and guidancz of the
program. Although members of the committees were not directly involved
in the operation, their suggestions were invaluable in setting up the
program, in identifying and securing capable instructors, in selecting
outstanding consultants, and in making adjustments throughout the Yyear

to keep the program focused on its goals.

Comnitfee of Experts

A "Committee of Experts! met in July 1965 to review the program
propogal and to make recommendations for itg implementation. Committee
members present for the meeting included the following:

Dr. H. I. Willett, Superintendent, Richmond Public Schools

D. Robert T. Anderson, Director of the Program

P {



Mr. Harold D. Gibson, Directof of School-Community Relations,
Rithmond Public Schools

Mr. N. Ray Hiner, Jr., Supervisor of History and Economics,
Richmond Tublic Schools

Mr. Ernest W. Mooney, Jr., Director of Instruction,
Richmond Public Schecols

Dr. Harry W. Roberts, Head, Department of Socioloyy
Virgiria State College
Petersburg, Virginia

Dr. Robext Saunders,‘Assistéhi Déan,'Auburn University,
Auburn Alabama

Dr. Thomas E. Warren, Associate Director, Human Rights Institute,
George Pzabody Colliege for Teachers
Nashville, Tennessee
The committee made specific plans for the week-long conference
of administrators and supervisors August 23-27, 1965. They also dis-

cussed the total in-service program and made Suggestions for its various

phases.

Institutions and Professional Organizations

All institutions of higher learning and professional educational
organizations in the Richmond area were invited to assist the
Richmond Public Schools with the in-service programs. Invitations went
to the following:

College of William and Mary

Medical College of Virginia

Randolph-Macon College

Richmond Professional Institute

Union Theclogical Seminary

University of Richmond

University of Virginia

Virginia Education Association

Virginia State College ’ !j
-5-
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Virginia State Depariment of Education

Virginia Teachers Associ.tion

Virginia Union University
The committee met twice with a good representative group present each
time.

At the first meeting in August 1965, Dr. H. I. Willett, Superinten-
dent, presided. The over-all program of the Richmond Fublic Schools was
described and the proposed in-service program with its objectives were
presented. The committee discussed such points asg pPersonnel from the
organizations and institutions who might serve as instructors or congdl—
tants, the proper prucedﬁre for contacting such persons, the possibility
of oftering college credit for participation in the program, and other
assistance the organizations and institutions could render the programe.
The meeting generated interest in the in-service program and drew as-
surances of cooperation from each group represented.

A second meeting was held in November 1965. The organization, ob-
jectjves, and activities of the in-service program were reviewed. The
committee made suggestions for the continuation of the program and dis-
cussed other ways in which the institutions of higher learning and the
Richmond Public Schools could work together to improve educational sppor-

tunities in the area.

Evaluation and Planning Committee

A representative from each of the fourteen in-service groups that
met during the “irst semester was randomly selected to 3erve on the
evaluation and planning committee. ' The committee met in November and

January. Each time the members were released from their regular



assignments to spend a full day working with the program‘director°

Prioxr to the first meeting of the'committee, members were given
class time to discuss the program with other participants in their
group so that they might adequatély represent them at the committee
meeting. At the first session the different classes were discussed to
give all members a better understanding of the total program. Time
was spent in a critical examination of the various groups with attention
given to such items as instructors, course outlines, and materials for
study. Many good suggestions were made to improve the effectiveness of
the programe. Approximately half of the day was given to serious con-
sideration of the program's future after the 1965-66 school year. It
was recommended that the program be continued and specific areas of
concentration were proposed for consideration. These suggestions became
the basis for the proposal submitted to the Office of Education in
December 1965,

The second meeting of the evaluation committee came in January
at the close of the first semester. Again the committee discussed the
activities and outcome of the wvariocus study groups and made suggestions
for improvement. The total group also gave further attention to
recommendations for a continuation of the program in 1966-67. Much
work was done with small groups preparing specific suggestions for

consideration by the totai committee.

THE PROGRAM
¢
A description of the total in-service pProgram was given to all

professional personnel in the school system on the first day teachers

reported for the 1965-66 schoel term. The last page of the material
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distributed was a form on which individuals could indicate the specific
area in which they were interested if they desired to participate in
the program.

Based on the information received from the returned forms, course
groups were established.

Participants were assigned to the sSubject area and meeting time
that was indicated as first choice where possible. All classes were
formed without regard to race and steps were taken to avoid the acci-
dental formation of a group with all members from one race-

A total of thirty-one different groups was involved in the pPro-
gram. One group, The Leadership Development Seminar, met prior to the
opening of school and once during the year. Another group, a
Communication Workshop, met for two semesters. The remaining twenty-
nine groups met 2% hours a week for sixteen weeks for a total of
forty hours.

Each of the regular groups had an instructor who met with the
group each time. Course guides or outlines were not prepared in ad-
vance. It was rather, the instructor's responsibility to_assist the
participants in developing the outline, goals, and activities to
meet the needs of the individuals involved. Instructors were selected
for their competence in the subject area to which they were assigned
and for their ability to work with people in such a way as to get
maximum participation.

Classes were scheduled to meet in three senior high school
buildings and the central office}administrative building. The high

schools were selected for their locations in northern, central, and

iz
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southern sections of the city. The administration building was used
by three groups becauée of the availability of resources needed in
their worko.

Attendance was checked at each meeting by having participants
sign their_initials on a roll sheet to indicate their presemnce. A
secretary was selected in each group to see that the initialed roll
was returned to the in-service office through the school mail service
after each meeting. The office secr2tar~ received the rolls ai:d kept
a compiled record of a:tendance from .1iclk the payroll was writ:en-;t
the end of the s:mester.

Instructors requested materials For use with their groups.
Requisitions for the materials were made in the in-service office and
supplies were shipped to the office by vendors. Inventory cards were
made as materials ﬁere received. Simple records were kept of all non-
consumable materials sent to instructors or participants to provide
an easy check when they were returned.

The in-service program was centered around six content areas.

They were Communications, Development of Future Leaders, Leadership

Development, Reading Improvement, Social Science, and Speech Improvement.

i2
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Communication wofkshops

Two Communication Workshops were included with twenty-five
members in each. The group that was formed in the fall continued for
the full year and a second group r~ ¢t during the spring semesters.

Instructors for these groups were:

Mr. Harold D. Gibson, Director of Schcol-Comn: -nity
Relations, Richmond Public Schools

Mr. Irving G. Turnage, Supervisor of Audio Vis::ai<.
Richmond Public Schools

The primary objective of the Communications Workshops 8 to ~ro-

vide production workshops that would give participants reznl seri==ces

in communicating with the Public about school system activi- =3, P-3Ins,

accomplishments, and needs. Each group set up its own oucline, gosls,

and activities in keeping with this general objective.
The year-long workshop outlined its proposed program as follows:

FIRST SEMESTER

A study will be made of procedures through which the
public can best be kept informed about +he schools, their
programs, activities, problems, accomplishments, and
needs. Members of the group will actively participate in
communicating with the public about the schools through
newspapers, television, radio, personal appearances before
such groups as civie clubs and Parent-Teacher Associations,

and the publication of a local paper dealing with the .schoeol
story.

UNIT I

Unit I will consist of a thorough examination of the
field of school-community relations, staff relationships,
and human relations, as they apply to the field of communi-
cations. The major emphasis during the unit will be to
establish a firm background of knowledge of journalistic
and communications activities to occur later in the course.

TIME: Unit I will involve the first three meetings of the
class.

19
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UNIT IX

Unit II will be devoted to bringing the attention of
the class toward the practical aspects of communicatione.
It should serve to help the participants understand the
mechanics of preparing a neusrelease, preparing copy for
printing a newspaper, the techniques of cropping rhoto-
graphs for Publication, the principles of good layout of
material on a printed Page, etc. The class will examine
the methods used to work effectively with such mews mediz
as radio, newspapers, and television. During Unit II the
participants will begin a local newspaper for school
patrons. The aciual production of a news bulletin will
give them opportunity to put into practice the mechanical
elements outlined above.

TIME: Unit II will involve the next four meetings of the
class.

UNIT IIX

Uunit III will be devoted entirely to workshop activi-
ties involving communications. Participants will become
actively engaged in such communicationg activities as
televigion and radio appearances, and the preparation
necessary for these appearances, Participants will seek
every opportunity to tell the school story through speaik-~
ing engagements at civic group meetings or PTA meetings.
Participants will be involved in the creation and adminis-
‘tration of a speakers' bureau for the public schools.

TIME: Unit ITI will involve the next eight meetings of
the class-

The final meeting of each sSemester will be devoted

‘o evaluation.
SECOND SEMESTER
UNIT I

Unit I will consist of a thorougl review of the work
of he first semester of the workshop, and the introduction
of nw materials not previously available.
TIME: First two meetimngs.

UNIT IX

Unit II will be devoted to a specialized study of the
role ¢ the local school in communications activities

ig "



affecting the community. Principals of selected schools
will be invited to describe the communications activities
in their schools and the extent of their success. Partici-
pants will strive to develop some general guidelines for
schools for use in communication with the public.

TIME: Next three meetingss
UNIT I_ .

Unit III will be devoted to a specialized study of the
role of news media other than the newspaper in telling the
school system's Story tc the public. Included in this
study will be television, both commercial and educatiomnal,
radio, and other miscellaneous media.

TIME: Next three meetings.
UNIT IV

Unit IV will be devoted to a specialized study of the
role of the local newspaper in telling the school story.
Newspaper reporters will be invited to speak to the group,
outliring their activities in news gathering and reporting.:
Other personnel from the newspapers may appear before the
group to discuss the: relative importance of various kinds
of news stories and to discuss Jjust what is news.

TIME: Next three meetings.
UNIT V

Unit V, including the final evaluation session, will
be largely unstructured to allow for the treatment of
future plans for communications activities, and to permit
the study of particular areas as suggested by the workshop
participants.
TIME: Last five meetings.
The spring semester workshop group proposed to meet the general

objective through activities in four genefal areas.

Goals and Objectives of Communications Workshop

The objective is to provide a production workshop to
give real experience in communication with the public about
the public school system activities, plans, accomplishments,

and needs.

To meet our primary objective, activities will be
scheduled in four general areas.

,\.‘i‘ﬁ
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A thorough examination of the field of human
relati.as, schocl-community relations, and
staff relationships. Emphasis will be on
school~community relationships, what we axe
now doing in this area, and ways to improve
our present methods-

Investigation of news media available to us
locally. This will include first hand re-
ports from representatives of the local news
media and field trips to television and radio
stations, newspaper offices, and pPrinting
facilities.

Workshop activities involving communications
such as television and radio appearances, the
preparation necessasy for these appearances,
and speaking engagements. The creation of a
Speakers! Bureau, the planning and writing of
the Staff News Bulletin, and the initiation of
a publication for =chool patrons (much of this
activity will be done as a cooperative project
with Communications Workshop - Group I).

Special project which would include one of the
following:

a. Some type of publication covering a
program or programs of Richmond
Public Schools.

b. Filmstrip or slide production on a
" specific program of Richmond Fublic
Schools.

c. Guide, brochure, or report covering
subject or subjects from Richmond
Public Schools.

Our ultimate goal will be to develop 25 communicators,

capable of relating the schoel story to their fellow faculty
members and to the public.

Neither of the groups followed its outline exactly as the
entire in-service program was intended to be flexible to meet needs of

the participants. A variety of materials on public relations and

A ]

communications composed ‘the "study" portion.. Some of the activities

and productions of the workshops included the following:

16
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1. A day-long Communications Conference with representatives
of the news media and the National Schools Public Relations
Association.

2. The establishment of a Communications Neitwork with represen-
tatives in each school to search out and report news worthy
items.

3. The preparation and publication of a pictorial report
"Richmond's Classroom, Opportunities for All."

L. A radio interview on a local program called "Open for
Opinion." Tz

5. The production of "Richmond Public Schools Report Card"

a report to parents which was inserted iAA pupil's report cards.

6. Regular publication of "The Staff News Bulletin," a report
on activitiezs in the schools.

7. Television appearances on a local commercial charmel. At
teast one person from a workshop was on a short interview
program each week.

8. Tour of the local educational television station which in-
cluded witnessing the taping of a lesson.

9. Preliminary work or the publication of a booklet on
creativity in the Richmond Public Schools.

10. Work on the establishment of a speakers' bureau.

The effectiveness of the workshops was enhanced by outside con-~:

sultants listed below.

Raymond Boone, Editor, Richmond Afro-American

Mary Dowd, Public Relations, WRNL Radio

17
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Jerry Gilliis, News Reporter and Announcer; WRVA Radio

rd

Robert Hilldrup, Educaticen Editor, Richmond News Leader

Robert Holland, Education Reporter, Richmond Times-Dispatch

Albert E. Holliday, Coordinator, School Community Relations,
Fairfax County Public Schools

Bruce Miller, News Reporter and Announcer, WIVR Television

Clarence Spain, Retired Principal, Binford Junior High School

ig -

-15-



Development of Future Leaders

A group for the Development of Future Leadefs met during the
spring semester. Pwenty-five participants wvere chosen from seventy-
five teachers who listed this group as their first choice and who re-
turned the YApplication for Admission to Leadership Development Prog-
ram." The screening committee which made the selections was appointed
by the superintendent of schools and was composed of central office
administrators, principals, and teachers.,

Dr. Byron B. Nelson, Jr., Director of Finance, Richmond Public

Schools, served as instructor and enumerated the purpose and course

outline as follows:

The purpose of the class is to assist individuals in
conceptualizing the tctal operation of the Richmond Public

Schools. Special emphasis is placed on iteadership roles in
the school systems

Program Outline
1. Overview of the course and planning session-
2. Organization of the Richmond Public Schools with spe-
cific emphasis on the School Board - Administration

relationships and the relationships between admini s—
trative divisions.

3. Financing the school program - including the preparation,
execution, and evaluation of the budget.

L. Research and development with emphasis on the role of
the Department of Research and Development and cur-

rent research projects in the system.

5. Services of the curriculum department. The leader-
ship roles played by the supervisors and consultants.

6. Department of Special Services. The role played in
providing logistic support to the instructional pro-

gram. Meeting at the warehouse to inciude a tour of
the facilities.

7. School Plant Planning. The relationship of the edu-

, i9
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cational program to the design of the school plant.
Emphasis on changes; in design created by changes in the
instructional! programs.

8. The film "“"And No Bells Ring" to focus attention on the .
changing concepts in education. ¥

9. Persconnel Policies, and Leadership Opportunities.

10. The Role of the Elementary Principal. Meeting in
an elementary school.

11. The Role of the Senior High Principal. Meeting in a
senior high school.

12. The Role of the Junior High Principal. Meeting in a
Junior high s=chool.

13. YSome Aspects of l.eadership" (outside consultant)
14, The Instructional Program of the Richmond Public Schools. %
15. The Changing Nature of the Community including a dis-
cussion of the desegregation plan of the School Board
and its implications.
16. The Role of the Superintendent.
Many individuals assisted the instructor to give depth of under-—
standing to the program. Those who served are listed below:
Mr. Lucien D. Adams
Assistant Superintendent of Instruction
'"The Instructional Program of the Richmond Public Schools”
Dr. Robert T. Anderson
Assistant Director of Instruction
"Leadership Roles of Supervisors and Consultant Teachers"
Mr. William W, Brock, Principal

Thomas Jefferson High School
"The Role of the Senior High School Principall

o S

Mr-. Rondle E. Edwards
Assistant-in-Personnel
"Personnel Policies"

Mr. Oscar W. Fary, Jr., Principal :

George VWythe High School
"Role of the Senior High School Principal'

29
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Mr. Elmer Gish, Principal
J. E. B. Stuart School
"Rcie of the Elementary Principal’

Dr. Willard E. Goslin

Retired Professor of Education
George Peabody College for Teachers
Nashvillie, Tennessee

n"Some Aspects of Leadership"

Mrs. Lois H. Jones, Assistant Principal
Baker Elementary School
"Role of the Elementary Prinecipal'!

Mr. Leon D. Harding, Principal
Chimborazo School
"Role of the Elementary Principal'

Mr. Nathaniel Lee, Principal !
Woodville Elemgmntary School
"Role of ti 2 Elementary Principal'

Dr. Thomas C. Little
Assistant Superintendent of Physical Properties
"The Changing Nature of the Community"

Mr. John B. Madden, Principal -
Chandler Junior High School ,
"Role of the Junior High School Principal®!

Mr. Joseph R. Ransome, Principal
Randolph Junior High School
"Role of the Junior High School Principal'

Mr. T. Gordon Sandridge

Director of Special Services

"The Role of the Department of Special Services in Support-
ing the Instructional Program'

Pr. Francis Sisson
Assistant Superintendent of Personnel
"Parsonnel Policies and Leadership Opportunities"

Mr, Leonard F. Sutton, Principal
Patrick Henry School
"Role of the Elementary Principal®

Mr. Fred S. Swann, Principal
East End Junior High School
"Role of the Junior High Schpel Principal'?

21
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Dr. James W. Tyler

Director of Research and Development

And Deputy Clerk of the School Board

RRole of the Department of Research and Development

Mr. William M. Wilder
Assistant Director of Buildings and Grounds
"Schoel Plant Planning and the Instructional Program'

Dr. Henry I. Willett

Superintendent of Richmond Public Schools
"Role of the Superintendent!

~19-



Leadership Develiopment Seminar

The Leadership DPevelopment nginar was composed of all adminis-
trative and supervisory personnel. Representatives from the local
teachers' organizations and Parent-Teacher Associations were also in-
vited to the pre-school meetings. A total of 162 people participated
in this phase of the programe.

The major portion of the leadership development seminar consisted
of a five-day conference with the title Educational Leadership for a
Changing Society.!" The conference met in one of the senior high schools
during the morning hours each day.

Objectives of the conference were listed by the planning committee
as follows:

1. To look at society today. (Explosion of knowledge, social

changes, etc.)

2. To look at leadership as a concept; the definition of leader-
ship, the role and purposesg of ieadership, the varying concepts
of ways to approach leadership.

3. To look at leadership that must be appropriate and applicable
to today's problems, particularly to Richmond's situation. To
outline some of the essential characteristicg of -approache.

4. To focus on problems that are expected to accompany school de-
segregation--the beginning to be general-and reduced to immed-
iate local situation. |

5. The application of the above objectives to the solution of

local problems.

L)
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Activities were conducted in general sessions with all partici-
pants present and in sﬁall discussion groups of about fourteen members.
Discussion groups were formed randomly at registration, and each group
elected its chairman and secretary at the first meeting.

Program
"Educational Leadership for a Changing Society"

Monday, August 23, 1965
Superintendent H. I. Willett, Presiding

ADMo
8:30-9:00 Registration
9:00-10:00 Greetings from City Council:
Honorable Morrill M. Crowe, Mayor
Greetings from the School Board:
Mr., Frank S. Calkins, Chairman
Announcements
Robext T. Anderson, Assistant Director
of Instruction
10:00-10:45 Address: "Our Changing Society and Its
Implications for Educational Leadership"
Dr. Maurice F. Seay, Assistant Dean
and Director of the School for Advanced
Studies,.Michigan State University
10:45-13:15 Break
11:15~12:00 Group Meetings--Reaction of participants
Tuesday, fugust 24, 1965
Mr. Lucien G. Adams, Presiding
A°M°
8:30-9:15 Group Reports
9:15-10:00 YLeadership -~ A Changing Concept™
Dr. Seay
10:00-10:30 Break'
10:30-11:15 Group Meetings -~ Reactions
11:15-12:00 " General Meeting -~ Speaker's reactions

to questions from groups.
ﬁd .t
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A°M°
8:30-9:15

9:15~10:00

10:00-10:30
10:30--11:15

11:15-12:00

A.M.
8:30-9:15

9:15-9: 30
9:30-10:30
10:30~11:00

11:00-12:00

AOMG
8:30-9: 30

9:30-10:15

Wednesday, August 25, 1965
Dr. Thomas C. Little, Presiding

Dramatizations
"Educational Leadership for Today's
Schools"
Dr. Robert L. Saunders, Assistant Dean,
School of Education, Auburn University
Break

General Meeting~--Questions from floor

"Your Richmond Public Schoolsg"
Mr. Lucien D. Adams and Staf.

Thursday, August 26, 1965
Dr. Francis W. Sisson. Presiding

"Facts About Race - 4 Review of I search
Findings"
Dr. Harry W. Roberts, Professc:. of
Sociology, Virg: ia State Collixg=

Questions from floor
Group Meetings - Reactions
Break

"The Role of Educational Leaders in
School and Faculty Desegregation Success"

Dr. Rebert L. Saunders, Moderator

Mr. Lucien D. Adams

Mr. John Madden

Dr. Harry W. Roberts

Mr. Henry C. Terry

Dr. W. Bruce Welch

Friday, August 27, 1965

Roy N. Puckett, Presiding

"The Elementary snd Secondary Act of
1965--Opportunities for Richmond"
Dr. James Tyler

"The Opportunities, Challenges, and

Responsibilities That Lie Ahead"
Mro. Ho Ic: Willett

éﬁ. L.
LA
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10:15-10:45 Break
10:45-11:45 Group Meetings - Reactions and
Recommendations

Outside consultants were very helpful throughout the conference.

Dr. Maurice F. Seay made two formal presentations 'Our Changing
Society and Its Implications for Educational Leadership' and YLeader-~-
sh: p--A Changing Concept.!" In addition, he counseled informally with
individuals and small groups on problems of urgent concern.

T, Harry W. Roberts presented a report "Facts About Race--A Review
of Res=arch Findings" and served on a panel discussion of ''The Role of
Educational Leaders in School and Faculty Desegregation Success.' He
alss served as a general advisor for the total in-service program.

Dr. Robert L. Saunders was present for the full week and gave in-
valuable assistance and advice. He worked with the evaluation, seirved
as a panel member, and made a presentation "Educational Leadership for
Today's Schools.!

The second portion of the Leadership Development Seminar consisted
of a single meeting. The group that attended the pre-school conference
met in May 1965 to hear Dr. Willard Goslin, Retired Professor of Educa-~
tion, George Peabody College for Teachers, Nashville, Tennessee. Dr.

Goslin spoke on "Education for the Latter Half of the Twentieth Century."
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Reading Improvement

Nine Reading Improvement groups operated during the year.
Four were conducted in the fall semester and five in the spring sem-
ester. A maximum of twenty-five members was permitted in a group.

Two groups were offer 1 with college credit available. In the
fall, the College of William and Mary offered ome and the University
of Virginia conducted one d:ring the spring semest=r. In both cases
the institutions allowed er ugh flexibility for tize course to achieve
the goals of the in-service program.

Instructors for the r=ading improvement groups are listed
below:

Mrs. Ann Davis Burke
Elementary Superviso—
Richmond Public Sche-:is

Mrs. Jean R. Butche:
Instructor of Reading
Richmond, Virginia

Mrs. Emily P, Deierhoi
Language Arts Consultant
Oak Grove School

Miss Freda Harrell
Richmond Public Schools
Consultant Teacher

Mrs. Beresenia W. Hill
Supervisor of Remedial Reading
Richmond Public Schools

Mrs. Ida Johnson Hill
Language Arts Consultant
Webster Davis School

Irso Martena Bracey Hill
Language Arts Consultant
Baker School

Mrs. Louise S. Walton

Elementary Supervisor

Henrico County Schools
The general pupose of the reading improvement classes was to help
participants learn more about the process of learning to read. It
was expected that emphasis would be placed on the study of such topics

- 3
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as ehvironmental backgrouncé. inadequate background of experiences
current available materizli:s  »Hrocedures fory challenging pupi 3 of
varicus abilities and reading levels within a classroom, methods :-f
identifying and remedying p-oblems which cause retarded readers, <he
ways children learn, and practices to help all pupils enjoy read’ g
independently.

‘ Each group, under the leadership of the instructor, formul: -ed
its "wn goals or course outline for achieveing the general purpos:2

stat=d1 above.

Reading lmprovement Group I

Aims:

To become familiar with:

1. The Developmental Reading Program {(including
phonics)

2. Various approaches other than the basal reader
approach h

3. Supplementary materials

L4, Practice materials

5. How to use 3 and 4 for individual needs

6. The literature in the field of xeading

Some Procedures:

1. Discussion and guizzes on phonics

2. Description with demonstration of materials by
teachers at each stage

3. Description of organization of ungraded plan, by
teachers from Baker School

L, Use of films

5. Reports by various members from their reading of
articles, pamphlets, etc.

6. A day's observation followed by discussion

7. Demonstrations by Instructor on use of materials
for individual instruction in developmental read-
ing in the content area

8. Visit from a 7% grade teacher who successfully
uses experience charts to teach scierce to slow
learners and poor readers, to demonstrate method
and materials

Reading Improvement Group IX
Outline of Tentative Schedule

1. Areas of Discussion
Getting acquaintegd 3;:8 .
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Setting goals - deciding which aspects of reading we
wished to expl ore
The story of :ng.aage ~ The history of the teaching of
reading ir- th: Uoited States

Sharing - Prsfc:sional book - Nila Banton Smith's '"Reading
Instruction for Today's Children."

Material Showr: - Ginn Pre-school lLanguage Kit-A
'"Holiday Books'" Z“rom Garrard Press

2. Areas of Discussion
Individualiz=d Reading Instruction
Values an< Limitations of Individualized Reading

Sharing - Scott-Foresman's "Reading Blocks"

Materials Show= - Macmillan Company's set of books
"Reading Spec=rum" for the 4t grade; Scott-Foresman
Company's ~=< of books, 'Invitation to Personal
Reading."

Discussion cf Bibliography and Authors of Profess-
ional Books on Reading

3. Areas of Discuss’'nn
Fostering Reading Interests: What are Children's
Interests?; Determining Children's Interests; and
Interest Inventory
Place of Phonics in Reading: Review of Phonics Rules
and Principles; Phonics Game; Phonics Test for Teachers
Materials Shown - Ginn ~ "Word-Study Charts"

4, Auditory and Visual Perception
Phonics Systems: Phonovisual; Economy Press Materialj
Lippincott Basic Readers
Sharing - Mrs. Elizabeth Hanklns from Stuart School to
te2l of her experiences using '"Open Court' Reader:s
Materials Shown - "Open Court" Readers; '"Lippincott Readers
and films'"; "Economy' material; '"Phonovisual' charts

5. Areas of Discussion

Word-Recognition Skills
Configuration Clues
Context Clues
Phonicszs Clues

Sharing - Mrs. Beresenia Hill tells about using '"Words-
in-Color" system and shows material

Material Shown ~ Commerxrcial Phonics; Games, Charts
and Workbooks

6. 'Vocabulary Development
Building and Using Experlemce Charts

Tachistoscopic Devices )
Enriching Children's Experiences

2y -
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. Shown - Operation of Speedioscope and Film-
=. Simple Tachisioscopes

£ Discussion

>oing Understanding in Reading

~wehension Skills

Zo. vw-Type Reading

Tz .cmary Skills

.. s Shown - McCall~-Crabb's "Test Lesson'' Books
t=rs Digest "Skill Puilders"

s.oo.. Yeardon's 'Y"Practice Lessons in Reading"

8. Begirrm—g Reading Instruction
k==~ =3 Readiness
Nz: -oproaches to Initial Readiug Instruction
=nver, Doman, De LaCarta and others)
Mat=~ :1s Shown - Reading Readiness Material; Beginning
Re-::..ng Material; Frostig Materials

9. Areas of Discussion

The Nature of Reading
Pu: p-ses for Reading
Diff -rant Types of Reading
Stac=s of Reading Instruction Through the Development
of a Crilad

Sharing - "Initial Teaching Alphabet"
Mrs. Elizabeth Carver of Westhampton School tells of
usingy this system in teaching reading

Materi=is Shown ~ Teaching Materials and Books Printed
in "Tmitial Teaching Alphabet!

10. Areas of Discussion
Evaluating Reading Performance
I=ormal Inventories
R== 1ing Tests
Nezure of Diagnosis of Reading Difficulty
C=ises of Readiny Difficulties
Material Shown - Many types of reading tests and informal
inventories

11. Principles of Remedial Reading
Techniques of Remedial Reading
Material Shown - High Interest, Low Vocabulary Booksj;
Filmstrips; Remedial Reading Materials

12, Ar. ~f Discussion
E._ . -:=ive Uses cof Oral Reading
Irsr- :sing Skill in Silent Reading
Fosz=ring Reading Tastes
A Review of Children's Literature

21
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14,

15,

II.

Materials Shown -~ New Children's Books
Slides shown in connection with Children's Literature

Meeting Individual Needs in Reading
ways of Grouping
Linguistics and Reading

Areas of Discussion
Parents and the Reading Program
Reading and the Culturally Deprived Child

Material Shown ~ Material for helping parents understand
the reading program

Review and Evaluation

Reading Improvement Group IIX
Goals:

To Develop an Understanding of the Basic Philosophy Under-—
lying Reading Instruction

A, The Psychology of the Learning-Reading Process

B. The Reading Process

C., Total School Program for Reading

D. Individual Needs

To Present and Evaluate New Approaches to and Materials
Recommended for Reading Instruction
A, Organizational Patterns
1. Ungraded Primary
2. Team Teaching
3. Multigrade and Intergroup FPlan
L, The Joplin Plan
5. Flexible One Grade Classrooms

B. New Approaches and Materials
1. Reading and the Content Subjects
2. SRA and other Programmed Recading Materials
3. The Language-Experience Approach
4L, Linguistics and Reading
5. Words in Color, ITA, Phonovisual
6. The Modern Montessori Method
7- Reading in High Gear
8. Frostig Materials for Perceptual Growth
9. Controlled Readers
10. Tach X Tachistoscopes
11. Listening Stations
12. Webster Clinics
13. Reading Pacers
14. Flash X

30

-8~



I11. To Develop Skill in the Administration and Interpretation
of Techniques of Determining Reading Needs

A, Informal Reading Inventories
l. Group
2. Individual
B. Standardized Tests
1. Reading Achievement
2. Interest Inventories
3. Mental Maturity
4. Sensory Perception
5. Psychological Surveys
C. Physical Ability Tests

IV. To Develop an Understanding of the Causes of Reading
Difficulties
A. The Underachiever
B. Retarded Pupils
C. Clinic Cases

V. To Develop an Understanding of the Sequential Presentation
of Reading Skills
A. Readiness Level
B. Beginning Level
C. Primary Level
D. Intermediate Level
E. Junior High Level
F. Senior High Level

VI. To Develop an Understanding of the Relationship of Lit-
erature to'Reading
A. Selection and Use of Poetry and Prose
B. The Value of Literature in the Reading Program

VII. To Develop an Understanding of Evaluative Measures
A. Teacher-Pupil
B. Self-evaluation
C. Motivation
D. Teacher-Parent
E. Day-by-~day and long-texm
Reading Improvement Group IV

Cioals:

In the teaching of reading, as in other classes, the teacher
has her own gcals for the students. The goals set are really
understandings as follows:

1. Every child needs a developmental reading program.

31
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2. The teacher must know the developmental sequence
of skills and then ‘use the method she chooses to
teach individuals.

3. The teaching of reading involves readiness, word-
attack skills, comprehension, and reaction to what
has been read.

L. Reading is one of the language arts skills and a
child needs to have listening skills and be able
to communicate orally before he reads.

5. No one set of materials or methods is necessarily
superior to any other but may meet the needs of
certain individuals,

6. The teacher must know what materials are available
and how to use them.

7- Diagnosis of a child's reading needs is necessary;
a plan to meet the needs is developed and evalu-
ation follows.

8. A good reading program is a balanced ome and in-
cludes opportunity for developmental, functional,
and recreational reading.

9. The teacher of reading reads professionally.

To establish the above understandings, the instructor will
use lecture, audio-visuals, class discussion of problems
connected with the reading process and program, and have
students present and react to materials.

Cutline

I. Introduction
A, Importance of Reading
B, What is Reading?

IY. Overview of Reading Program

A. Characteristics of Good Reading Program

B, Total Reading Program
l. Balance in the Program
2. Reading Readiness Program
3. Beginning Reading Program (Grades 1-3)
4., Intermediate Reading Program (Grades 4-6)
5. Feading Program at Upper Levels (Jr. and Sr.

High School)

6. Reading Programs at All Levels

C. Understanding, Skills, Attitudes, Which in Totality,
Constitute Reading Power

III. Readiness Period
£, Introduction
l. Two Types of Readiness
2. Instructional and Non Instructional Factors
3. Various Classifications of Factors
4., Importance of Readiiness

32
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Iv,

V.

B.
C'Q
D,
Eo
Fo
G.
H.
I.
Jo
K.
L.
M,
No

Making adjustments to the School Situation
Intelligence

Sensory Acuity

Visual Discrimination

Auditory Discrimination
Left~-to~-right Progression Habit
Language Facility

Experiential Background

Social and Emotional Adjustment
Physical Condition

Motor Skills

Listening

Evalvating Readiness

Begimming Reading Instruction (Primary Grades)

A,
Bo
C.
D,
E.
Fo

Overview of Reading Program in Primary Grades

Two Schools of Thought

Importance of Beginning Reading Period

Approaches to Teaching Reading

Transition from Readiness to Books

Areas of Teaching and Learning

l. Teaching Selections in Reading Books

2. Acquisition of Sight Vocabulary

3. Developing Independent Word-attack Techniques

L4, Developing Ccmprehension Abilities

5. Oral Reading

6. Follow-up Activities

7- Developing Habit of Reading Independently and
Widely

8. Developing Simple Organizational and Locational
Skills

Reading in the Intermediate Grades, Jr. and Sr. High
School

AD

BO
Co
Do
E.
FO
Go
H,
I,

Introduction

1. Extension and Expansion of Skills and Abilities
Developed Earlier

2. Need for Improvement

3. Similarity to Reading in Primary Grades

L, Contrast to Reading in Primary Grades

Particular Areas of Emphasis

Understanding or Getting the Meaning of What is Read

Use of the Dictionary

Furthering Independence in Woxrd Recognition

Reading for Various Purpose=z

Reading in the Content Areas

Recreational Reading

Study Skills

33

-31~-



Vi. Reading Readiness at Any and All Levels
A. Two General Types of Readiness
B. Importance of, and Need of Congidering, Readi-
ness at All Levels
C. General Areas of Readiness
D. General Readiness Needs in Teaching-Learning
Situations

VII. Grouping

A, Reasons for Grouping

B. General Principles for Effective Grouping

C. Deciding Which Child Belongs in Which Group

D. 7Typical Faults of Grouping Procedures

E. Practices that Make for Ineffective Teaching
Groups :

F. Practices that Make for Effective Grouping

G, Disadvantages of Homogeneous Grouping in Separ-
ate Classes

H. Tyves of Grouping

I. Individualization or Grouping Procedures Attempted

J. Some Suggested Procedures and Activities for Groups
Not Working Directly with Teacher

K. Suggested Supplementary Work with Groups

VIII. Remedial Reading
A, Types of Learners
B, Diagnosis of Difficulty
C. Procedures
D. Materials

IX. Measurement and Evaluation in Reading Program

X. Trends in Reading
A, New Programs
B, Controversial Issues

XIo Reading Materials
A, Basal Readers
B, Supplementarxy Readers
C. Trade Books
D. Se Ro A, Kits
E. Linguistic Materials
¥, Phonics Charts
G. PFilms and filmstrips
H. Tapes
I, Other

3¢
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Reading Improvement Group V

Since there is the wide span ¢f grades; kindergarten through
twelve, and since many members have already participated in
workshops dealing with a philosophy of teaching reading or
had college courses, it seem: that the following objectives
would serve best to upgrade the quality of reading instruc-
tion in this particular group.

1.

2°

3.

A program that will help teachers of each level
share and understand the peculiar needs,; problems
and types of experiences with every other level.

A program that will help teachers become familiar
with the pProfessional literature and with the phil-
osophies of outstanding writers in the field of
reading iustruction. ’

A program that will familiarize the members with
materials and their best uses.

I. The Basal Program

A

B.
C.

Is the basal reading program adequate?
Content?

Provision for individual differences?
Overemphasis?

Vocabulary?

Flexible method?

How may the %aszal reading program be improved?
What is o gouod basal reading program?

II. Comprehension

A,

B.
C.
D.
E.

What is the nature of comprehension?

Cognition?

Memoxry?

Divergent production?

Convergent production?

Evaluation

What is meant by intellect and reading behaviors?
How shall we interpret comprehension tests?

How shall we teach comprehension?

How do we judge growth in comprehension?

III. Diagnosis of Reading DPisability

A,
B.
C,
D.

What i3 diagnosis?

What is its purpose?

What are some pitfails in diagnosis?
What are some new trends in diagnosis?

IV. Grouping

Ao

What is grouping supposed to do?
35
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VI.
VII.

VIII.

IX.

XI.

XIX.

O
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B,

Within the class?
Within the grade level?
How can we improve grouping?

Individuaiized Reading

Ao
B.
Cc

D,
EO

What is individualized reading?

WVhat are some wvalues of individualized reading?
What are some problems inherent in individualized
reading? )

What are the outcomes of individualized reading?
Some questions about individualized reading

Interests and Motivation

A,
BO

Reading interests--~discovering and motivating them
The mass media and reading

Listening—~-Newest of the Language Arts

Aa
B.

Oral
Ao
B°
CO
D°

Woxyd
Ao
Bo
C,
Do
Ea
F.

Rate
Aa
BO
C.

What listening skills shall we teach?
How shall we teach listening?

Reading in the Modern Reading Program

Arguments against oral reading
In support of oral reading

How shall we teach oral reading?
Oral or silent reading first?

Analysis and Phonics

Why do we teach phonics?

How not to teach phonics

How to teach phonics

Phonics in remedial reading
Other approaches to word analysis
Word recognition and intellect

of Reading

Rate and comprehension
Causes of slow reading )
Effective methods of improving rate

The machine approach

A
B.
C.
D,
E.
F°

What do reading machines do?

Should you use reading machines?

How should reading machines be used?

What about the problems of itransfer?

Other problems inherent in controllec reading
What are the limits of speed training?
(Spache - Toward Better Reading - p. 264.)

Reading in the Content Fields

A.

BO

Why must we insure training for reading in the
content fields?
What are the necessary foundational reading skills?

36
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XIII.

XIV.

To

C. Planning for reading instruction in the content
fields

D. How to teach reading in the content fields:
mathematics, science, social science, literature

Remedial Teaching
A. Remedial {teaching versus classroom teaching
B. Approaches to remedial reading
C. Various therapeutic approaches
D. Measuring progress in remedial work

Vocabulary Developuent
Is vocabulary development a process or a type =f
drill?
Factors that influence vocabulary development
Causes of vocabulary difficulties
Methods of improving vocabulary
Problems in vocabulary training
resting vocabulary
The process of vocabulary growth

Reading Improvement Group VI
Goals:

define - What is reading?

establish major aims of the school's reading program
agree on basic characteristics of a good reading program
know the various growth stages in reading

undersiand the relationship of reading to the total
curriculum

understand the functional relationship between reading
and writing

discover,; try, and evaluate new and better ways of teach-
ing reading

learn how best to structure materials, space and time so
as to help children read

familiarize our«elves with the vast Ssource of reading
materials available today

Reading Improvement Group VII
Objectives:

help the participants to understand the meaning and

nature of reading and its relationship to other language
arts

To

get participants to the point where they can apply the

knowledge of how children grow, develop and learn in plan-
ning:

37
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a. Reading instruction based upon the needs of pupils
in their respective communities

b. Balanced reading programs which include develop-
mental, functional, and recreational reading

c. Reading instruction for pupils of different maturity
levels and different socio-economic backgrounds

To acquaint the participants with the various resource mat-—
erials that can be used for reading instruction

To help participants gain a knowledge of pertinent research
available in reading and its significance for and applica-

tion to their own professional situation

To help participants gain an understanding of how rxreading
may be improved through the content fields

To discover some of the instructional needs of the parti-
cipants through an inventory

To develop an appreciation and understanding of the various
approaches to the teaching of reading

To developr an awareness of the importance of improved instruc-

‘tion in reading

To provide situations whereby participants may observe good
teaching techniques in the field of reading

Outline:

Unit I. Backgrounds for reading
A. An overview of reading
B. The nature and scope of reading
C. Historical aspects

Unit II. Stages of reading development
A. Readiness for teginning reading

Unit III. Approaches to the teaching of reading
A. Language - experience
B. Phonics programs
Co Individualized reading
D. Kinesthetic
E. Programmed

3%
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Unit IV,

Unit Vo

Unit VI.

Unit VII.

Unit VIII.

Improvement of specific skills
A, Vocabulaxry

B. Vord analysis

C. Comprshension

D. Study skills

E. Reading rate

F., Critical reading

G. Creative reading

Organizing the classroom for effective instzxuction
A. Discovering reading levels of pupiis

- Bs | Readibility of materials

C. Patterns of grcuping

D. Plamming

E. Provisions for the exceptional pupils

Teaching reading in the content fields
A. English

B. Science

C. Social Studies

D. Mathematics

Developing tastes and interests in reading
A. Books and materials

B. Bibliotherapy

C. Role of the library

Staff responsibilities to readiry in the school
A. Responsibility of elementary school

-B.: Responsibility of high school
C. The role of the administration

Reading Improvement Group VIIIX

Aims:

To become familiar with:

1.
2.
3.

L.
Se
60
7o

1’
20

The Developmental Reading Program

Various Basal Reading Series

Various Other Approaches to the Teaching of
Reading

Other Materials

How to Use Materials to Meet Individual Needs
The Requirements of a Total Reading Program
The Literature in the Field of Reading

Journals:
Catholic Education Review
Education

39
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5 3. Elementary English
' L. Elementary School Jornal
5. Tnglish Journai
6. Journal of Educaticnal Pgychology
7. Journal of Educational Research
8. Journal of Reading
9. National Elementary Principal
10, N.E,A. Journal '
11. The Reading Teacher
12, V.G.A, Journal

Reading Improvement Group IX
Cutline:

1. Areas of Discussion
The history of our language
Fulfilling the quest for literacy

2, Areas of Discussion
The meaning of reading
Factors to be considered in begimning reading
The responsibilities of the parent and teacher in
beginming reading
The place of phonics in the reading program

Sharing - Economy materials
New Material ~ Ginn: Pre-Reading Skills Kit A
Activity - Informal Reading Inventory construction

3. Areas of Discussion
Evaluation and review: Mow Chlldren Learn t0o Read
(U.S. Department of Health, Education and Welfare)

Experience chart construction
Indlv:duallzed reading
Motivation

New Material
High interest - low vocabulary

L, Areas of Discussion
Slow learners
Comprehension and interpretation
New Material
McCall-Crabb Standard Test Lessonsg
Reader's Digest Skill Builders
Sharing
Phonovisual Method
Activity - Teaching aids

<+ 0
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Arezcs .7 Discussion

Vali:i= of reading to children
Meaz--ngful seatwork

Shar:i=z: -~ Open Court

New iizzerizal

SRA ZTlassroom Libraries

Areas of Discussion
Pheniiecs ~VYewsl Principles
Syllabication Principles
Prirciples of Accent
New Material »
Webster Word Wheels
Activity
List rules and give examples

Areas of Discussion

Phonics study - Review rules
Sharing

Words in Color lesson
New Material

SRA Phonic Survey

Areas of Discussion
Individual differences in reading
Interest Inventories
New Material.
SRA Piiot Library
SRA Multilevel Laboratories
Activity
Preparing interest inventories

Areas of Discussion
Oral and silent reading
Research findings
New Material
SRA Classroom Libraries
Activity
Listing oral and silent reading difficulties

Areas of Discussion
Remedial Reading
dentification
New Material
Controlled Reader
Activity
Presenting a Controlled Reader Lesscn

21
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Areas of Discussion,
Teaching reading to culturally deprived children
Teacher aids .
Sharing
Volunteer Teacher Aides
Activity
Making teacher aids for immediate use

Areas of Discussion
Planmning for reading groups
Meaningful seatwork
Sharing
Ungraded classes
Activity
Preparing a reading plan for three groups

Areas of Discussion
Vocabulary development
Definitions
Sharing
ITA Lesson
Activity
Defining terms and giving examples

Areas of Discussion
Poetry Appreciation
Visual aids-~auditory aids
Creativity
New Materials
Filmstrips and recordings
Activity
Sharing poetry

Areas of Discussion
Reading objectives
Free reading
Dictionary Skills
Review

Activity
Sharing objectives

Reference Books

Adams, Fay and Lillian Gray, Teaching Children to Read
New York: The Ronald Press Company, 1949

Burton, William, Reading and Child Development
Indianapolis: Bobbs-Merrill Co., inc. 1956

.Durrell, Donald, Improvement of Basic Reading Abilities

New York: World Book Company, 194G
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4. Harris, Albert, How to Increase Reading Ability
New York: Longmnan, Green and Company, 1956

5. Kottmeyer, William, Teacher's Guide for Remedial Reading
New York: McGraw Hill Book Company, 1959

6. Strang, Ruth; McCullough, Constance and Arthur Traxler
The Improvement of Reading, New York: McGraw Hill
Book Company, 1261

7. Heilman, Arthur, Phonics

8. Jennings, Frank, This is Reading

Jo Riessman, Frank, The Culturally-beprived Child,
New York: Harper and Row 1962

Outside comsultants and professional staff members of the Richmond
Public Schools contributed to the effectiveness of the program. Gen-
erall;, the consultants from outside the school system made presenta-
tions to joint meetings of all reading improvement groups while local

personnel worked in the individual groups.

Persons assisting instructors in the reading improvement groups

are listed below:

Mr. Stanley E., Baker

Remedial Reading Consultant

Richmond Public Schools

"The Use of the Tach-X Tachistoscope!

Dr. Jack H, Boger

Professor and Chairman of Education
Winthrop College

Rock Hill, South Carolina

"Methods and Approaches to Teaching Reading”

Mrs. Louise P. Carter
Language Arts Consultant
Richmond Public Schools
"Reading in the Content Areas'

Mrs. Elizabeth W, Carver

Westhampton Elementary School
Richmond Public Schools

"Initial Teaching Alphabet Experiment"

Mrs. Pauline S. Craddock

General Supervisor

Charles City County, Virginia

"Teacher-~-Made Materials"
4 3
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Dr. Leonard T. Curtis

Assistant Professor of Education
University of Virginia
Charlottesville, Virginia

"Teaching Reading to the Slow Learner"

Dr. Lynette S. Gaines

Professor of Education

Atlanta University

Atlanta, Georgia

"Teaching Reading in the Content Areas"

Mrs. Barbara M. Glenn
Language Arts Consultant

East End Jr. High School
"Reading in the Content Areas"

Mirs. Elizmabeth C. Hankins

Teacher

J.E.B. Stuart School

"Open Court Experiment in Beginning Reading"

Mrs. Beresenia W, Hill
Supervisor of Remedial Reading
Richmond Public Schools

"Words in Color"

Dr. Marie Marcus

Assistant Professor of Education
Louisiana State University in New Orleans
New Orleans, lLouisiana

"Why Should the Reading Teacher be Concerned with Linguistic

Theoxy"

Mrs. Carrie C. Meade

Teacher

West End Elementary School
"Materials Used in Reading Centers'

Dr. Helen A. Murphy

Weilesley Public Schools
Wellesley Hills, Massachusetts
"Peam Learning in Reading"

Mrs. Anne R. Noel
Teacher

Matthew F. Maury School
"Individualized Reading"

Miss Eleanor Preston
Supervisor, Library Department
Richmond Public Schools

Materials and Services of the Professional Library"

4+t

b2



Mrs. Joan G, Saroff

Remedial Reading Consultant

Richmond Public Schools

YLanguage Experience Approach to Reading Improvement'

Mrs. Catherine W. Seargeant

Teacher

William Fox School

"ITndividualized Approach to Teaching Reading"

Mrs. Julia M. Thornton

Remedial Reading Consul tant
Richmond Public Schools

"Materials Used in Reading Centers"

Dr. Rudolph F. Wagner

Chief Psychologist

Richmond Public Schools

"Teaching Reading to the Slow Learner"

Mrs. Lucille M. VWare

Teacher

Highland Park School

IClassrcom Practices That Worked for dMe"

Miss J. Louise Watts

Reading Consultant

Binford Junior High School

‘iIDevelopmental Reading at the Junior High School Level™



Social Science Proovlems

The social sciences embrace those discinlines that deal primarily
with the study of human relationships. Therefore, the social science
classes were especially well suited to help participants learn to ac-
cept human differences and to develop the ability to werk with child-
ren and colleagues of different ethnic groupss

Seven groups worked on Social Science Problems during the year,
three in the fall semester and four in the spring. Enrollment was
1imited to twenty-five in each g¥cupe. One class c..rried college cre-
dit from Richmond Professional Institute and one offered credit from

Virginia State College.

Instructors in Social Science Problems were as Tollows:

Dr. William H. Anderson, Jr.
Professor of Sociology
Virginia Union University
Richmond, Virginia

Miss Carol Ballingall

Department of Sociology and Anthropolegy
College of William and Mary
Williamsburg, Virginia

Mrs. Margarat G. Dabney
Assistant Professor
Virginia State College
Petersburg, Virginia

Mr. Norville Ray Hiner, Jr.
Supervisor of Social Studies
Richmond Public Schools
Richmond, Virginia

Dr. Frank B. Lewis

Professor of Christian Ethics
Union Theoligical Seminary
Richmond, Virginia

Mrs. Sonia E. Patten
* Adjunct Faculty

Richmond Professional Institute
Richmond, Virginia

Q ﬁi’é;
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Dr. Harry W. Roberts, Head
Department of Sociology
Virginia State College
Petersburg, Virginia

Objectives and course outlines as developed by participants
instructors are given below:
Social Science Problems Group I

OBJECTIVE: The students shall be aided in developing
techniques and attitudes which will aid in
teaching in the integrated classroom. The
various insights of the social sciences will
be examined to determine the factors in-
volved, A part of this will be the inter-
action of the members of the classo

DESIRED LEARNING OUTCOMES:

1. Each student will understand prejudice
from the viewpoints of personality,
society, and culture.

2. Each studert will be acquainted with the
historical rackground of American racial
structura,

3. Each student will examine educational
practice and theory seeking understand-
ings of the problems of classroom edu-
cation in an integrated school.

4, Each student will learn better how to
function in an integrated situation by
sharing in the learning experiences of
the seminar.

METHODS TO OBTAIN THE OBJECTIVE:

I A lecture series of the nature of pre-
Jjudice.

2. Three outside lecturers who will present
special material,

3. A series of lectures on Negro history.

L, Five films on the subject of the Souih-
erner.

5. Reading by the students.
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6. Examination of current sociological
research.

7. Discussion of issues in education.

8. Encouraging interaction between class
members, especially on controversial
matters.

Social Science Problems Group II
I. Objectives:

A. To help teachers understand human behavior

B. To improve teachers' understanding of the wvarious
social sciences

C. To help teachers face intelligently the problems
arising in an integrated school system

II. Procedures:
A. Lectures
B. Large and small group discussions
C. Individual reports
D. Guest speakers
E. Written reports and exercises
F. Films
G, Reading
ITI, Materials:
A. Books

B. Reprints of articles in Scocial Science journals
and the Scientific American

C. Pamphlets
D. Films
IV. Content:
A. BSocial Science: General

1. Wk t is . .

) .
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How did it eriginate?
2o Causation and the meaning of events
3. Development of an approach and attitude toward
social-scientific knowledge: epistemological
pluralism
Social Sciences:
A specific look at the structure and fundamen-
tal idea relationships of each of the social
sciences
1. Econcmics
2. Sociology
3. Political Science
4, Psychology
5. Anthropology
5, History
Application of Social Science Analysis to specific
problems of human relations faced by individual

teachers

Social Science Problems Group X1l

The basic objective of the course is a scientific under-
standing of race relations and of the universals found
therein. This over-all objective may be divided into
three major parts:

10

An analysis of the origin, development and present
status of the dominant-minority (American Negro)
group relations.

An analysis of the changing social structure and
culture of the minority group and the contributing
factors in relation to the larger societyo

An analysis of the results of the groups' relation-
ships, such as acculturation, conflict, accomodation,
prejudice, discrimination, stratification, proposed
solutions, etc., and their impact upon the person-
alities of both groups, and upon the opsiticn . f the
United States in the comr ity of nations.

This understanding of race relatiomns is to be achieved

through:

+9
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. I, OBJECTIVES: 1. To provide members of the group more

IX.
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G.

The lecture - discussion method in class

Assigned reading selected from an extensive
bibliograrhy and written reports

A textbook
A term paper
Book reviews

Individual consultations with students on term
projacts

Attendance at lectuwres given by three nationally
known authorities in the field, serving as con-—-
sultants

Use of audio-visual aids

Social Science Problems Greoup IV

adecuate knowledge of the historical
background of the present America.
structure of racial relationships;

2. To provide a factual basis for under-
standing the present situation of in-
ter-racial relationships, especially
in the American Southj;

3. To contribute to the self-understand-
ing of members of the group as they
examine together the nature and causes
of prejudices

L. To afford opportunities for principals,
teachers, and staff members to discuss
the problems and dilemmas as well as
the possibilities that appeas iu the
process of integration within the edu-
cational systemo

METHODS AND CLASS PROCEDURES:

1. Lecture-discussion to be used in pre-—
senting basic issues in each major
area of the studys

2. Assigned readings far all members <o
supply a common basis for discussions;

S0
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3. Discussions in small grouns; with re-
pert to entire class;

4. Assigned reviews of important books and
Journal articles;

5. Reports by individuals upon questions
and problems arising in the course of
the study but inadequately dealt with
in the general materialss;

6. At least one visiting iecturer;

7. The use of two or rmore brief films
dealing with racial differences, "stero-
typing,' problems of employment and
housing, etc.

ITIX. SCHEDULE OF CLASS MEETINGS, ASSIGNMENTS, MATERIALS:

-A. PERSPECTIVES IN AMERICAN HISTORY

1. BRBasic materials: Casih, fHE MIMD OF THE SOUTH;
Frazier, NEGRO IN THE UNITED
STATES; Myrdal, AMERICAN DI~
LEMMA; Silberman, CRISIS IN
BLACK AND WHITE, chapter VI
Sindler, ed., CHANGE IN THE
CONTEMPORARY SOUTH

2. Discussion subjects and class reports:

(a) Development of a Public
Schkool system in Virginia

(b) Report on Marcs, THE
TREATMENT OF MINORITIES
IN SECONDARY SCHOOL TEXT-
BOOKS

(¢) Present legal status of
interracial marriage in

United States

B. PERSPECTIVES IN RECEN. ANTHROPOLOGY

1. Basic materials: KLUCKHOHN, MIRROR FOR MAN,
chapters 5 & 9; Pettigrew,
PROFILE COF THE NEGRO AMERI-
CAN, chapters 3, 4, 5, & 6

2. Piscussion subjects and class reports:
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(a) Report on Raab & Lip-
set, PREJUDICE AND SO~
CIETY

(b) Report on concept et
race as a "modern' phe-
nomenon.

C, PERSPECTIVES IN SELECTED SCCIOLOGICAL STUDIES

1. The Negro Americanr and the Negro Revolution

The Role of the Racial Minority

Urbanization and Its Effects

Automation, Unemployment and the Changing Labor Market

Education and the Schools .

Baszic Materials: Peitigrew, A PROFILE OF THE NEGRO
AMERICAN; Pts I and III
Silberman, CRISIS IN BLACK AND
WHITE, chs. I, II, IX

Discussion subjects and class reports:

(a) Report on Rose, SOCIAL
CHANGE AND THE NEGRO
PROBLEM

(b) Report on Morland, TO-
*EN DESEGREGATION and BE-~
YOND

(c) Report on THE NEGRO FAM-
ILY {Mowynihan)

(d) ¥Film - CRISIS IN LEVI-
TOWN

(e) Film - CHALLENGE TO
AMERICA: T.E ROLE OF ED-
UCATION IN INTERGROUP RE-~
LATIONS

2. The Effects of Poverty in an Affluent Society

Basic materials: Harrington, THE OTHER AMERICA: FPO-
VERT" IN THE UNITED STATES
Galbraith, THE AFFLUELT SOCIETY

D. FERSPECTIVES IN AMERICAN ETHICAL PLURALISM

Basic materials: Johnson, PATTERNS OF ETHICS IN AMER-~
’ ICA TODAY

5 2
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Soccial Science Problems Group V

OBJECTIVES: To give the students an understanding of con-
cepts that are basic to anthropology, such as
the concept of culture, the fundamental unity
of mankind, and cultural relativity. To ex-
amine scientific evidence bearing on the mat-
ter cof physical differences among men. To
gain insight into culfural differences vhich
have grown up around two of the world's major
religions, Buddhism and Islam. To examine
several aspects of traditional cultures of Af-
rica, as well as the assets and problems of
Afyrica today.

PROCEDURES: A, Lecrtures
B. Two snecial speakers
Co. Readings
D. Three films .
F. A brief paper and an exercise in analysis
F. Four recordingcs
G. Classroom discussion

MATERIALS: A. A basic anthropology text
B. Two monographs, one on the Cheyenne Indians,
and the other on Bunyoro, an African kingdom.
C. Reprints from social science journals
D. Two films on Africa, one on the Middle East
E. Four recordings of legal cases in nonwvest-
ern societies.

Social Science Problems Group VI
I. Point of View:

All human behavior is social, is the result of commun-
ication, learning and adjustnent. The overwhelming need
in our .iociety is for human behavior geared toward coop-
erationa. It is imperative that teachers examine their
attitudes and the attitudes of others toward them within
a rational and scientific Framework. The gwup in life
pattern between teacher and pupil, and even betwasin
teacher and colleague, is often wide. This may be par-
ticularly true in newly de-segregated school situations.
This gap is oft.a not sufficiently overcome by the
teachers?' theoretical orientation. The teacher's concept
of self and perception of others ares important mediating
factors but may be inadecuate for the situation. The
process of changing these pei.ceptions and concepts is a
necessary concomitant to the development of teachers who
can be free, supportive and insightful and who can en-
ter into cooperative human relationships.

S53
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Objectiveas:

To help students *to identify, mderstand and, where
necessary and possible, to change attitudes about and
toward others as well as themselves.

To create in students self-awareness about the role
of teache™~ in social change with particular refer-
ence ~ ovel desegregation.

To help students to understand the development of
cultural values and their effects upon attitudes and

behavior.

Desired Learning Outcomes for Each Student:

To understand the nature of culture and its influ-
ence upon value systems and behavior.

To understand “he structure of the society and the
manner in which societies divide into smaller social
units with ascribed mositions and behavior.

To understand the psycho-dymanics of personality
development.

To develop insights which will permit him to in-
fluence and reinforce positive self-concepts and in-
tcrvene to change negative self-~concepts.

To understand the process which takes pPlace when
r=ople come together in a group ~ the types and man-
ner of communication, the establishment of group
goals, standards and norms and the functions of lead-
ers and members.

To develop enough insight into group process to
make it possible to guide classroom groups in such a
way as to make them positive factors in the develop-
ment and learning of children.

To understand the nature ard erfects of prejudice
and methods of reduring tensions based upon pre-

judice,

Procedures

A, The clussroom situation will be used as a T-
group. Formal lectures will be at a minimum.

B, Group discussions

C. Individual and group reports

S I
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D, Role playing

E. Films and f£ilm strips

F. Reading

G. Guest speakers

H. Preparation of individual logs
I. Analysis of individual problems

V. Materials

A. Books
B. Pamphlets and reprints
C, Films and film strips

VI, Content

A. Culiiare and Society - Definitions and Related
Conceyts

Culture change and conflict
Enculturation
Acculturation

Sub-~culture

Ethno-centrism

Culture traits and complex
Cultural relativity
Marginal man

Cultural attitudes and values
Groups

Stratification

Status and role

Social Class

Institu.ions

Social change and conflict
Power and authority

Social problems

Prejudice

B. Self and Personality

Self-concept ¢
Id, ego, super-ego :
I, me, generalized other
Defense mechanisms . ‘
Communication, learning and adjustment :
The function of role ’
Socialization
Role conflict
Perception
IImique experience
Tvrasnic and social processes
Tntzraction of org —ism, enviromment, uniguse

exper: snce and human nature
O
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Group Dymanics
Groups -- primary and secondary
Formation, function and influence and op-

eration

Group Process

Structure . Leadership
Inter-action Cohesion
Communication Motivation

Social Science Problems Group VIIX

OBJECTIVE: The students shall be given the opportunity

to broaden their horizons, to acquire a sense
of scientific and historical perspective, to
acquire relevant scientific principles and
concepts, to acquire ethnographic and histori-
cal data in the arcas of race and culture.

The students shall be given the opportunity
+to focus in concert, Negro and Caucasian, on
intellectual and professional pProblems of
common concern.

DESIRED LEARNING OUTCOMES:

1. REach student shall know whai race is and
what culture is, that he also knows that
there is no relationship between race and
culture--race and demonstrated problem
solving, race and demonstrated inventive-
ness--anywvhere, be it in Viet Nam or in
Richmond Schools.

2. Each student shail become familiar with
the idea that United States social class
aifferences are cultural iifferences.

3, Each student shall have gained sufficient
appreciation of United States social classes
as culturally variant groups-~that is,
groups with somewhat different values,
and thus somewhat different motivations
~-to be able to see class differences in
the American Negro population, too; and
thus get some conception of the impli-
cations that class diffexrences have for
teachers and schoolst in areas of heavy
Negro population in the decades ahead.
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L, Each student shall have gained an appreci-
ation of Negro individuals on the one hand,
and of Caucasian individuals on the other,
as intellectually and professionally wor-
thy of respect, and as middle class indi-
viduals (culturally), all.

METHODS TO OBTAIN THE OBJECTIVES:

1. Lectures on tie formation of modern races
of man, illustrated with skeletal and
skeletal casts, and photograpbs from life.

2. Lecturss on culture and culture formation,
using ethnographic date, including movies,
slides, class demonstration.

3. Lectures on economic systems and their so-
cial and cultural concomitants.

4, Lectures on United States social classes, including
a comparison of social class and the "cul-
ture of poverty."

5. Reading by students.
é. Large and small group discussions.
7. Outside speakers (two).
Information, understandings, enthusiasm, and inspiration were
added to the workings of the Social Science groups by the following

consultants:

Dr. Willard E. Goslin

Retired Professor of Education
George Peabody College foxr Teachers
Nashville, Tennessee

"Education and Our Changing Society"

Dr. Norman C. Greenberg

Associate Professor of Anthropology and Education
George Peabody College for Teachers

Nashwville, Tennessee

nAnthropological Insights into Personal Behavior!

Dr. Harold N. Stinson, Superintendent
Boggs Academy

Keysville, Georgia

"Race History and Our Present Crisis"
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Speech Improvement

The speech improvement phase of the program was designed to help
improve speech patterns of pupils and teachers without producing
emotional side effects. Classes were limited to fifteen participants
in each group to provide for more perscnal involvement ancd partici-
pation.

Eleven groups operated during the year, six in the fall and five
in the spring semesteir. College credit was available from Richmond
Professional Institute for work in one fall group and from the College
of William and Mary for the spring group.

Instructors for the speech improvement groups were as follows:

Dr. Roy M. Carter

Assistant Professor of Speech
Richmond Professional Institute
Richmond, Virginia

Dr. Raymond Hodges

Professor of Speech and Dramatic Art
Richmond Profesgional Institute
Richmond, Virginia

Dr. Robert W. Kirkpatrick

Professor of Homiletics and

Director of the Audio Vigual Center and Radio Station
Union Theological Seminary

Richmond, Virginia

Mr, William H. Lockey, Jr.
Instructor in Speech and Drama
University of Richmond
Richmond, Virginia

Mr. Donald L. McConkey

Assistant Professor of Theater and Speech
College of William and Mary

Williamsburg, Virginia

Mrs. Carolyn Roberts
Graduate Assistant
Richmond Professional Institute
Richmond, Virginia
S &
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Dr. Jerry L, Tarver
Assigtant Professor of Speech
University of Richmond
Richmond, Virginia

Mr. Warren White

Agsistant Director of Research and DPevelgopmnent
Richmond City Schools

Richmond, Virginia

Each group established its own specific goals and outline with
the help of the instructor. The aims, goals, or outlines thus
developed are given below:

Speech Improverent Group I

I. Aims -~
A. To make us all speech conscious
B. To realize speech is sound
C. To review how speech sounds are made
D, To improve individual speech
E. By this improvement to improve speech of our
students
F. To afford practice in various speech situations

IX. What is good speech?
A, Regional speech
B. Speech, the teacher'’s most used tool
C. Relaxed speech

I1II. How is speech produced?
A, The motor
B. The vibrator
C. The resonators
D. The articulators

"IVa The sounds of speech
A. The vowels (fourteen)
B. The consonants
C. The diphthongs
D. International Phonetic Alphabet
E. I.P:A. as a tool for helping ourselves and
our students
F. Drill in the use of I.P.A.

V. Speech skills
A. Reading aloud
l. Prose
2o Poetry

5 7




B, Panel discussions -~ QOther discussion techniques
C. Pubiic speaking - The speech to inform
1. Attention step
2. Need step
3. Visualization step
! L, Satisfaction step
S Action

VI. Speech problems
A. Recognizing potential problems
B. The responsibility of the school
C. The attitude of the teacher
D. The task of the classroom teacher
E. Other help available in Virginia

Vii. Functional speech problems
A. Delayed speech
B. Baby talk
C. Articulatory problems
D. Lisping

VIII. Organic and psychogenic speech problems - Recognition. only

Speech Improvement Group II

The Major Aims:

1. To discusgs sociological implicat?- as of speech
patterns

%. To determine ways of identifying speech problems
and patterns

3. To develop methodology for helping children
change speech patterns

L, To increase the speaking ability of the class
members

Some of the methods to be used in achieving these aims are
the following:

1. A study of the human speech mechanism ,

2. A study of the phonetic alphabet to the extent
that it can become a tool for the teachers

3. A study of the major categories of speech
defects

L. A study of "standard" American pronunciation

5. A study of regional differences in pronunciation

6. A study of wyhat constitutes "acceptable!" and
funacceptable! speech patterns

Examples of the activities in the class will include
lecture, discussion of problems which teachers briag,

-
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discussions of readings, individual reports of readings,
choric speaking, and individual speeches.

Speech Improvement Groups III and IV

Goals:

l. To take as our minimum goal in speech, to speak
as the best educated persong of cur community,
and, preferably, to speak in ways that are
common to the best educated persons of the matione.

2. To be aware of our own speech characteristics in
relation to that of the best educated.

3. To be aware of the charecteristic speecna differ-
enc.s between or among wvarious segments of g
community.

L, To extend into the homes of our pupils as much as
pogsible of our work in speech.

5« To assist slow pupils in expressing themselves.

6. To develop methods for implementing the above
goals, including desirable motivation of the
pupils concerned.

Speech Improvement V

ObJjectives:

l. Have every teacher learn the International FPhonetic
Alphabet in order to master what John S. Kenyon
has called the indispensable element in the traine-
ing of a teacher of English or speech.

2. Have every teacher learn the common faults of poor
voice (ie: faulty rate, pitch, volume, and quality),
and to explain the appropriate remedies.

3. Have each teacher understand the errors in pronun-
ciation and articulation commonr in this area.

4. Have each teacher understand how voice and diction
standards are determined.

5. Have each teacher discover and correct deviations
from standard usage found in her own speech.

6. Have each teacher appreciate more fully the im-
portance of good speech to the educated person.

7. Further in each teacher a greater interest in
teaching good speech while giving the teacher at
the same time increased confidence with which to
apply what has been learned.
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Sperzca Improvement Group VI

I. Aims
A. To AQevelop an awareness of the social signifi-
cance of good speech.

B, To instill a sense of regponsibility with regard
to the teacher’s function as a speech model.

C. 7To equip the teacher with practical tools and
techniques for working toward speech improvement,

D, To familiarize the teacher with fumnctional
sources of information and assistance in
specech improvement.

IX¥. 7The Voice
As Breaching
1'a Tone production
C. Resonance
D, Variety and expressiveness

IIXI. Diction :
A. Substandard speech
B, International Phonetic Alphabet
C, Consonants
D. Vowels and diphthongs
E. Connected speech
F. Exercises in recording and analyzing substandarad
sSpeech

IV. Speerh Skills
A. Reading aloud
B. Group discussions
C. Public speaking - The motivated seguence

V. Organic znd Psychogenic Speech Problems

A. Recognition
B. Disposition

Speech Improvement Group VII

Objectives:
1. To instruct the class in the International Phonetic
Alphabet.

2. To expose the members to varied speaking situations.
3. To make each person aware of 'gcod speech."”
L4, To discover as many ways as possible to make class

material directly applicable to students of the
participants.




Speech Imptrovement Group VIII

Topics To Be Covered:
1., Introduction to the Course

2. Voice and Articulation: The Instrument of Comnmuni-
cation -- Nature and Standards

3. Discussion and Explanation of Exercises for Improve-
ment of Voice and Articulation

4., The Organs of Voice and Articulation

50 The Sounds of American English and the Phonetic
Alphabet

6. The Consonants —~~ Acoustical Effects and Phonetic
Symbols

7o The Front Vowels —-- Acoustical Effects and Phonetic
Symbols

8. The Back Vewels -- Acoustical Effects and Phonetic
Symbols

9. Voice and Articulation Problems in the Classroom

10, Detecting Voice and Articulation Problems in the
Classroom

1. Testing Students for Voice and Articulation Frob-
lems

12. Presentation of Individual Projects -~ A Picture
Test of Speech Sounds

13. "Speech" as Ccamunication and Adjustment
Speech Improvement Group IX

1. Have every teacher learn the International Phonetic
Alphabet in order to master what John S, Kenyon has
called the indispensable element in the training of
a teacher of English or speech.

2. Have every teacher learn the common faults of poor ]
voice (ie: faulty rate, pitch, volume, and quality),

and to explain the appropriate remedies.

3. Have each teacher understand the @&rrors in pronun-
ciation and artic:iction common in this areca.
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4, Have each teacher understand how voice and diction
standard are determined.

5. Have each teacher discover and correct deviations
from standard usage found in hex own speech.

6. Have each teacher appreciate more fully the importance
of good speech to the educated person.

7. Further in each teacher a greater interest in teach-
ing good speech while giving the teacher at the same
time increased confidence with which to apply what
has been learned,

Speech Imprevement Group X

Objectives:
l. The study of the sounds of American English
through the International Phonetic Alphabet

2. Discussions of regional dialects and acceptable
variations in promunciatione.

3. A tape recording by each teacher using material
(prose) of his own choice.

4. The recordings to be played back with ithe teachers
analyzing each other and additional comments from
instructor.

5. Discussion of the strong and wealk forms of cur
language with phonetic transcriptions of these,

6. Discussion of how a "Telephone Trainer" could be
used to improve students' speech.

7- Each teacher to record some of their students who
have speech problems. These will be played, ana-
lyzed, and suggestions made as to how these prob-
lems might be handled.

8. A study and discussion of the text, Speech In The
Elementasv Classroom by Van Riper and Butler.

9. Recording and listening to short exercises that
deal with specific sounds (emphasis on those which
have been S0 far noted to be faulty among this
group).

6%
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A study of the use of the Konyon and Knott Phonetic
Dictionary.

11. Discussion and exercises for
a. Resonance
b. Rhythm
c. Pitch
d. Intonation
. . & . .
12. Practices in phonetic transcription
Speech Improvement Group XI
Objectives:
1. The study of the sounds of American English through
the International Phonetic Alphabet.
2. Each teacher to mal't a recording using material of
his owm choice.
3. Listeming to and analyzing recordings of the teach-
ars.
4, a. Listening to and analy=zing recordings of some of
the students of the teachers.
b. Discussion of specific methods to gain improve-
mento.
5. Viewing three films on hearing with discussion af-
terwards.
6. Discussion of the strong and weak forms of our
language-. : -z
7. Each teacher will be asked to bring in for class con-
sideration and perusal materials which thev have
found useful in working with their students. Thdse
may include film strips, texts, and records.
8. Recording and listening to short exercises that deal
with specific sounds.
9. Discussion of certain words comnonly mispronounced.
10. Study of the use of the dictienary (Kenyon and Krott).
11. Discussion and exercises for

a. Resonance
b, Rhythm

&S
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c. Pitch
d. Phrasing
e. Intonation

12. Practice in phonetic transcription.

13. Further discussion of techniques for the teachers
to use with their students.

Consultants from cutside the Richmond Public Schools contributed

information and inspiration for instructors and participanits.

Consultants for Speech Improvement Groups:

Dr. Ralph C. Bralley

Assistant Professor

Speech Patholegy and Audiology
University of Virginia

Charlottesville, Virgi :ia

"Some Aspects of Communicative Disorders'

Dro. William J. Griffin

Professor of English

Georde Peabody College for Teachers
Nashville, Tennessee

"General Understandings About Language!!

Professor Edith Warman Skinner

Carnegie Institute of Technology
Pittsburgl, Pennsylvania

"Phonetics, A Tool for Good American Speech!

Dr. Dontald H. Smith

Chicago Teachers Cnllege North
Chicago, Illinois

HA Speaker?'s Macdel!
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EVALUATION

Procedure

At the time that the prograﬁ was organized, it was realized thac
the two objectives of the project could not lend themselves to quan-
titative measure. With that factor in mind, it was determined that
the evaluative procedures would be subjective in mnature.

Three approaches toward obtaining subjective judgement were made:

l. Reactions of the instructors,

26 Reactions of principals of buildings from which participants

were selectod.
3. Reactions of participants.

The instructors were reques+~- to submit evaluations of their
classes in terms of the spec 2a which they had presented
to the project director &% th: veys.aning of the project. Copics of
the instruments desig.ed to get the subjective reactions of the
principals and the participants are attached to this report. (See
Appendices F and E.)

The anticipation that answers would tend to fall into clusters
was fulfilled. However, as the answers were éxamined, it became
obvious that a total comparison of participants' reactions across
subject area lines would be unsatisfactory. Therefore, the following
descriptions of the results of the opiniormaires are broken down into
the three categories listed above with th- ihird category being further

&7
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broken by subject area. For this report, only a summation is pre-
sented. All data from which this report is written afe on file in
the Office of the Assistant Director for Instruction of the Richmond

Public Schools.

Response from Instructors

The project director sent to each of the instructors in the pro-~

ject a memo ( See Appendix G) which reads in part:

AS a terminal activity for the instructors in the In-Service
Program, would You write a brief narrative evaluation of your
class including:

1. Accomplishments as related to stated objectives,
2. The value to the teachers,
3a Suggestigps for fqturq InTSergipe Prog;??s?

The consensus of the instructors was that the objectives out-
lined at the beginning of the courss were not met completely. How-
ever, those objectives which were achieved were of great value to the
teachers. It appears that the major cause for failure to achieve all
objectives could be found in the fact that more objectives were set
forth than were attainable within the time limitations of the project.
The evaluation team feels that the instructional staff for the pro-
ject is to be commended for its attitude of striving for more than
is subject to accomplishmente- The team feels that by establishing
multiple objectives and, as the course progressed, selecting for
in-depth study those objectives which were more critical to the class

members, the instructors were able to maintain high levels of motivation.

6%
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The instructors indicated that the value of the project to
the teacher/participants as expressed in various media of feedback
lay in two major areas: personal improvecment and professional
improvement. ;n the first of these areas, improvement in communi-
cation skills and improvement in social understandings appeared
to be of greatest value to the participants. 1In the professional
area, increased use of theory in methodology, exposure to research
in subject area fields, and the realization that all teachers
have many common problems appeared to be of greatest value.

The suggestions for future In-Service Progiams tended toward
t¥. ee major ideas. It was felt that the instructors should be
appointed far enough in advance for more detailed planning and ac-
cumulation of materials than was provided in this instance. Many
of the instructors felt a2 need for more rapid access to a variety
cf materials. It was the consensus of the instructors in the speech
courses that the speech classes should be maintained through two
semesters with one semester being devoted to speech patterns and

speech deviates and the other devoted to "public speaking."

Responses from Principals

The purpose of this opinionnaire was to attempt to find »ut if
there were any noticeable changes in the school situations in which
the participants worked.

Out of 56 potential responses, 33 were received. The 33 res-
pondents represented 21 elementary schools, 5 junior high schools,

L senior high schools, and 3 combination schools.

&9
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Of the thirty-three responses received, 31 were genecrally
favorable, 1 was non~commital, and 1 was unfavorakle in general
content.

In response to the most noticeable results of the project on
the instructional program within the school, the concensus of the - .
principals was that the carry-over of the interpersonal relatiomnships
developed in the in-service glasses had the greatest impact on the
schools instructional program in that the teachers brought these
same technigues to play within the faculty.

A second, more apparent result of the project was found in the
specifics of the course conteit of the project courses whica were
applicable to the classroom situation.

Questions 4 and 5 related to changed teacher attitudes. Twenty-=-
four of the principals indicated that the teacher attitu-~>< had
changed. Three indicated that they had not. Five indicated no basis
for judgment.

Specific examples of changed attitudes included use of diff-
erent methodologies and materials, increased understanding of child-
ren's problems (with the resultant acceptance of all children
regardless of color), and a broadening of teachers' educational
philosophies.

Questions 6 and 7 concerned the future role of such a project.
Twenty-nine of the responding principals indicated that the project
should be continued. Three of the principals were unsure as to

whether or not the project should be continued.

740
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Aruitoxt provided by Eic:

Those whe felt that the project should be continued gave the
following reasons: More teachers should have the opportunity to
acquaint themselves with recent reseacrch and up-to-date practice.

The teaching efficiency of the participants was improved. Other
teachers should have such an opportunity made available to them.

Not a2l1ll teachers who applied were accepted. Provisions should be
made to provide the opportunities of such a project to all toachers.
Teachers need continuing helpAand stimulatioﬁ° Teachers need specific
subject matter assis:ance. Teachers' horizons were broadened by
participation in the project. A better understanding of biracial

culture has begun as a result of the project.

Responses from Participants

At the end of the class, each participant was given a twelve
question opinionnaire and an envelope addressed to the Project
Director. A copy of the opinionnaire is attached. (See Appendix E)
The participants were instiructed to coumplete the opinionnaire with-
out consultation and mail it directly to the Project Director. The
only identifying data on the opinionnaire is in items 1 and 2: the
participant's teaching assignment and the in~service course in which
the participant was enrolled.

In the following summations of the opinionnaires, the participants!
reactions have been grouped according to in-service coursej; howevei-,
there has been no effort to identify the sections within each course.

Appendix H demonstrates a breakdown by mchool or department of

the 781 participants in the In-Service Program. Appendix I demonstrates

71
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the distribution of participants by course. Of the 781 participants,
491 or 63 percent, completed the opinionnaire and returned it to the
Project Director. Of the participants returning the opinionnaires,
the conzensus was that the total In-Service Prcocgram was beneficial

to thé participant's personal growth, was beneficial to the students,
increased the instructional level of the Richmond Public Schools,

and should be an ongoing part of the Richmond Public Schools programo.

Communications Workshop. Of the 74 participants in the Communications

Workshap 23, or 31%, responded to the.opinionnaire. The consensus of
the respondents was that the genera1<$tmosphere generated by working
with people with a wide variety of interests was of greatest benefit
to the members' personal growth and development. Only four responses
were made to the question concerning the least beneficial aspect of
the course, and these responses were not actually directly applicable
to the participants' personal growth and development.

Concerning the part of the course which was of greatest .
to students, there was no preponderance of opinion. However, the
responses *ended to cluster around three major areas: increased
understanding of public relations work, increased understanding of
methodology in developing student projects, and increased understanding
of student needs.

The responses to what should be added to the course included:
more guest lecturers, more communications activities, broadening the

program to include more communications media, narrowing the program to

- 72
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get into greater depth with one communications medium, more time

in learning to use visual aids, less time wasted on teaching how to

use visual aids, more instruction in technical asﬁects of commun-—

ication, and less time spent on the technical aspects of commmication.
Of the 23 respondents 21, or 91 parcent, indicated that the

In-Service Program should.be continued and gave as reasons the same

things mentioned in items-3 and 53 19 indicated that they would attend

such a course if no stipend were offzred. On the other hand, the

reason for nonattendance with no stipend was one of pure economics

on the part of "moonlighting" teachers. Those who indicated that

they would attend gave such reasons as: i"If a_teachef has reached a

saturation point in her growth, she ié '‘finished' as an educator."

Teachers "need to communicate much more effectively." '"This type of

program makes our work more meaningful.” "Stipend or no stipend, X

" want another course.'

Development of Future Lezders. Of the 25 participants in the

Leadership Program, =2, or 88 percent, returned the opinionnaires.
it is the opin on of the evaluation team that the failure of
central tendencies in the responses to questions 3 through 8 was a

direct result of presenting a forced choice question in a situation

" where a multiplicity of answers was possible. It appears from the

responses that there 7as no "most! or '"least'., Therefore, the res-

ponses ‘to items 3 through 3 are presented in the following form:
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3. What in this course was most beneficial to your personal
growth and development?

What qualities to look for in leadership today
Suggestions toward self-improvement

Personal and professional interaction

Guest speakers and leaders

Meeting and getting to know department heads
Group interaction and sharing

Decper sense of loyalty

General information presented

Informal setting

Increased understanding of our school system
Educating _he whole child

4, What in this course was least beneficial to your personal
growth and development?

Lack of differentiation between emphasis in elementary
and secondary schools
Interruptions and lack of organized questioq?
School syétems building program (except changes to improve
instruction)
Visiting the schools
Visiting the warehouse
Rather than hearing about leadership, it would have been
better to take practical leadership roles

5. What in this course was most beneficial to your students?
Organization -~ curriculum involving activities of the children
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Better working knowledge of school system

lL.eadership qudities to cultivate, encourage and stimulate
Indirect benefits from attitudes and understanding
Giving children opportunities to lead as an individual
More oppoxrtunities for speech development

What in this course was least beneficial to your students?
Time taken from class work

Administrative procedures

What should be added to this course?

Internshivn in leadership progyam

Individual assignments {(no risk) “role playing®

Offer administrative technigques

More speakers of‘Dr° Goslin's caliber

Course should be taught for 2 semésters, extending depth
and scope

Course should have a theme and general organization
College credit

Textbecok for comparison and study

Snecial interest sections

Attending city council

Panel discussions (more activities)

Reports from special project workers

More suitable facilities

Fifteen minute break

Data processing included

7%
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Attend buying sessions and work on purchaszs orders, etco
More questions and answer. time
Nevote one session to & leader from industry
More observation time
8. What should be eliminated from this course?
Trips to schools
The stipend
Limit number of speakers in one class session
Trips to warehouse
Abbreviate some areas
Twenty-one, or 95 percent, of the respondents indicated that
the In-Service Frogram should be continued and that they would par-—

ticipate even if no stipend were offered.

Lenger:$ip Development. A leadership development evaluation was

carried out through the use of a check list type opinioinaire.
(See Appendix B) A summation of the responses follows:

1. Which of the following most nearly expresses how you feel
about the conference?

Very satisfied (7) So-so (22) Somewhat dissatisfied(8)
Quite satisfied (39) Very dissatisfied (1)

2. Which activities or topics were particularly stimulating
to you?.

The respondents indicated that the discussion groups and
Dr. Roberts' lecture were the most stimulating aspects of

the conference.
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3. ao In a few words describe how the leader and recorder
were selected in the group in which you weyre a member.

Eiected, common consent, suggestions, drafted

ba What is your evaluation of how the leader and recorder %
were selected?

Good, 0.K., noet good, very poor, So-so, no one wanted

the Jjobs

- Cao If you were dissatisfied with the method used, what
method would you have preferred?

Pre-selected, volunteer, secret vote, temporary chairman

rotating leaders, more democratic

Ty How did this year's confererce compare with pre-school |
conferences held in recent yeaxs?
Much better (18) About the same (18) Somewhat weakexr(10) ;
Somevwhat bettar (18) Much weaker (&)
Se On the whole, were the presentations
a. Too long {19) About right (39) Too short (O)
b. Too theoretical(l18) About right (32) Too simple (5)
c. Well prepared (50) So-so (9). Poorly prepared(l) E
d. Stimulating (31) So-zc (15) Rather boring (14) §
6. On the whole, were the group discussions ;
a. Efficiently conducted (51) So-so (14) Poorly conducted(2) %
b. Comprehensive (28) So-so (12) Tooxnarrow (1) é
7o On the whole, did members oi the discussion groups participate é

in the discussions?

Extensively (60) Some {(16) Little (1)
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10.

In a few words, how did you like the way the conference
was organized? {time, typs activities, etc.)

The responses indicate that the participant= feit that the
conference was well organized although there were some
suggestions that the conference was too long.

What suggestions would you have for planning and organi#ing
a conference for a similar purpose?

The three major suggestions were to have better outside
speakers, shorten the time of the conference, and include -
principals and supervisors on the planning committee,

What other feelings do you have about the conference?
Interesting and challenging

Plans good

Variety of topics

Missed having annocuncements

Bad time for conference

Principals need to be in schools just before teachers return
Dates should be known to pariticipants well in advance

Air conditioned auditoriums

Speakers uninspirational

Prefer local speakers

Consultants need to be available to smaller groups

All day ccocnnfer 1ces

Three days long enough
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Reading Improvement. Of the 205 participants in the reading courses,

143, or 70 percent, returned the opinionnaires.

The consensus of the respondents was that the most beneficial
thing in the reading section was instruct.c.. in up-to-date approaches
and methodology in the teaching of reading. The comments under least
beneficial tended around individual items in methodology with which
the participants disagreed. In some instances, the responses seemed
to indicate that the participants felt that certain activities - such
as reading a lecture from a textbook - were an insult to the parti-
cipants' intelligence.

It_would follow then that the feeling of the participants was
that the "practical" teaching aids and materials presented by the
instructors were of greatest benefit to the participants' students.
In identifying those matters which were of least benefit to the
students, the participénts inevitably identiried those methods, ideas
or concepts with which they were already familiar. It was the over-
whelming consensus of the participants that more demonstrations and
sbservations of actual classes should be added to the reading course.
Under question 8, the participants expressed a desire to;discover some
way to reduce the length of the individual class sessions,.

One hundred foity-one of the respondents indicated that the
In~-Service Program should be continued, and 134 indicated that they

would be interested in taking such a course if no stipend were offered.
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Social Science. Of the 157 participants in the social science

class 95, or 61 percént, completed the opinionnaires and returned
them to the Project Directors.

Abosut one-third (32, or 34 percent) of the respondents thought
that the most beneficial result in personal growth and development
was in a greater understanding of a biracial society. Thirty-six,
or 38 percent, of the respondents indicated that the greatest benefit
resulted from the interchange of opinions and ideas among the class
members.

There was zome feeling expressed that some of the discussions
shifted to unrelated topics. One respondent indicated that the
least beneficial thing in the course was the instructor.

The respondents reiterated the increased gain of understanding
of a biracial seciety as being of greatest benefit to their students.
In fact, all of the responses to item 5 could be reduced to that
general heading. Logically enough, the group felt that the detailed
technical material and specifics offered in the lectures was of least
direct benefit to their students.

The responses concerning what should be added to the course were
so varied as to fail to cluster around any pcint other than the general
idea of "“"more course", Suggestions included specifics in the way of
aids, student materials, specific lecture topics for guest lecturers,
and specific teaching methods -- such as field trips. Suggestions on
what to eliminate included the long class periods and some guest lec-

turers. However, the total amount of time in the course was ot
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questioned nor was the benefit of guest lecturers per se. It
appeared to be a question of length of the class period and the fact
that individual lecturers may not have. been interesting to individual
enrollees.

Eighty-four of the respondents indicated that the program should
be continued and 83 indicated that they would enroll in such a course
even if no stipend were offered. Because of the preponderance of
enthusiasm in the responses, the evaluat’  cormittee tends to dis-
co. .t the two very vociferous negative resoonses and to place more
weight on such statezents as, "I have paid mc..2y to go to classes

previously."

Speech Improvement. Of the 158 participants in the speech class.

100, or 63 percent, returned the opinionnaires.

Of those respondents, 62 indicated that an increased awareness
of speech and Speech patterns was of greatest benefit to their
personal growth and development. There was no central tendency
evident in the responses to item L, "What in this course was least
beneficial to your personal growth and development?!

The responses to question number 5 consistently referred to
specifics in materials and methodology in the feaching of speech. It
would follow logically, then, that the participants felt that those
things which were least beneficial to their students were the abstract,
theoretical backgrounds of the course.

The respondents seemed to feel that the speech course could be
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improved with additions in two major areas: more instruction in
methodology and use of materials for children and more time for
personal improvement. The respondents seemed to feel that the course
should be more of a laboratory course and less of a lecture course -
this was particularly true with reference to the visiti g © cturers.
Minety-nine of the respondents indicated that the In-Ser -ice ~“rogr -m

should be continued and 87 indicated that they would atte::d 14 no

stipend were offered.

Conclusions

Basing its conclusions upon the opinions expressed by .. parzi-
cipants in their responses to the opinionnaires, the evaluation team
is convinced that the In-Service Program effectively met and accon-
plished the objectives and purposes as defined on pages 4 and 5 of
the original proposai. The team also discovered some evidence of N
such concomitant results as increased morale in the teaching staff,

increased efficiency in the instructional program, and increased

understandings of the educative process.

Recommendations

1. The program should be continued for two more vears to meet

total objectives, even if no stipend can be offered to participants.
This would insure participation of those who are genuinely interested

and elimination of those wvho are not.

2. The program should be extended to provide the opportunities

of such a project to all interested teachers, The program offers the
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continuing help and stimulation and specific subject matter assistance

which is needed by teachers.

3. College credit should be given for more of the classes.
Arrangements should be made with more colleges so that the parti-
cipants can receive graduzte credit from any one of a number of colleges

in the areas

L. Instructors shoulid be appointed far enocugh in advance for

more detailced planning and accumulation of materials.

5. A variety of materials, readily accessible, should be made

available to instructors. This will facilitate better planning and

will aid in presentation of subject matter.

6. There should be increased presentation of practical teaching

aids and materiszls. New methods, ideas and concepts should be intro-

ducecl while familiar ones should be eliminated. Practical application
of assimilated subject matter should be carried out by individual
assignments.

7. The speech classes should Bg_maintained through two semesters

with one semester being devoted to speech patterns and speech deviates
and the other devoted to "pubiic speaking"”. The course should be more
of a laboratory course and less of a lecture course.

8. The leadership development class shoulid provide time for

greater participation. Such participation could take the form of

"role playing" or "in-basket" teaching techniqgues.
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APPENDIX A

MEMORANDUM TO PRE-SCHOOL CONFERENCE PARTICIPANTS
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Richmohd Pt lie Schools
Admitiistration Building
<2 North Hinth Street
Richmond 19, Virginia

August 3, 1965

To: Members of the Pre-~School Conference

Subjecti Pre-~School Conference

The 1965 Pre-School Conference will begin this year on Monday,
August 23, and will be held at John Marshall hhigh School. It

will begin at 8:30 each morning during the week and will be
dismissed at 12 noon.

The theme of this Year's conference will be, "Educational
Leadership for a Changing Society."

This is the first of a series of In-Service training classes
authorized under a grant from the U. S. Office of Education.
Since this leadership conference is the "kick-off" for the
entire training program, the time has been extended to include
two days more than the previous pre-school conferences. The
additional time is necessary to afford us the opportunity to
gain experiences from leading consultants in the field of
educational leadership.

All addressees are expected to be present.
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RICHMOND PUBLIC SCHOOLS
809 EAST MARSHALL STREET
RICHMOND, VIRGINIA 23219

EDUCATIONAL LEADERSHIP FOR A CHANGING SCCIETY

DIRECTIONS: Do not sign your name to this evaluation. Your feelings about
the conference will be most helpful. Please indicate these feel-
ings frankly by answering the following gquestions.

1. Which of the follawing most nearly expresses how you feel about the con-

ference?
Very satisfied So-so Somewhat dissatisfied
Quite satisfied Very dissatisfied

2. Which activities or topics were particularly stimulating to you?

3. a. In a few words describe how the leader and recorder were selected in
the group in which you were a member.

b. What is your evaluation of how the leader and recorder were selected?

c. If you were dissatisfied with the method used, what method would you
have preferred?

4. a. How did this year's conference compare with pre~school conferences
held in recent years?

Much better ' About the same Somewhat weaker
Somewhat better Much weaker
b. Why?

5. On the whole, were the presentations

a. Too long ' About right Too short

b. Too theoretical About right Too simple and overly
practical

¢, Well prepared So=-so Poorly prepared

d. Stimulating So-so Rather boring
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On the whole, were the group discussions
a. Efficiently conducted So~s50 Poorly conducted
b, Comprehensive So'-s0 Too narrow

On the whole, did members of the discussion groups participate in the
digoussions

Extensively Some Little

In a few words, how did you like the way the conference was organized?
(time, type activities, etc.)

What suggestions would you have for planning and organizing a conference
for a similar purpose?

What other feelings do you have about the conference?

Please return this form as soon as possikle to

Robert T. Anderson, Assistant Director of Instruction
Room 206 Administration Building
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RICHMOMD PUBLXIC SCHQOLS
809 EAST MARSHALL STRFET
RICHMOND, VIRGINIA

Date: e
To: All Professional Staff Members
From: Robert T. Anderson, Assistant Director of Instruction

Subject: In-Ser rice Training Program

The in-service training program for professional staff members of the
Richmond Public Schools is being intensified during the 1965-66 school year.
This portion of the program has been made possible by a grant from the U. S.
Office of Educgtion.

Objectives

(1) To improve the educational programs cffered to all children in the
Richmond Public Schools.

(2) To assist staff members in broadening their self-concepts in rela-
tion to co-workers, various sub-cultures, and the total milieu in

which they teach.

Areas of work:

1. Communications workshop (1 group)
2, Reading Improvement | (8 groups)
3. Social Science . (7 groups)
4, Speech Improvementr (12 groups)
5. Development of Future Leaders (1 group)

6. Leadership Development Seminar
Organization:
Participants in each group will be limited to 25 (15 in Speech).

Groups wili opérate as active learning laboratories. There will be
time for the learning new material and time for applying this newly ac-
quired knowledgz to real situations.

One qualified person will be designated as Instructor for each group
and will work with the participants throughout the program. Other outstang-
ing consultants will be available to each group as they are needed.
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Organization - continued

Each group will meet for two hours forty minutes once each week for 16
weeks. Study groups wiil meet at John lMarshall High School, Maggie Walker
High School, and George Wythe High School.

The possibility of granting college credit is being explored:. The major
emphasis, however, is to assist professional educators to grow in effective-

ness and knowledges

Participants:

Professional staff members will be asked to indicate if they desire to
participate in the program during the 1965-66 school year. Those who want to
be included this year will respond to some additional choices to indicate such
things as the area of work in which they are interested and the time of group
neetings most favorable.

Cost:

Participants will receive a stipend of $2.50 per hour for each hour in
classe.

There will be no cost to participants for materials required for use in
connection with the program.

If college credit is involved, some financial arrangement will be nec-
essary between the individual and the institution granting the credit.

Description of Courses:

1. Communications Workshop - The objective is to provide a production
workshop to give real experience in communication with the public a-
bout the public school system activities, plans, accomplishments, and
needs.

Members of the group will actively participate in communicating

with the public about the schools through newspapers, television, radio,
personal appearances before such groups as civic clubs and Parent-Teach-

er Associations, and the publication of a local paper dealing with the
school story.

It is possible that the twenty-five (25) participants may work in
this workshop for the entire schoel year rather than for 16 weeks as
the other courses.

2. Reading Improvement - Groups in reading improvement may be organized by
interests, grade level, or kinds of problems with which teachers are
working. '

The objectives are to help educators at all levels to better under-
stand the process of teaching reading; how individuals learn to read,
how to detect pupils with reading problems, how to challenge gifted
pupils, how to plan programs of improvement for slow pupils, how to

Q select and use suitable materials, and how to keep up with professional

ERI!

[(j advancements being made in the field of reading.
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Description of Courses -~ continued
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Particular emphasis will be given such problems asz the efrect of
environmental background on beginning reading; the materials and methods
suitable for working with pupils having an impoverished background of
experiences; the procedures for challenging pupils of various abilities,
interests, and reading levels within a classroom; the special needs of
older pupils who cannot read or read poorly; and the effective practices
for helping boys and girls of all abilities and backgrounds to experi-
ence real joy from independent reading.

Social Science -~ The social science groups may vary considerably from

group to group. The objective is to assist educators gain more know- ?
ledge and understanding about the world in which we live and the in-
dividuals in that world who are different from themselves.

A social science group may center its work around one of the social
sciences such as anthropology, economics, history, psychology, or soci-
ology. The study of the group may also be drawn from several of the
social sciences. Persons desiring to participate in this portion of the
program will be asked to indicate areas of specific interest to them.

Speech Improvement - Speech groups will be limited to fifteen in an effort
to provide more opportunity for each person to become more actively
involved in the work.

The prime objectives are to study the speech patterns of children
in the Richmond area and to develop methods and materials for assisting
children and youth in a sound program of speech improvement.

Procedures that are developed will be used in working with pupils
during the program, They will be revised in light of this experience and
made available¢ to other teachers having need of them.

Opportunities will be provided for participants to work directly
with children, to kecome proficient in ‘the use of suitable materials and

machines, and to work om the improvement of personal speech habits
when desired. h

Dovelopment of Future Leaders ~ The objectives are to help identify

potential educational leaders and to assist them in the development of
leadership gualities.

Persons interested in this phase of the program will be provided an
<pplication. Twenty-five (25) will be selected to participate during the
spring semester.

Emphasis will be given to developing an understanding of the total
rrogram of the Richmond Public Schools. Members will study leadership
characteristics desirable in all phases of the school program. They will
observe effective leaders at work in many situations and analyze these to
determine why they were effective. FEach participant will be assigned some _
specific responsibility which will require personal performance as an f
educational leader.

Leadership Development Seminar - The Leadership Development Seminar was !

T2



Description of Courses - continued

conducted during the week of August 23-27, 1965. Persons usually in-
volved in the Pre~School Conference and a limited number of others

attended.




Name

RICHMOND PUBLIC SCHOOLS
809 East Marshall Street

Richriond, Virginia

IN-SERVICE

Date

Position School or Department

I. Check one:

AD

Be

II. If

I am interested in participating in the in-service program during
the 1965-66 school year.

I will not be able to participate in the in-service program this
year.

you checked "A" above, please fill out the remainder of this ¢. “ionnaire.

Ar2a of Interest: (Please put a "1" before your first choice an- = Al
be ore your second choice.)

Communications Workshop
Social Science Problems
Development of Future Leaders

Reading Improvement
Speech improvement
Time of year: {check one)

Fall Semester Spring Semester
Date of Meeting: (check cne)

Monday Tuesday __ Wednesday

Meeting Time: (Please put "1" by first choice and "2" by second choice.)

Afterncon hours (after school)

Evening hours

l

Saturday morning

College credit: (check one)

I am not interested in college credit for participating in this
program,

_ It would be nice if college credit could be arranged.

P e —

I will only be interested in participating in this program if
college credit can be arranged.

iy

P ——a]

&
i
1
i
i)



APPENDIX D

APPLICATION FOR ADMISSION TO LEADERSHIP DEVELOPMENT PROGRAM
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RICHMOND PUBLIC SCHOOLS
809 East Marshall Street
Richmond, Virginia

To: Applicénts for Devel. pment of Future Leaders Program
From: Dr. Robert T. Anderson |

Date: November &, 1965

Subject: In-Service Training

Please complete and return the =nclosed quest.cnnaire by

December 1 to room 206 of the -dministration Buildirc.

Your application for the Future Leaders Program will be

‘screened by a committee appointed by Mr. Willett. Only 25

participants can be included in the program at this time.

" You will be notified when the committee has made its

selection,

The In-Service classes will begin late in Jamuary and

continue for 16 wecks.




From 19___ _To 19

RICHMOND PUBLIC SCHOO1S
809 East lizrshall Street
Richmond,. Virginia

APPLICATION FOR ADMISSION TQ LEADERSHIP DEVELOPMENT PROGRAM

Name _ ' Date

School v Position

Length of tir: in present position

Previous employment experiences: (education and other)
Years. Position ‘Location

From 19 To 19

From 19 To 19

rrom 19 To 19

From 19 To 19

Education:

Institution and Locatigg'.' Years Degree Earned

From 19 To19

From 19 To19

From 19 To19

From 19 To19

j. Plesse make brief but complete respons.3 to the incomplete statements
below:

1. I would like to be included in the Leadership Development Program
because

T7



Application For Admission To lead=rsi_, sevelcpment Program - continued

2. My most satisi;=ng educational =xperience was

3, I think school administrators.

T




Application For Admission To L=z

3=

__=hip Development, Program — continued

). People in supervisory pos. .

5. My life has been

== should

79




Ly

Application For Admission To Leadership. Development Program — continued

6, Teachers are

7. Children in school today

II. Please write a brief autobiography.

oo
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PARTICIPANTS' EVALUATION FORM
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RICHMOND PUBLIC SCHOOLS
809 East Marshall Street
Richmond, Virginia

Opinionnaire

Participants in H.E.YW. In-Service Project

Information about participant:

i. Teaching assignment or grade level

2. In-Service course in which enrolled (circle one).

Commur:ications Reading Speech Social Science
g Information on program:

3. What in this course was most beneficial to your personal growth and
development?

L, VWhat in this course was least beneficial to your personal growth and
development?

5. What in this course was mosti beneficial to your students?

!
!
i
{
{




—~2

6. What in this course was- least beneficial to your students?

7« What should be added to this course?

8, What should be eliminated from this course?

9. Should the In-Service Project be continued?

10¢. Why?

11. Would you enroll in this er similar courses if ne stipend were offered?

12, Why?
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APPENDIX F

PRINCIPALS® EVALUATION FORM




RICHMOND PUBLIC SCHOOLS
809 East Marshall Street
Richmond, Virginia

Opiniennaire for
Principals of Schools with Teacher Participants
In H.E.W. In—-Service Project

1. Type of school: Elementary Jr,., High Sr. High Combination

Number of teachers in your school participating in HEW In-Service Project:

3. What are the three most noticeable results of tthe in~service project on the
instructional program? (list in rank order)

L4, Has teacher attitude changed as a result of the project?

5 How ?

6. Should the project be continued?

T Why?

Jos
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INSTRUCBORS!®

EVALUATION



RICHMOND PUBLIC SCHOOLS
809 Tast Marshall Street
Richmond, Virginia

Research and Development Center

To: Instructors in In-Service Program
From: Dr. Robert T. Anderson
Date:

I. As a2 terminal activity feor the instructors in the In-Service
program, would vou write a brief narrative evaluation of your
class. Please et this reflect your personal feelings about
the following:

1. Accomplishments as related to stated objectives.
2. The value to the teacherse.
3. Suggestions for future In-Service Programs.

II. You are also being asked to evaluate the participants in your
class in the following ways:

1. Assuming that this course were a graduate level college
course, on a class roll indicate one of two grades: '2
for a passing grade and F for a failing grade.

2. There is little doubt that participation in each group
ranged from low to high. We wish to recognize those
participants who were outstanding. What is wanted here
is the name of those who seemed to achieve thz greatest
professional growth and the reason for naming the out-
standing participant (s) in your groupe.

3. Do the same thing for the low end of the scale.
NOTE: It may be that you have no one im your group who
is at either extreme. If so, pPlease so indicate

so that we will know that your recommendations
have not been lost in the mail.

ERIC 07
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DISTRIBUTION OF PARTICIPANTS
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DISTRIBUTION OF PARTICIPANTS

IncServiée Traihing

1965456
SCHGOL PRE _ .
OR SCHOOL FALL - SPRING TOTAT,
DEPARTVENT

AMELIA 2 : 6 7 15
ARENTS - 1 1 | 3
ARMSTRONG 8 .5 2 15
BACON i 6 11 . 18
BAINBRIDGE 2 1 13 | 16
BAKER 2 5 0 . ) 17
BELLEMEADE 1 4 '1 6
BELLEVUE o 6 13 19
BINFORD 2 1 6 9
BLACKWELL 2 5 5 12
BOWLER 1 7 6 14
BOWSER 2 1 1 L
CARVER | 2 10 4 16
CARY, JOHN B. i o 3 4
CHANDLER | 2 2 8 12
CHIMBORAZO R 1 _ - 5 3 9
COMMUNITY o

TRAINING 1. I : o 5
COOPERATIVE

TRAINING | 1 ' e o 2
DAVIS, WEBSTER 1 5 5 i1

- BAST END ' 3 L 10 16

I0€




DISTRIBUTION OF PARTICIPANTS

SCHOOL PRE
OR SCHOOQT. FALL SPRING TOTAL
DEP A ki’

RICHMOND CEREBRAL A

PALSY CENTER 1 o 2 3
RUFFIN ROAD o o 1 1
SCOTT, MARY 1 1 1 3
STUART 1 1 8 10
SUMMER HYLL 1 2 5 8
Vo Mo . 3 0" 1 L
WALKER, MAGGIE 6 2 12 20
WASHINGTON 1 1 A 6
WEST END 1 5 7 13
WESTHAMPTON 2 6 5 i3
WESTOVER HILLS 1 5 4 10
WHITCOMB COURT 1 3 7 11
WOODVILLE 1 5 | 8 14
WYTHE, GEORGE 5 6 8 19
ADMINISTRATION L o 2 6
BUILDINGS AND

GROUNDS 2 o o 8
(;,AFETERIA 3 o (o] 3
FINANCE DEPT. 2 o 1 3
HUMAN DEVELOPMENT 2 L 6 12
INSTRUC'fION 26 15 12 53
PERSONNEL 5 o o 5
PUPIL PERSONNEL 7 2 5 14
RESEARCH 2 o o 2
SCHOOL DATA SERVICES 1 o] o) 1



D. JTRTBUTION OF PARTICIPANTS

SCHOOL, ) S _
OR SCET 1L FALL SPRING TOTAL
DEPARTMENT

SPECIAL. EDUCATION

N
-
N
%

3A 11

FAIRFIELD COURT 1 7

FAIRMOUNT 2 9 12 23
FOX 1 6 5 12
FRANKLIN - 1 6 6 .13
FULTON, ROBERT 1 5 2 8
 GARY-JACKSON 1 1 o 2
GINTER.PARK 1 5 4 10
GRAVES, B. A. 2 11 i3 26
HENRY, PATRICK 1 4 1 6
HIGHLAND PARK ,1 2 5 8
HILL, A. H. 2 2 7 11
JEFFERSON, T. 8 1 3 12
LEE, R. E. 1 3 2 6
MADISON 1 5 3 9
MARSHALL, J. 6 3 6 15
MASON 1 7 7 15
MAURY 1 5 2 8
MAYMONT 1 5 8 ik
MOSBY L 16 35 55
MUNFORD 1 7 5 3
NORRELL ' 1 6 o 7
OAK GROVE 2 9 A 15
PARK (o} o 1 1
RANDOLPH 2 4 9 15

-3 -
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DISTRIBUTION OF PARTICIPANTS

SCHOOL PRE
OR SCHOOL FALL SPRING TOTAL
DEPARTMENT
SPECIAL SERVICES 3 O o 3
TOTALS 162 266 353 781
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DISTRIBUTION OF PARTICIPANTS BY CLASS
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DISTRIBUTION OF PARTICIPANTS BY CLASS

In~-Service Training

1965-66
CLASS PARTICIPANTS
PERSCREODL CONFERENCE 162
COMMUNICATIONS 7l
LEADERSHIP DEVELOPMENT 25
READING 205
SOCIAL SCIENCE . 157
SPEECH 158
TOTAL 781

11+
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Inter—-Racial In-Service Training Program and Advisory Specialists
Program Designed to Solve Problems Incident to Desegregation in

Some Schools and Produce Substantial Faculty Desegregation In
Others.

Part A - In-Service Training Program

Problems: A large percentage of Negro students is now attending formerly

all white secondary and elementary schools. This change in comﬁosition of
the student population presents challenges to all professional pérsonnel in
the schools. However, this change presents a particular problem for guidance
counselors on the secondary level who, in general, do not have sufficient
knowledge of the various cccupational and educationaltopportﬁnities for
Negroes, or the basic characteristics of their culture which are necessary

to effectively guide and counsel these students. Consequently, many of the
Negro students will graduate from thes secondary schools without the benefits
of needed guidance for their immediate Tuture and éounseling for theéir present
problems. The pr;posed program for Guidance perscnnel 1is needed to insure
that all students receive effective guidance and counseling, parficulariy in
our desegregatea secondary schools.

Many white teachers have expressed reluctance to accept assignments in
Negro schools because of their fears of notlbeing accebted and fear of the
total unknown experience. Fourteen Negro schools are located in the East_End
of our city which has a population of aprroximately 50,000 Negroes.

This geographical section is isolated irom thevrest of the city py Shockoe
Valley, a large area housing an expressway, train station and many industrial
developments. The proposed two-week program to provide training for fifty
teachers who will be employed in schools where they will be of the minoerity

. race is the most effective way to obtain substantial faculty integratioyw in
(S

EMC some of oux schools. 1 1 7

Aruitoxt provided by Eic:



Part B -~ Employment of Advisory Specialists

Problem A: To provide expert assistance through a team of Urban

Specialists to two secégaary schools and their communities located on
the Northside of Richmond that will help prevent resegregation of these
schools.

The city of Richmond, like maﬁy Urban areas, is experiencing an
exodus of many affluent white families and some affiuent Negro families
to the suburbs. This condition, while it produced student integration
in these neighborhood schools, is now leading toward resegregation of
these schools as this "flight to the suburbs!" continues.

Two of éur formerly white secondary schools, John Marshall High and
Chandler Junior High, are located in the Northside of our.city wherea the
housing pattern is rapidly changing. Negro students at John Marshall now
comprise forty-two percent of the student population; at Chandler, they
comprise sixty-six percent of the population.

In order to curtail the trend toward rasegregation in these twc schools,
efforts will be made throﬁgh a team of Urban Specialists to identify prob-
ilems incident to desegregafion’in the schools and communities, and to provide
expert guidanée in the soliutionir f these problems. The Urban Specialists
team will include a Sociologist, Psychologist, Secondary Curriculunm

Coordinator, Educational Administrator, and School-Community Relations

Coordinator.

Problem B: To structure a.dynamic educational program for two new schcols

in the Past End of Richmond, and to secure competent, interracial personnel

to develop these schools into ‘~gnet Schools.!

113
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Most white teachers in our system, and prospective white teachers
contacted, are reluctant to accept‘assignments in Negro schools. Our
city salary schedule is lower than one of our éurrounding counties aﬁd
3gua1 to another for beginning teachers. Insistance on assignment to
a particular school usually results in non-acceptance of the position
here and acceptance of a position in one of the surrounding counties.

Two new schools are now under const;ucéibn in the East End section
of our city. The population of this community is approximately ninety-
eight percent kNegro. John F. Kennedy High School and Chimborazo Elemen-
tary Schooi are the new schools under construction that will have
attractive and useful facilities for a dynamic school program.

In order to affect substanfial desegregation of the faculties in
these two ¢ ~hools, and to provide qﬁality educational programslfor the

students, efforts will be made to develop thfough the personnel and the

programs "Magnet Schools" that will attract teachers from throughout our

{ots

cii » ¢nd elsewhere. The use of Advisory Specialisis to recruit competent

persommel from both races and to plan a dynamic curxriculum for these new
schools will provide substantial desegfegation of faculties in a community
that is difficult to desegregate, and provide quaiity education for the

students that will attend.
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PUPILS
Number of Segregated
Schools (Negro)

Number of Segregated
Schools (White)

Number of Integrat-.d
Schools

Total Number of

PUPILS

Membership of Integrated

Schools (Negro)

Membership of Integrated

Schools (White)

Total Membership of

General Statistical Informatiocn.

September
1967

28

28

Schools 59

5,656
13,818

19,470

Integrated Schools

FACULTIES
Number of Segregated
Faculties (Negro)

Number of Segrégated
Faculties (White)

Number of Integrated
Faculties

Total Number of

Faculties

\n
W

120
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September

1968 _

27

32

59

6,470

13,542

20,012
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Objectives

The general objectives of the programs are:

A. In-service Training Program

(1) To prepare counseling personnel to adequately meet the
needs of non-white students in formerly all white schools.

(2) Te prepare fifty teachers, WhO‘Will be assignéd to
desegreéated faéﬁlties where they will Be of the minority
race, to suécessfully solve problems incident to desegregation

in the schools.

B. Advisory Specialists Program

(1) To develop a "Magnet Curriculum" for these two new schools.
(2) To assist staff members in two secondary schools develop

: : 5
programs that will help prevent resegregation of these schools.

Procedures

An-Service Training

A. Counseling Personnel

All guidance and counseling personnel were invited to pértici-
pate in thislproérgm gy the project-diréctdr. -A‘cppyjofjtﬁe meméran-
dum is included in Appendix A, of this report. )

Fifty~four personé enrolled in the cigss;ééﬁd are 1isped in
Appendix B. Dr. Austin Grigg, De;g‘of the'ﬁﬁﬁ;éfgitf of Richmond
and Mrs. Elaine Rothenberg, Associate Dean 6f.the Virginia Common-
wealth University School of Sccial Work, were the instrﬁctors for
this program; Miss Harriett Richardson, Difector_of the Collece
Assistance Fund National Scholarship Service for Negro Students, and
Mr. Alphonso McCain, Director of the Cooperétive 1raining Program
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and Placement af Virginia State College were valuable consultants
to the program. Mrs. Grace Pleasants, Supe?visor ok Guidance and
Counseling Services for the Richmond Public Séhools served as a
consultant and coorﬁinator.

Fourteen two-hour sessions; from 4 p.m. to 6 p.m. on Mondays,

and one four-hour session, from 2 p.m. to 6 p.m. were conducted

at George Wythe High Schocl.

B. Pre-School Workshop.

The Assistant Superintendent in Charge of Personnel, extendeu
an invitation to teachers who would be assigned to faculties where
they would be in the minority race (see Appendix C). Seventy teachers
accepted the invitation and participated in the workshop which was
held from 9 a.m. to 3:30 p.m. the week of August 19-23, 1968.

‘ .The Urban Team, which coordinated this workshop, he}d a planning
meeting on May 17, with same teachers who were teaching in situations
where they were in the miﬁority race. Suggestions f?om this meeting
were incorporated in the pre-school workshop. Six of these teachers
served as teacher consultants and presented a panel discussion con-
cerned with actual experiences they felt relevanf to the workshop-

In addition to the U?ban Team and the teacher consultants, Dr.
Fred Venditti, Department of Educational Researci:, Unvé?sity of
Tennessee, cénducted the participants through a series of éimulation

problems.

Advisory Specialists

A. Urban Team
An interdisciplinary team of urban specialists was gathered

from three institutions of higher educatica to make a study of the

E ikj resegregation process taking place in the northside schools.

d . 2 36?



Members of the team were:
Pr. James A. Sartain, Sociologist, University of Richmond

Mr. Robert R. Roney, Educationzl Administrator, University
of Tenmnessee

Dr. Charles M. Achilles, FEducational Administrator,
. University of Tennessee

Mr. Roscoe Reeve, Educational.Administrator, University
of North Carolina '

Dr. William Leftwich, Psychologist, University of Richmond
The team first met on February 26, 1968. At this meeting, {ﬁe
Superintendent, the Director of Research, secondary principals of
the north;ide schiools, and the pfoject director, discussed what
seemed to be the problem for investigation amnd some approaches to
solutions. Dr. James Sartaiﬂ agreed to serve as chairman of the
team.

The team held a number of meetings with persommel of the school
system, as well as, with parents and other representatives from the
Northéide. Observations were made in the schools and in some class-—

A rooms. A series of group and individual interviews 7 ith teachers, _
parents, and members of civic groups and ciubs were held by the urban
team. .

The results of %he intensive inve;tigation were reported to the

Richmond School Board by the chairman, Dr. Sartain. A copy of this

report is included in Appendix D.

B. Curricdium Specialists'Team
Two curriculum specialists from the University of Virginia were
secured through Dr. James H. Bash to structure a dynamic educational
program for two new schools that will develop into ''magnet schools"

for the ciiy of Richmond. The high school, Jolm F. Kennedy, is a
Q ) iS
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modern, air-conditioned structure that includes physical features
not present in other high school in the city. The elementary school,

" Chimborazo, is also air-conditioned and includes flexible physical
features conducive to current innovations in organization and instruc—
tion--team teaching, non-graded organization, large and small group
instruction.

Mr. Ernest Mueller and Mr. William Volk, who were both doctorial
candlidates at the University of Virginia (Mr. Volk has since been
awarded the doctorate degree), served as our curriculum specialists
team. Interviews were conducted with all instructional supervisors,
the director ofAinstruction, assistant superintendent in charge of
instruction, and the Superintendent. The community was surveyed
through interviews with barents in existing schqols and local business-
men in the area.

The presert curriculum of the school system was studiéd along with
state departrent regulationé.

A curriculum design for each school was developed and presented
to the Superintendent, department of instruction, principals, and
guidance personniel of both schools at a meeting called for that purpose.
These curriculum designs afe included in Appendix B. |

Guidance for the program came from two committees. One committee
was composed of experts in the fields of social science, race relations
and- educational leadership. They studied the present needs and recomrend
curriculum, materials, activities, and consultants. Members of this

committee included:

Dr. Tames H. Bash, Director of Title IV Center
- ' University of Virginia

Dr. Harry Roberts, Professor of Socioloéy
Virginia Statce College.

Dr. Arnold Fleshood, Dean, School of Education
E ikj " Virginia Commonwealtl University
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Aruitoxt provided by Eic:

The "Committee cf Experts" met periodically during the project
period. Evaluation procedures were suggestea by this comnittee
and guidance was given on project problems.

The second comﬁittee was composed of teachers, principals, and
coungelors directly involved in the.project= This committee assisted
the "Committee of Experts'" in developiné evaluation procedures arid

presenting their opinions concerning the operational phase of tlie

project.



The Programs

In-Service Training

'A. Counseling Persommel
Di. Austin Grigg, Dean of the University of Richmond and
Mfs- Elaine Rothenberg, Associate Dean of the School of Social
Work, Virginia Commonwealth University were the instructors for
this program. The sessions were held at George Wythe High School
on Mondays from 4 p.m. to 6 p.m.; beginmming on March 4,'1968 and
ending June 3, 1968, | |
Mg;ch L
Devoted to gettiné acquainted with each other and
discussing the purposes and objectives of the tréining
program.
The first hour was devoted ito Dr. Grigg's intro-
duction to counseling. He 1eéd the group to an under-—
,fstandiné of the special role of counseiors and personnel

counselors who work with distributed childrene.

March 11

The entire sessioﬁ Moﬁ&ay, March 11, was devoted to
listening to a tape of a speech by Dr. Carl Rogers and
discussion of the speech.

Dr. Rogers delivared the speech ai APGA Convention in
Dallas, Texés. In this speech which is considered a classic,
Dr. Rogers talked about the importance and the meaningfulness
of listening carefully to what another person, and especially
in distress, has to say. After hearing the tape we divided

' off into 4 groups and discussed the significance of the tape
[l{llC 126
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March 11 (Continued)

for each one present in.regards to the children with

whom they work.

March 18 | |
Dr. Grigg continued to demonstrate the accepting

role of the guidance counsélor hecessary fof effectively

communicéting with all students; Role playing by par-

ticipants of positive and negative procedures was used.

April 1
Played tapes illustrative of different approaches
to counseling. Strategies for gaining acceptance of the

staff and students were discussed.

April &

Special program which provided information about
_financial aid for college traininé to Negro students.
Miss Harriett Richardson, Director of College Assistance
Fund, National Scholarship Service and Fund for Negro
Students, New York, New York, provided valuable infor-
mation and materiais that were not knéwn to mostvof the

class.

April 22 and 29

The group decided that instead of breaking into two
one~hour sessicns and moving from Dr. Grigg to Mrs. Rothenber,
that one-half of the class would remain with each of the
instructors %or the full two-hour period, permitting more

discussiorn. At the following meeting, Mrs. Rothenberg's

ERlc a7




April 22 and 29 (Cont inued)

group would meef with Dr. Grigg for two hours, and
vice versa.
Dr. Grigg played tapes illustrative of two approaches
to counseling. He described what the client (in each
instance students at the university) was saying and how
with the help of the counselor he was able to come to a
better understanding of himself.
Mrs. Rothenberg discussed the problems which young
people, and especialiy disadvantaged youngsters, face.
She attempted to help counselors think through their views
of disadvantaged youngsters and their role in relation to
them. At the second of the two meetings (which, inéidently,
was moved to the faculty lounge because of the‘cozier atmosphere)
the discussion turned to the unwed pregnant girl who is forced
to drop out of school when her pregnancy is discovered. The
‘/boy who steals a car isn't forced to drop out; rnor is the
- father. The discussion led to a recommendation that schooling

should be provided for girls who become pregnant.

May 6

The in-service training class met on this date from 2 p.m.
to 6 p.m. at the Blackwell Primary School.

Three films~--"Three Approaches to Psychotherapy'! were shown.
These films demonstrated the counseling technigues of three
outstanding men in the field--Rogers, Perlé, and Ellis. Although,
it was pointed out that school counselors do not necessarily

follow any technique or have the time to do intensive counseling,
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May 6 (éontinued) )

the approach they use, especially with disadvantaged
students, if of utmest importance. The counselors present
seemed most responsive to the accepting approach of Carl

Rogers.

May 13 '
'Educational opportunities for disadvantaged youngsters

in several national programé were discussed b& Grace Pleasants.
These programs included the A Better Chance Program (Independent
Schools Talent Search Program), the National Achievement Scholar-
ship Program, the special recruitment programs of selected colleges,
the fifth year program at schools like Sh;w, the'special oppor-
tunities provided by schools like Kittrell in North Carolina, and
the Yale Summer High School.

In discussing college opportunities for the disadvantaged, it

_was pointed out that less attention should be paid to test scores
than ;o other factors. Illustrations were given of pupils who
have scored below the mean for the most prestigious colleges and
yet were admitted and sucéeeded.

The summer school program of the Richmond Public Schools with
its many opportunities fof exteﬁded 1earniﬁg for all c¢hildren and
éspécialiy the disadvantaged, was discussed during the second hour.
Prcject:fs'BUILD, the Summer Youth Program, and TRANSITION were

explained, as well as, the program for aides.

May 20
Mr. Alphonso McCain, Director on Cooperative Training Program
and Placement, Virginia State College; presented a £ilm "Do They
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May 20 (Continued)

Really Waht Us" wﬁich depicts Negro students egpioring
opportunities in major American induétries. " The film

was honest and forthright, and helped the members of the
in-sexrvice tfaining group become more aware of the feelings
of black students as they sufvey the world of work ahead

of them. Expanding oéportunities in industry were also

presented.

May 24

A tour of the new Technical Center was conducted.
Officials of the schoul, who are also officials of the
Department of Vocational and Adult Education, explaineé the
21 different career oﬁportunities which will be offered in
the new technical scﬁool and then conducted a £our of the
facility. The school is job—orientéd and students who
complete the courses of stv™ - will be eligible for employ—

ment in many skilled and semi-skilled jobs.

-

May 27 and 29

Dr. Austin Grigg conducted the classes on ese two
dates. He played tapes which demonstrated the importance
of listenihg to what the counselee says. .On the second date,
he summarized the approaches to counseling and the importance .

‘of accepting all students as having potential.

June 3
An evaluation of the in-service training program was made
by each member of the group. Comments ranged from "It was
véry worthwhile!" to "Gee, T have a lot to 1earp about counseling."
- 130
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June 3 (Continued)

It was alsc suggested that a kit of information about
opportunities for disadvantaged students be made évail—
able to them in the fall. A "College Discovery Program"
in which disadvantaged ninth graders who have potential
but whose financial circumsfances may lead them to give
up on college will be idenéified and efforts made to'moti—
vate them tc¢ enter college or some other form. of higher
education.

B. Pre-School Workshop

Original Proposal for Workshop

A two-wéek workshop tor fifty teachers in the Richmond Public
Schools will be held irom August 19, through August 30, 1968. These
teachers will be members of desegregated faculties where they will
be of the minority race.

~ 1. Objectives:

a. To develop knowledge and skill in identifying and
solving behavioral problems resulting from desegregation
of faculty and students.

b. 7To broaden‘understandings of human growth and develop-

ment characteristics with emphasis on differences in

cultures.

c. To ﬁrovide experience that will establish self-confidence
within the participants as they prepare for teaching in a
desegregated school.

de To acquaint participants with supportivae resources in
the school and community that render service to iie solution

[]{U:‘ of problems incident to desegregation.
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2e Procedures:

2«e The team of Urban Specialists that worked with cur )
Northside schoolis as Advisory Specialists, will serve as,
consultants for this prograom.

D. Each of the five specialisis wili make présentations

to the group during the morning sessions on two consecutive
days for a total of ten aay§: The afternoons will be devoted
to five small groups for discussions and role playing on
topics presented with each of the five specialists serving
as group leaders.

Ce. .Five classroom teachers now employed on faculties in
which they are in the minority race and who have had suc-
cessful expériences, will participate in the program to
pPresent actual experiences that relate to tﬁe topics being
discusséd, and to resﬁond to gquestions of concern to the
participants.

Urban Team Modifications

In formulating the two-week workshop in August, the Urban Team made
several modifications of the procedure and program which have a slight
effect on the purposes originally in the proposal. The heart of the
proposal, as stated, was followed. The team thought, first of all, that
more could be accomplished, and more interest kept on the part of the
participants,‘if they wére given a pne-week workshop instead of two.
Secondly, it ﬁas felt that all new teachers at Johri Marshall High Schooi
and Chandler Junior High School should be invited, representing the two
Northside schools which we had studied. Thirdly;.it was our purpose to
provide vital dialog and relationships between the participants so that

discussion and problem 501ving would be that much more meaningful. Finally,
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we decided to base much of our dialog and problems solving upon actual

]

instances or incidents which we had observed in the Northside schicols.

Werkshop Staff

URBAN TEAM

Dr. James A. Sartain, Sociologist
University of Richmond

Mr. Robert R. Roney, Education Administrator
University of Tennessee -

Nr. Charles M. Achilles, Educational Research
and Administration

University of Tennessee

Mr. Roscoe E. Reeve, So¢ioclogy of Education
University of North Carolina .

Dr. William Leftwich, Psychologist
University of Richmond

SPECTIAL CONSULTANT

Dr. Fred Venditti, Educational Research
University of Tennessee

TEACHER CONSULTANTS

-~ Mrs. Leah P. Strulson
Junior Primary -~ Fairmount Elementary

Mrs. Dorothy Wright
Junior Primary -~ William Fox Elementary

Miss Trudy Hawlkins -~
English - Graves Junior High School

Miss Effie Eure
. Grade 5 = Ginter Park Elementary

" Miss Janet Oxendine
Grade &4 - Stuart Elementary

Mrs. Dorothy Randolph
.Grade 5 -~ Highland Park Elementary

RICHMOND PUBLIC SCHOQOLS ADMINISTRATION

Dr. H. I iillett, Superintendent
Richmor.1 Public Schools

o Mrs. W. H. Crockford, 111, Vice Chairman
Richmond School Board 1 3 3
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Mr. Nathaniel Lee, Assistant Director of Instruction
Riclhmond Public Schools :

Assistant Superintendents, Supervisors, and Coordinators
Richmond Public Schools

Workshop Program

The one-week workshop began on Monday, August 19, with a general
orientation to the Richmond Public Schools by various administration
persornel. After a greeting by Mr. William H. Tyler, Assistant Principal
of Blackwell Elementary School, the.participants were welcoﬁud tc the
City of Richmond by Mr. Alan Kiepper, City Manager.
| Three ;ésistant Superintendents talked briefly on the functionsbof
their offices and the Urban Team was introduced by.Mr. Nathaniei Lee,
Assistant Director of Instruction.

Dr. James Sartain, Coordinator of the Urban Team., began the afternoon
session of thé workshop by relating to the participants the nature of the
Urban Team study and what was hoped to be accomplished in the following
sessions.

The rest of Monday.afternoon was devoted to the team oflTeacher.Con—
sultants who related their experiences in teaching in a minority situations
for the past year in the Richmond Public Schools-

Tue;day morning'sjsession began with a greeting by Dr. H. I. Wiilett,
Superintendent of the Richmond Public Schools. He was followed by Dr. Sartain
Qho talked aﬁout thé socioiogical factors of race in Richmond, Virginia.
Thfough maps and census.data-he related the changing neighborhood pattern
on the Northside of Richmond. |

Dr. William Leftwich next talked to the participants about the psycho-
logical and attitudinal factors of faCe. Definitions of attitude and racixl
prejudiée were offered and technigues for accomplishing attitudinal changes
Q '

Eﬁ&u:‘ :1 :51&%
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were discussed. i

He was followed by Dr. Charles Achilles, Mr. Roscoe Reeve, and
Mr. Roberi Roney, members of the Urban Team, who conducted a panel
discussion on observations made in the Richmond Schcols and some of
the factors of race which arise in the school seltting. Using anecdotal
records and interview responses they re}ated to the participants
incidents of good and bad methods of ﬁandiing racial situations and
relationships.

On Tuesday afternoon the participants watched a £ilm, "The Eye of

The Beholder," in which chey were asked to make judgements on the actor's

"behavior based on information they were given about him previous to

watching the fiim. One part of the group was told that the actor por;
traying an artist, was jﬁst relecased from a mental institution while

another group was told he was a famous artist with intense devotion to

his work. This was used to show the rormation of prejudice in advance

of solid information, based on brief observation of behavior. The two

groups e&aluated the behavior of the artist quite differently based upon

the small information they had been given before hand. The movie went on

to show how the actor's behavior was quite logical and normal, but how others
had misjudged him who did nét understand his motivese.

Wednesday morning began with a greeting by Mrs. W. H. Crockford, III,
Vice Chairman of the School Board, and the is troduction of the Simulation
Activities by Dr. Fred Venditti, Special Consultant to the workshop. The
participants were to be involved in simulation exercises where they expérience
"incidents" in a hypothetical school (ValleyBrook Elemenfary School) located
in a Southern State. They were asked to evaluatég individually, their
reactions and percepfions of the incidents, and then discuss them in large

or small group meetings} Bach Urban Team memberi and Teacher Comsultant aided
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in group supervision and discussion. Each participant vas asked to

imagine that in each Simuiation Exercise he was the fifth grade teécher,
Teryry Patterson, envolved in the incident. After viewing the incident the
participants were asked questions such as: (1) Define the problem? (2) What
factors contributed to this problem? ‘3) How would you answer the question
aéked in each incident? (&) What personal values led you to make a

decision on what to do?

In the first sinulation exercise the participants were shown a brief
movie which illustrated a small Negro boy asleep in the classroom. The -
children thoughf_it was funny, and one said he was sleeping beéause his
parents were not at home at night and he watched TV until midnight. The
children asked the teacher: "Are you gcing teo wake him up?"

.

The second incident involved the study of the Civil War. The Negro

children did not want to study it, ieeling that they did not want to be

reminded of the time when they were slaves. A white child said that he

4 .
saw no reason why they couldn't study it, but the Negro children asked

‘Terry: "Why do we have to study this cld stuff anyways?"

The third exercise involved an‘incident in the teacher's_lounge. A
Negro teacher was complaining that a white teacher kept using the word
"Nigra' and-had a Confederaée license pléte on her car-. She was afraid to
say anything to the white teacher and asked: "Terry what should I do?"

The next eXercise portrayed a irate white father whq'é daughter had
been kissed by.a Negro boy on ‘the playground. He was véry préjudiced and
asked: "What arc you goiﬁg +5 do to make sure this gever happens again?"

The fifth exercise was on paper rather than film. Terry Patterson

received a note from a white parent asking if she could send birthday

party invitations to be distributed te all of the white children in Terry's

class. Shc asked for a reply to hew note.
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In the sixth exercise a Negro teacher came into his class after
school with a problem. Sﬁe had been having trouble with a white girl. -
She was insiolent, disobedient, and was deoing poor work in her class.

She askea Terry: "What should I do with this child?"

The final exercise was another writing exercise, but in this omne
there was role playing on the part of the-participants. A Negro and
a white boy had a fight on the playground. Terry received a note from
the white boy's father objecting to his son being punished.- Wpen
Terry wrote back that it would be unfair to only punish one child, the
father came.-to the school, very angry, to confront Terry.

The participants in the workshop were given information on the Vailey
Brook Community and for some of the exercises théy'were given the school
records of the children concerned. They were provided biblioyraphies of
books relating to the racial issue, and evaluation sheets of each exercise.

| Simulztion exercises were carried on all day Thursday and Friday
morning. On Friday after h articipants evaluated the workshop and
were dis@issed'from Bl . >py of the Pre-~School Vorkshop is

included in Apperdix F.
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Evaluation

Evaluation procedures were structured under the guidance of
the Committee of Experts, Dr. James H. Bash, Dr. Harry Roberts, and
Pr. Arnold Fleshood. Instruments were designed in the form of
opinionnaires for the in-service tféining»activitieé. It was the
feeling of the committee and the Advisory Specialists that a period
of time must pass before the outcomevof the Advisory Specialists
programs be adequately evaluated, i.e. the reduction of the pace of
resegregation in the northside schools and the existance of "magnet

curriculums" in two new schools.

A. Counseling Personnel

An opinionnaire was designed to ascertain the effectivenss
of the program in five specific areas and to seek suggestions
for improving possible future Programs in three stated areas.
A copy of the opinionnaire and a tabulation of the responses are
included in Appendix G.

All aspects of the program received favorable ratings. Knowl-
edge and understan@ingléf disadvantaged students together with
avenues to increased opportﬁnity for these students were noted as

areas greatest value. The majority of participants suggested that

this type of in-service program be continued in future years.

B. Pre-School Wbrkshop.

A portion of the Friday afternoon session of the Pre-~School
Orientation WbrksPop was devoted to a formal evaluation and_dis—
cussion of the workshop. ,A copy of this opinioqnaire is attached

Q to this report as Appendix H. A tabulation by race, of the responses
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of the participants is also attached.

The first section of the opinionnaire'ask;d the participants
to rate the various activities of the workshop as to their relevance,
their value, and their method of presentation. A tabulation of these
responses is contained in Appendix I. A few general comments, how;
;ver, may bg made about the responses.

A1l aspgcts of the program fecéived favorable ratings, with the
Negro teachers being slightly more favorable than were the white
teachers. The best ratings by the Negro teachers were received by

" the simulétion and problem solving experierices, while the white
teachers rated the film, "Eye of the Beholder'" most favorably. The
second most favorable rating by the Negro teachers was given to
Dr. Leftwich's preseﬁtation of "Psycholggical and Attitudinal Factors
of Race," while white teachers rated Dr. Sértain's talk on "Sociology
of Race!" in second place in their ratings.

The least favorable rating was given by the Negro teachers to
the teacher panzsl on ﬁMy First—-Year Experience'" and by the white
teachers to "Greetings and Orientation' by the School Administrators.
The Négro teachers were only slightly more favorable to Dr. S~+»tnin
talk, while the white téachers assigned a similar rating to tue teacher
panel.

There was élmost complete agreement by both races that the
problem solving acfivity copneqted with the simulétion experience had
been Qf great value to them.

The participants were fhen asked which activity would you not
continue if limited funds required a curtailﬁent bf one of the activi-
ties of tﬁe week.. Almost one-half of the white participants agreed

that they would cut the "Greetings and Orientation" by the School
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Administ —ators. Comment: _ ‘he p ‘t:. pantcs —dice =d = they
felt that this type of activity would be repeated ‘during their first
few days of school. The Negro teachers' responses were spread over
a number of activities and did not present any specifié pattern.

They were also asked which activity they would keep in the work-
éhop if on.y one coﬁld be repeated in another year. Both Negfoes and
whites overwhelmingly agreed to.keep the simulation experiences and
discussion. They also agreed that this activity had been the one
most helpfﬁl in providing them with material that would ?é useful in
their new role. Only one of the participan¥s felt that the pre-school
Qorksh;p had been of little benefit to.ther and all agreed that it had
been worth the time and effort expended. 411 but two of the partici-
pants felt that their attitudes toward the other race were more positive
as a result of the workshop and one of th2se felt that his attitude had
remained the same.

There was general agreement that th length of the workshop and
the length of the daily sessions were ab...t right. ‘Theré was almost
complete agresement by the participants that the informality of the
workshop and the opportunity to iﬁteract wi£h members of the other race
were highly beneficial. All of £he participants =elt that holding the
workshop next yea} for new teachers_would be dgsiraﬁle.

Throughout the opiniomnaire there were opportunities for writing
,comments.on the.workshop. These comments can be divided into two major
catégories: strengths of the workshop and suggestions fof improvement .
The most frequent type of comment relating to the strengths of the
workshop dealt with the informality of the sessions and the opportuni-

ties for getting to know members of the other race better. A white

participant wrote, "Informal conversations offee breaks and luncheons)
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gave me an 6pportunity to discuss for the first time controversial
topics with Negroesa This was very valuable, buf‘this helped mé to
become more frightened of the coming school term." Anéther remarked,
"This was the first time I have felt that I could express my opinions
openly and not feel looked upon strangely.'" Still another comment
in this vein, "This experience has been of great value to me. I

am afraid that I would have made some mistakes in dealing.wifh Negro
children, if I had not leérned how strongly they feel abput certain
words and topics." One white teacher, however, had some;misgivings
ébout the experience—~-"I'm more scared I1I'll say soéething wrong. I
learned a lot, but my attitude is not as good as when I first came."

The Negro teachers expressed the same favorable_feelings about
the Wérkshop. One reportéd, "Spezking as a Negro, this is the {first
time that I have ever felt welcome and a part of an integrated group."
And another, "I wish that all school systems in the country could do
this." And a final comment by a Negro teadher, "T believe that I
have a budding friendship with a number of white teachers. I hope
these will continue to grow. I will need fhem as source of help and
advice during the months to come."

The most frequentl& expreésed suggeétion for the improvement of
the workshop relé;ed td the need for secondary. teachers on.the panél
and to the fact.that all of the simulation expériences dealt with

" ‘elementary schodl situations.. Many also expressed fhe ocpinion that
male teachers sﬁduld have been included on the teacher panel. A
typical comment came from a white male teacher, "I really began to
feel 1eft.out of the workshop. More attention should haQe been
given to éhe problems of the male teacher and especially to the
1ﬂifferencés between elementary and high school situations. Some of

ERIC 1+
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the problem solving exercises on the elementary school level were
meaningless to a hiéh school teacher." A Tew Negro tzachers expressed
regsiet that there were no Negroes on the Urban Team.

Another'freéuent comment frqm Negro teachers was expressed by
one participant és followsj; "Too much oriented towards_the white
teacher dealing with the Negro child. Need more help for the Negro
teacher. We have problems too.' This problem became even moxe
apparent in the verbal di;cussions of the wofkshop. Several Negroes
commented on the fact that time'had Eeen spent wérning white teachers
about the use of certain words and pronounciations, but that little
had beernn done to help the Negro teacher become aware of similar
problems with white students and faculty.

A number of participants commented on the fact that all of the
simulation exercises-were scheduled in fwo-and one—half days. One
said, "Too many'simulation problems in a rowe They should be broken
up with other kinds of activities. Became a drag by the third day."
B Several teachers expfessed the‘view‘that the workshop would be
iﬁproved if. some experienced feachers and principals could meet with
the group. Others expressed the view that all old teachers and
princiﬁals need to attegd such a. workshop.

Many participaﬁts indicated that they hoped that the group could

continue to hold meetings during the Year and to discuss their problems

as they arose.

142

—26—



APPENDIX A
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" GUIDANCE SERVICES o i
RICHMOND PUBLIC SCHOOLS ‘

MEMORANDUM TO: Pupil Personnel Staff Memhers February 27, 196&

FROM: Nathaniel Lee B .
Curriculum Services : ’ :

SUBJECT: In-service Training Program -~ “.nformation and Counseling Techniques -
Tools for the Helping Professicons®

Federal funds have been allotted the Richmond Public School system for an in~
service training program for guidance counselors, visiting teachers, vocational
rehabilitation counselors, and school-community coordinators,

The in-service training prograﬁ will have two major emphases:

1. Information (5 sessions) —— vocational and education:™ information with :
special atfention to expanding opportunities for disadvantaged young ‘
peeple. |

2, Counseling techniques (11 sessions) -- demonstraticn and practice in %
counseling skills, emphasis on helping students understand themselves
and make meaningful decisions; use of the videvtape recorder; listesning to
. ,
tapese.

Instructors f¢  the in-service training program will be Dr. Austin Grigg of the
University of ...chrond and Mrs. Elaine Rothenberg of the RPI School of Social
Work. We will also have the services of several visiting consultants.

The sessions will be held on Mondays - from 4 tc 6 p.le beginning March 4, 1968,
in Room 235-236 at George Wythe High School.

Provision has been made for 60 participants, each of whom will receive a stipend
of $2.50 per hour. We believe that.you will find the experience a worthwhile one.
Please return the slip at the bottom of this page by return school mail.

Pupil Personnel Services In-Service Training Program

Richmond Public Schools

( ) I plan to participate ( ) I cannot participate in the PPS in-service training 3
: programe . ’

NAME , 7 ' ___ POSTTION

SCHOOL

HOME ADDRESS

E i%:‘ : | PHONE
T T 14 =
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Time of Meetigg:

Place of Meeting:

THE RICIHMOND PUBLIC SCHOOLS
| 809 . East Marshall Strect
: Richmend, Virginia

Total

COUNSELING - IN-SERVICE CLASS

INSTRUCTOR:

Monday

L:00 to 6:00 p.m.

Spring 1968

Date:

- 54

George Wythe High School - Rooms 235-236

SOCIAL SECURITY NO.

Dr.

INSTRUCTOR:

Austin Grigg

Mrs. Blaine Rothenberg

_Black, Frederick W., Jr.

. _Blackwell, Mrs. June M.

————— —

Brinkley, Mrs. Eva Davis
_Brockwell, Arlick L.
Brown, Mrs. Arethea B.
Cameron, Mrs. Jacqueline
Carr, Willie L.
Charity, Lawrencs L.
Chatuiiny, Mrs. Ellen H.

Clapp, Mr. Forrest N., Jr.

Clay, Mrs. Selena A.
Cline, Mrs. Jean P.
Dahl, Mr. Robert

_Dandliker, Miss Ronda K.

Daingerfield, Mr. Fred

Drayton, Mrs. Mary H.

Edwards, Mrs. Jean T.

FEdwards, Mrs. Mary Wood

Fitzpatrick, Miss Nancy
Giiie

Gee, B.

Gillespie, Miss L.
Glenn, Mr. J. Vernon

Gurkin, Mr. Charles W.
Mrs.

- Green, Henrietta A.

O

P L

b

Hammett, Miss Vashti
Harwood, Mrs. Ann G.

Whiting. Mrs. Josephine

Lucille

CLASS ROLL
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SOCIAL SECURITY NO.

vw—

Haskins, Mrs. Anne A.

Holines, Mrs. Jean Waller

Jacobs, Mr. Linwood

James, Mrs. Susie N.

Jennings, Mrs. Sibyl S.

Jordan, Mrs. Ellen D.
‘Kee, Mrs. Martha lee

Maples, Mr. Adolphus L.
Moon, Mrs. Cora W.
Murdock, Mrs.

Odell,

Emily B.

Mrs., Lillian D.

Olson, Mr. Clarence O.

Pattersonr, Mrs. Christine A.

—

P

. Williams,

Peterson, Mrs. Thelma H.
Pettis, Mrs. Thelma Y.

Roberts,
Robertson,

Mrs. Mildred H.
Mrs. Lois J.
Simpson, Miss Emily E.
Smith, Mr. Frederick B.
LaVerne B.

Spurlock, Mrse.

Stossel, Miss Elsie C.

Sweeney, Mrs. Barbara M.

Taylor, Mrs. LaVerne J.
Mrs.

Tennis, Page S.

Thurston, Mis. Marie H.

_Turner, Mrs. Eulalia H.

Mrs. Martha H.

e MOUNTED. PRESENT._EACH. CERSON. MIST _INTTIAL HIS NAME EVERY. TTME THE CLASS MRETS
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ichimond Public Schools

ADMINISTRATION BUILDI!:lG
312 NORTH NINTH STREET, RICHMOND, ViIRGIHIA 23219

Dear

Yle are plcased to inv”' e you to participate in a one-week, pre-schoci
orientation workshop beginniang londay, August 19, and endiagz TFriday,

August 23. This is a pilot program and only a limited number of tearhexs
can b2 invited.

This workshop is designed for the following purposes:
1., To provide an opportunity for you to become acquailated

with ocur city, the supportive services within the school

system and the community which assist teacters with theix

work, and the general philosophy of education and progxawms
of instruction in our school system.

To provide some problem-solving expariences concerned
with teaching in urban city schools.

To provide an opportunity for discussion with some teachers

who have taught in similsy situatious to which you will be,
or have been assigned.

An outstanding team of consultants has been secured and ve £eel that this
worlkshop experience will be most valuable in helping to make this year
rewarding for you and profitable fox those whom you teach,

A stipend of £75 for the wveek, ox $15 per day, will be receive: by exch
participant.

Pleasse indicate on the enclosed card whether or not you will be able
to attend tris orkshop. If it is iwmpossible for you to attend the

full week but could be present for three or fouxr days, we should like for
you to give us this information.

-

Very sincerely yours,

F. V. Sissan

Assistant Superintendent 1% g
Q : N : :
£1{U:FWS:cs .

Full Tt Provided by ERIC. Eﬁclosul‘e
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Implications and Recommondations

Dr.,

Dr.

Di.
M.
Mr.

Praoparaed For Tha Richmend Public Schooels

ERIC

Aruitoxt provided by Eic:

of
Urban Team Study

On

North=zide Schools

Urban Team Members:
James A. Sartain, Chairmar
Charles. M. Achilles
Williom H., Leftwich

Roscoe E. Reeve
Robert K. Roney

Project Dixrector:

Mr. Nathani=l Lee

Novemnber 21, 1968
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Implications and Recommendations of Urban Team Study
on

Northside Schools

It has often been stated that the schools do not operate in a

social vacuum. Schoeols are a part of the community auwd, in general,

PRV

they reflect the values of the community ian which they are 1ocated.

And yet, the schools in America today are required to face and are
expected to solve problems which the . g society is unable or

awilling to recognize. In no area is “his more true than in th. field
Qf race velations In the cities mos® ci 1 major areas §f 1ifo——sociél,

residential, business, and church--remain _Largely segregated. However,

the schools must deal with this major social problem of desegregation

and, at the same time, strive to provide quality education for all
children. The Richmond City Schools are to be congratulated on their
largely successful efforts to accomplish both of these goals. It has
been suggested by some that this study has been undertaken several years
too late to prevent the resegregation of the schools in the Northside
but it is certainly not too late to give serious consideration to the
future of schocls in the rest of Richmond or, indeed, in the rest of
the couniry. ’

Since the first goal of an educational system is to provide an

education for the students, theAfirst recommendation of the Urban Team

is that:

The Richmond Public Schools continue to develop and main-
tain progressive educational programs to meet the neceds of
all students. Richmond appears to be making a good effort
in this area with quality elementary programs and compre-
hensive as well as vocational specialty programs at the

secondary level.
1851

Q ' -1
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m was charged with the responsibility of malking
recomnendat ions concernad both

ith preventing resegregation and wilh
promoting smootheir descgregation of the schocls.
seemns aﬂparent to the Team.

A certain pare

radox
This paradox relates

procedures which will encourage desegregation and

to the fact that-

alleviate some of

v

the perceived problems. of the Negro youth and parent: 1 D

schools
will at the same time encourage resegregation in the

hoo »
example, it is apparcni that the Negro community is cc

o

in John Marshall High School there are few administrators

or guidance pefsonnel who can relate adequately to the =*o
of the Negro community,

- IoPpre .
or who understand the needs of le . you 11
Many of the athletic teams have a large number of Negio s . adents

s Dut
clubs.

no Negro coaches or assistant coaches. in some circumsiances thers
is almost no Negro representation on school publications ox in school

As the schools work toward the solution of some of these prob-

lems, they will create a climate more acceptable to the Negro community

and will possibly attract more Negre students to the schools.

As the

percentage of Negro students increases, many white students and their

parents will request transfers from a school or will leave the neighbor-

hood served by the school. Thus, actioné which tend to alleviate prcblems

caused by desegregation in turn act to create resegregation.

Turning to the question of the resegregation of the schcols iﬁ the
Northside of Richmond, it seems apparent from the data that
sf the g racial compesiticn cf the
shifts

almost all

ue at this t

poe

ma

in the residential composition of the area

to

At s

served
Relatively few white students living in the Northside ere at this time

e

O
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by these schools.
attending schools outside of the .rea.

of Negr

As the percetag roes
living in this area increases, hovever, it may well ¢
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students will exercise their option under 'freecdom cof choice’ and
\ .

atltend other schools.

This changing patteirn of residence is not uwnique to Richmond, nor
is it n?w to America. It is possible to trace a number of signifi~
migrations of various ethnic groups of Americans from the core of th=
central city to the outlying areas. Thié migration can be seen as :
etlinic groups increase in afflucnce. The Italians, Jews, and Irish ¢ ~e
good examples. This same migratofy pattern seeﬁs to be holding true now
for the Negro. In previous migrations the result was the assimilation
of the ethnic groups into the larger community. However, as the Negro
moves from the core of the city to the fringes, it seems that the Negro
drives the whites further from the cify, perpétuating racial isolatios-.

The problem is compounded and seems to be more crucial in this Negro
migratiop than in other group movements. In other group movemants there
was no discriminative color factor tq demon;trate theimobility as clearly
as in the present situation. The Negro mobility and desire for better
héusing and schools may-be following the historic process, but is more
noticeable because of color differerices. The same color factor may be
operating in school desegregation ox schocl resegregation issues. When

the Italian or Irish youngsters entgred the schools in large numbers
tﬁere was 1no easy way to distinguish them frém the peop1e a1ready in the
schoolé. However, as the Negroes enfer fhe schools, perhaps in no larger
numbers than when other large groups entered the schools, it is eaéy to
spot and define a "color lina."

This process of migration is clearly taking place in a number of

areas of Richmond, including the Northside. Much of the present resegre-

rration in the schools is a manifestation of this shift in racial compo-

f

sition of the residential arecas. Since this is an on-going process, it

-3
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is almosit ceriin to continue, unless dramatic chonges can bhe made in
the historic trends.

There are several things in the social, ecouomic, and political
areas which may be recommended, but over which the Schcol Board and
the staff of the school system may have only ﬁoral influence. Never-
theless, they should be menitioned and the School Board should consider
lending its support to these issues:

1. 7The passage of a meaningful open housing law. As long
as the residence patteirns are rigidly drawn, there can-
not be an even dispersion of all groups of people in the
citye

2. Consideration of low rent housing to be constructed in
all sections of the city so as to disperse throughout
the city the poorer people and to break up the Fast End
ghetto which is now spilling over into the Northside
because the people have nowvhere else to go.

3. Establishment of a group composed of business, educational,
and peclitical leaders of both races for the purpose of
improving the ecconomic lot of the Negro in Richmond. This
may have to include crash training programs foxr Nogroes.

L, Investigate and expose any unethical or illegal actions by
the real estate interests in "managing" selected neighbor-
hoods. This includes such practices as_starfing unfounded
rumor, offering property for sale to omne race only in
neighborhoods which are mixed or are changing, and discrimi-
natory advertising hoth by listing only in one paper read
predominantly by Negroes or by emphasizing the race issue
in listings in other papers.

5. Resolve the annexation issue. With the school-aged popula-
" tion in the city of Richmond approaching the point where it
‘will be 70 percent or more Negro, while the surrounding
county areas are virtually all wvhite it is obvious that no
really meaningful and stable racial balance is possible in
the public schools unless the annexation issue is settled.
If annehatlon is not forthcoming in the immadiate future in
arceas of substantlal S.LL.L,, ithiis yroup recoimeinds Lllclb either
a multi-governmental unit school system be establlbbed with
Chesterfield and Henirico Counties or that the city of Richmond
give up its charter entirely, creating two metropollt i county
governments. This recommendation is a crucial one, and the
octhers are largely dependeinrt upon the SuCPCSSfUl Jmplcm nLatlov
of this one 1n order Lo be fully beneficial.

" The foxregoing five recommendations deal w1th ithe long-range solutions

O
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te resegregati . The other taslt of the Urban Tcam is to consider
\

ways of assisting in the smoother operation of the integrated schools

and of preparisy the way for the integration of otﬁer schools. There

is some‘evidence to suggest that these are not unrelated tas-.s. As we
have previously 1loted there is a paradox involved, but it ha:: also been
suggested that the'white students annd their pavents will accept a highcer
ratio of Negro students in a peaceful school situatioﬁ than they will
accept in a situation full of tension and strife. Some recommendations
may then be made with the purpose of helping to provide for the smoother
operation of desegregated Scﬁools and for the reduction of racial tensiions
in the schools. Some recommendations are:

1. A continued effort on the part of school officials-~~from
the top down-—-should be wmade lo establiish a climale of
acceptance and true integration (rather than just desegre-
gation)} within the schools. This effort is intangible
requiring considerable change of attitude on the part of
some individuals, but the creation of this type of climate
throughout the system will cause many Negroes to adjust
better to integrated schools, which in iturn will help to
reduce tensions. With reduced tensions and fewer conflicts
at the schools, white parents should be less apprehensive
and more willing to continue to send their children to these
schools.

2. Review the curriculum and teaching process. at schools where
the racial and student population seems to be changing to
see if the previous procedures are meeting the needs of the
new population.

3. Policies and practices, both of individual schools and of the
school system, should be subjecct to periodic review to assure
that none are offensive to. demean the dignity of, or violate
the rights of, any majority or minority gdgroup.

L, Immediate steps should be taken to assure equal opportunities
of pupils of all races to participate in all public

activities.

n
¢
¢
¢
b

5, Central office policies need to assure the assignment of admin-
istrative and teaching persomnel on the basis of conpetency and
not colore.

6.  Develop biracial iteams for administration, guidance and extra-
curricular activities to facilitate social understanding and to
Q _
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1 open doors for communication.

7. Develop biracial teams of pupils, faculty, and administration
for the purpose of identifying and cxamining potentially dis-
ruptive situations in the schools. These teams should propose
alternative solutions for school administrators and the Boavd

i of Education to consider. '

Develop biracial teams to teach basic humanities courses,
American Democracy, and other courses that can serve as
vehicles for exploring the sensitive issues of human relations.

Since this study was made, we recognize that some of the récommendatiions

are already being implemented. It is also felt that these eight recommen-

dations can all be carried out with the present persomel of the Richmond
schools, but it is evident that there will need to be an expanded in~servica

training program. It is therefore recommended that there be begun imme--

diately:

An expanded in-service training program fer all school staff
(professional and nonprofessional) with an emphasis on the
understanding between the races. This should be suructured

in such a way that there is as little feeling as pvssible that
something is being "crammed down the throats® of any individual
or groups of participants. Unfortunately, we do not have time
to continue to allow this sort of study to be voluntary, and
there may not even be funds available for extra pay for the
participants. It is suggested, however, that some of the
regular in-service time {(work days) be devoted to this study.
groups should be small to allow for flexibility and to prevent
inhibitions. They should be set up with only two or three
teachers or other employees from any one school and should be
thoroughly integrated. Administrative and supervisory personnel,
both the schools and the central office, should be included in
these sessions. One of the major purposes will be to establish
a meaningful dialogue among the employees of the school system.
Lectures or other long talks should not be a part of this pro-
gram. Case studies, simulation materials, short films, panel
discussions, and short reports may serve as beginming points in
developing the desired dialogue. The communication lines must
be opened between the races in Richmond on a basis other than
master-scrvant and at a level closer to ihe pecple than city
council or even the civic clubs. VWhat better place is there to
promote the sort of understanding which should come from in-
creased communication than among employees of the public

The

scnools?

It was quite evident from talking to citizens in the community that there

iz a great deal of misunderstanding and misinformation about the scheels.

e
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This misinformation consists of a wide variety of topics, such as the
' Y

il
1

percentage of Negroes in certain schools, certain practices at the schools,
events which occurred between Séudcnts or between students and a teacher,
Qhanges in the qgualilty oi some schools, and other rumors and gossip. The
schools should certainly continue and gfeatly expand their present public
relations programs carried out through the schools with students and
parents and those through the mass media. As a supplement to this expanded
public relations program, the Team recommends that:

A Rumor Control Center be set up to investigate and to

inform citizens upon their request concerning controvarsial
or inflammatory stories they have heard. Ideally this should
be a city project to handle rumors in all phases of life in
the community, but 1if the city does not establish such a
center, the school system should. Obviously this center

must be staffed by competent personnel and must have support
from officials and leaders in the community in order to be
effective.

In every project of this nature there are things left undone that
should have been donej there are promising leads that are not followed up;
and there are gaps in the daté}to be filled in. This report is no éxcep—
tiﬁnq There would be littlé point in listing all of the shortcomings of
this report, but it might be well to indicate some areas of critical
importance for further'study.

One tentative finding of this study is that there can be by socic-

.

economic levels "comfort'" zones where the Negro and white races feel
comfortable or uncomfortable with the racial mixture or the change in

racial mixture in a school. It would seem important that further re-

‘el

search be done to ivvestigete this hypothesis to see if such zones can

be clearly defined by socio-economic groupings and to study the effects
of this racial mixture in a school moving beyond these percentage points

. for the groups concerned.

N

One of the morc common reasons given for moving their children from
O
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an integrated school is that there is a lowering of.standards and a
gacrificing of academic exccllence when Negrocs move in large nuubers.
Data from this study would suggest that an important variable is social
class, not grecifically race. TFurther research should be done to
determine if it is race or social class factors involved which cause
parents to perceive a 'lowering of standards" in the schools. The
findings of this study should be made available to the total community.

For a variely of reasons several important groups were ignored in
this study. There was almost no contact with the students in the schools.
The attitudes, motives and perceptions of this group regarding desegre-
gation and rezegregation would secem to be of crucial importance in a
study of this type. Neither was there any coutact with the families
who have moved out of the city and whose children are now attending other
schools. Some consideration should also be given to the parents of children
still living in the city, but attending private schools.

These parents and their children represent a loss to the public
schools. In effect, these.are the families responsible for the resegre-
gation of the schools. Research should be done to determine why these
children no longer attend the public schools of Richmond. Spe;ial atten—
tion should be focused upon érying to find out how the schools may have
contributed to this flight and thus uncover the ways that the schools may

become more effective in preventing resegregatiocn.

-8
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: ' THE URBAN TEAM

Dr. James A. Sartain, Associate Frofessor of Saciology, -
The Universily of Richmond. Team Chairman

B. 5. Degree - Troy State College, Alabama
M. A. Degree -~ Peabody College, Tennessee
Ph. D. Degrea - Vanderbilt, Temessce

Former sixth grade teacher and elemsintary school principal
Has taught in a nunber of collegas and universities.
Resecarch and publication in racial attitudes and in various
Urban problems.

Dr. William Leftwich, Associale Professor of Psychology and Chairman
off the Department, University of Richmond.

B. A. Degres

University of Riclhmond, Virginia
M. A. Degree ~ University of Richmond, Virginia
Pn. D. Degzee -~ Purdue University, Indiana

Dr. Leftwich has been employed in governmental personnel work
and in managenent consulting. Areas of specialization include
psychological tests and measurements, statistics; and attitudinal
research. i

Dr. Charles Achilles, Assistant Professor of Education Administration
) and Coordinator of Field Services, Bureau of
Educational Research and Service, College of
Education, University of Tennessce.

B. A. Degree —.University of Rochester, New York
Mo A. Degree |~ University of Rochester, New York
Ed. D. Degree -~ University of Rochester, New York

Dr. Achilles has served as a teacher and administrator in public
schools, a teacher in a private school, and as a university professor.
He served as Assistant Specialist for local schoocl organization at

the U. S. Office of Education and as a Research Specialist at the
University of California (Berkeley) for "A Natiowmwide Study of the
Administration of Vocational-Technical Education at the State Level.”
Dr. Achilles has published Research Reviews on "Teacher Evaluation,"
"Teacher Behavio:r,' "Communication," and "Classroom Social Interaction!
for the Genescc Valley School Development Associantion, Rochester, New
York. ot '
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Mr. Robeirt K. Roney, Direcior of Instituticnal Research, University
of Tennc=ams=eac.

A. B. Dearece -~ Duke Universily - 1957

M. A. Degraec - Mcmphis State University - 1964
Advanced Graduate Work at 1the University of
Temesses in Educational Administration, Personnel
Managecment, and Researéh. :

Dissertation in progress. (Assuned position as
Director of Institutional Reseairch, Universily of
" Temessee on July 1, 19868.)

Other experience includes cne year working in a church-~sponsored
recreation program primnarily for underprivileged youth, two years

as a classrocu tecacher at the junior high school level, and 515 years
as a persomel assistant with the Memphis, Tennessce, City Schools.

Mr. Roscoe E. Reave, Instructor and Advanced Graduate Student in
Curriculum and Instruction and Supervisor of
Student Teachers, The University of Norih Carolina.

B. S. Degree - Earlham College

M. S. Degres -~ Indiana State University
Advanced Graduate Student.

Dissexrtation in progress.

Mr. Reecve has experience in Indiata and North Carolina as secondary
school teacher. He has served as a department chairmen amad County
Coordinator for Sococial Studies. Mr. Reeve has also served as a.
supervisor of student teachers. He is a co-author of "Hypothasis
Testing in the Social Studies.'
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A PROPUSED CURRICULAR
DESIGN FOR THE

"JOHN F. KENNEDY HIGH SCHOOL

RICHMOND, VIRGINIA
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PURPOSE
The purpose of this proposal is fo generate a
curricular design which will free teaching potential to provide

an attractive and stimulating curriculum for both teaching

. staff and student body. The proposed curricular design is to

initiate and stimulate positive teaching.and learning possi-
bilities and will be meaningful only to the extent t ~which it

fv1fills these objectives.

\

LIMITATIONS

The curricqlar design was limited tb the ex" ot that
the final position taken must be conside: 2d in light cZ the
present cuxricular 6fferiﬁgs of-the Richimond City Schools.
The intent here is not to revise the Richmond curricular offer~
ings, but, to offer an. approach designed to }ncrease the
.effectiveness and attractiveness of these offerinés. The
‘emphasis is hot on what is taught but how it it to be tauéht.
Although the new John F. Keﬁnedy High School and Chimborazo
School are recognized as being schools of»the inner-city type,
they are not to be equated with the gﬁétto school charapter~‘
istically found in the large urban'cities-in the north.
Interviéwﬁﬁwith local school peréonnel and tthugh visitations
to localfséhools, led to the devélopmént of a compesits
picture of the characteristics of the:inner ciéf child who

would be attending the John F. Kennedy and Chimborazo schools.

IToxt Provided by ERI



THE INNER-CITY CHILD
The inner-city child is oriented to the present and
has haad 1ittle'experiepce ﬁiﬁh delayed gradificatioﬁ for
effort given. ﬁe mist feel success now, not in some remote
time in the future, but immediately. Tasks are much more
readily completed by the inner—cify child wheﬁ the whole
picture can be seen, the beginnihg,vthe end, and the immadiate
veason for expended effort. To repeat, success must be
immediate ead the task must be éonsummated in a short pewriod
of time. |
The inner-city c¢hild will not stay with anything
for a léng period of time. He must see the end. He must realize
the value in achieving the desired end. |
The inner-city child is much more adept at handliﬁg
j_- concrete problems and objects than he is at dealing with
abstractions or verbalized concepts. éoﬁséquently; the more
i we can offer the child in a cpncretewillustrative‘form the
" better his chaance of perceiving and achieving.' The greater
é the abstraction, the greater the verbosity, the 1éss his chances

are of perceiving or achieving.

The inner-city child has a simple, yet uniqﬁe,.
languagg gystem. He céhnof use the Végnaéular as a manipuiativé
" tool. Autool that will aid thinkinéi A tool thch children
who are successful in school usé to a ﬁigh degree in attaining

academic success. The inner-city child's language utilizes
meanings and connotations which are often cbscure to the '
Q . .

teaching staff specifically and the educational establishment, 773
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He cannot :elate to academic problems cnd situations as .
normally would be eﬁpectedg "hereas we geneldl v expect these
tfings to be. irucr in Lhe lower age jroupzngq they have
become solilified over the persiod of yearsf and therefore,
become even grcater.prcblémé in the high schcol than they
areAin the elemencary school

The'inner—city chilc has not had ade~'ﬂte 8551stanco :

énd opporitunity in developir the senses relat-d to success

in school. His ability to zool his senses in arriving at
singular concepts is not well developed. The drives or
familial pressures that are necessary for him to succeed in
achieving tasks have not been present and he has not developed
the ability to manipulate, to understand, and to retain those
skills necassary for academic achiavement. The forego:ng
depicts a prototype of the ‘child that we expect to be taught

in John F. Kennedy High Schbol and Chimborazo Elementary

School,
PHILOSOPHY
It is generally recognized that theére are three

foundations upon which the curriculum is built. They are

n

(D

ccioty,” knowledyg and the individual. Curriculum patternc

g
differ only in the priority and the order of secondary and

terti ary preference of these. This curricular dzsign selects

Lizer ind’vidual as the prime or first frame of reference.

e

Tro wsecondary frame of reference

-

s society and the tertiary

l sga of reference is knowledaoe. COﬁQldLr"tlon of ihe

e T R e e fre 173

individual is a form of micro—inspe

(9]

tion ' of soéietv. This ‘is




-
. ;i
in contras®= to macro-ine pection of sociéty which incluies all
of society as a viewpoi: .
An attempt té answer the following‘duestions is made
when the individual is used as a pPrime frahe of.refefe;:e:
How can the individual best be assimilated into societ: as he
is? “his does nét nmean that edﬁcation Oorx experience oxr training
should net attempt to change an individual, but it means that
there are confines within individuality_in which the school
must operate. For examplé, the school must operate within a
persons’ intellectual framework, his.physical fraﬁework, and
his affective frémework. This is what we mean by as he is.
Where do his qualifﬁcationé_place him in ﬁhertotal
schema of soéiety? Further, what types of educational processes
does he require for total personal fulfillment in light of the

previous answers? To emphasize this, we borrow a paragraph from

the NEA publicaticn, A Climate for Individuality.ﬁ

The most fundamental thing is to secure

P - . for each child and youth a wholesome
climate for growth. We believe that
the minimum essentials of such = climate
are rich stimulation and strétch, res-
ponsible freedom growing with the years,
the support of love, respecting and

*.”acceptanca, a balanced pattern of success
experiences, time to explore, to contem-

v R plate, to develoo a ¢hance to examine

§ : human values, to look at the enlinral

g,

heritage,'encouragement to make commit- .
| ments beyond one's self, and opportunities
| - for a steady deepening of self insight.

In viewing the curriculum more specifically, the

curriculum should be devoted to the improvement of the languacge
proves inguag

facilities of the child. fThis would include increases in

eRIC - ,v 17?
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vocabulary and the use of Ianguage as a cognitive tool. The
senses of thz child shoul< e more highly developed so thers
‘can De greatcr effectiwvenzss and greater discrimination in his

learning pro.”

{7

5s. As a c¢hild's language facility improves

and as the eifectiveness of his senses enable'him to becone.
more discriminat;ng then.a correspoending increase ih ability
-{to bbserve, compare,; classify, éontrast, iﬁterpfeﬁ,»and
conmmunicate abpout various rzannexr of phenomena should also occur.
To be capable of providing thesé experiences the curriculum
must be modified to provide the following:
1. Immediafe feedback mus. be provided to the learner.
’2;. Compact'tasks must be based on short term achievement
or accomplishment.
3. The activity should be interesting and actively engaged
in by the learner. ,Sensé perception agﬁ sense realism o
is essential. i
4, The learnexr should be ultimately expected to.manipulate
ideas.and concepts. .
5f As tﬁe_learner progresses he should be exéected to .
come foth-with increasingly complex behavior or
behavioral skills. a |
6. ﬁ?ogress should lead to highiy séructured langu;ge_

patterns with the ability to manipulate ébstractions :

such as conceptual schemas.
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7. The-curriculum should be designad

for learning in the learner.
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The overall key to =i sogram of ‘education of the innex-city

i . . L _

child is the ldevelop=: .. of attitudes, values, and behavioral
skills and not a spc= @ L= acquisition of knowledge, however,
watering down of subk-. - matter is not recommended. Taking the
_child from where he -. ~d moving him forward on a rate
comménsurate with hir . _1lity and bdckgro nd is recommended.
In fact, there seems e a case in favor of the argunent to
change the cultural c= ook of our schools to coxrelate more

closely with the cult.rc of ﬁhe inner-city dweller. This is

" in lieu of aLLemotlng to change the child to an outside

foreign abstract woxrld sith which he has no coqtact The intent

here is nct an attempt ToO perontuate the ptheﬁ innex- c;ty

culture but merely to kesp a stable base of operation for the
ﬁhild until the child s able to rationalize his culture with
the alien culture. :

At any rate. to be.effective, the methcds employed
to implement a curris.ium must be oriented to the inner-city
child on his‘level CBut, the'belaV1oral qkllls callea for
should be the same as those demanded‘ln any 1eput?hle Drogram.

It is,dbasically, a matter of allowing more time to achieve

these sk¥1ls or perhaps achieving them at a lesser rate or,

.rore sign nificantly, "n a differént Way .

Special con: arations must be uLov1ded for boys in

-

_the educational and cizriculax structure. Presently, boys

EMC

+

must fit intoc a forma» Aucational structure thai+ r=2eks of

n

pricrity, obadi once, ri-idity, decoram; cleaniness, silence, phy-—

s and un——z 76

(D
in

cal and mental passivity and total un-you sEhfuln
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maleness.

higher among boys than girls. There
than female dropouts and twice as many
fifteen are currently first admissions

It appears, then, that one

of an-integrated program or curriculum

‘It can be’ stated that delinqguency rates are

5 times

are more male. dropouts

boys as girls under
to public mental
f the prime considerations

would consider these

RIC

faets and do somethihg, if at all possible, to help the male’

child in the public schools. It is anticipated that the proposed

curricular design will have somz effect, some positive effect,

on the boys in the formal educational structure of he pubklic

school..

Procedure

Although th wed releva

31Le1ature and research in the field of the education of the
s revidwed '
inter—-city child¥ specific findings from the literature will

not be cited. A bibliography will be provided for a more

zeepth review for those who choose to do so.

Numberoue 1nterv1ews, conferences, and meetings

with the department'heads, supervisors, and staff members in

a numbe¥ of school wvisitations led to the following observations:
u"

Many of the observacions were repedtea on numcrous occasions
by different department Heads or supervisors.

1. Build something in the curriculum to correct the problem

slow learner; vet

of the one who has potential’ but has not

developed that potential.
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2. There should be-an activity program wherein the individuzal

can identify with the schoel in a way other than through

academic subjects only.

3. Ability grouping is not especially disadvantageous.
4. Honors and average children should be grouped together,
5. Bright children should be encouraged, and provisions made

for them, to tutor students of lesser ability.

6.  The interdisciplinary approach should be used.perhaps in
éonjunctiqn with block scheduling.

7. Large gfoup and individual instruction should be provide@ fdr
in the schedule.

g. There should be some integration of each subject with the
humaniiies. Perhaps the humanities.should be the overriding
rubric of the curriculum with the other subjects bound
together through it or by it. N ' -

9, The inner-city child should be provided with .greatexr
exposure to the society that is'unknown to him. More

§ field trips should be scheduled.

i0. Class scheduling procedures should be altered. The student

should be able to enter into a contract with a teacher

rather than enrxoll in some specific course at a specific
v ] .

ime.

#

A I A student should be able to cross the line between the
~general, academic, and business tracks as his ability

permits him to do so.

12. There should be greater integration ketween the distributive ]
B education, business educatiocrn, and English devartment

ERIC
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.home economics ﬁna distributive educatioﬁ.
13. Sex education and familyhliVing should be taught ea;ly
~ in the school years forx those studeﬁts who will not
compléte high school. Sex education should consider
boih male and female ideﬂtifiéation.

14. There should be an attempt made at nongradedness and

independent study.

15, - Classes should be scheduled on a more relawed basis,

- rather than the rigid lock step, five day a week, class

at the same hour, traditional pattern.

These constitute a few of the comments that we received from
the iﬁterviews. The comments listed do not consiitute the
totality of responses received. They do not cover all of the
areas of the curriculum, but, thej are“the salieﬁt o atements

. ; .
made by the departﬁent heads, the supervisors, or the teachers.
| NEED

The egisting disparities in our present formal public

school education system involving the inner-city child can be

summed up in a few words: “the public schools provide~a

sterile, artificial, unréalistic, situation to the inner-city
child. He is expected to‘learn éoncepts that.afe_relatively
fore&gn.to him and basically meanipgless to4him. These
concepgg havé no relevance for his evéryday life. He attends
school and, generally, accepts thelartificaily of the school

during the day, but, then, when he returns home after school

he is again faced with the cold renlities of his real life. ..



.What can be.done to éorrectﬁthese tfayeéties which
are disguised under the misnomer of education? Can they be
corrected. NIt all at one timé, but, perhéps all in good
time. The curriculum or the general program of study'in ithe
public school must Ee altered to conform to a pattern more
conduéive to learning by the inner—citj child. The proposed
curricular design points in that direction and -once iﬁplemented,
and elaborated upon, will improve the learing atmosphere and
promote learning achievement in the inner-city child.

THE CQURRICULUM
T, Three key words were accepted from Ralph,'Tyler, they

are Continuity, Sequence and Integration. Conblnu¢ty provides

us with a concept of a continuum. This does not only mean a
continuum within a particular subject but within the entire
curriculum from preschool through twelfth grdde or through

-

junior college, whatever the case mighit be — even through

college. Continuity implies that the subject matter is not

broken up into nine month segments, or six weeks segments, or

any segment. There is a continuous growth in whatever area

‘the subject matter is covering, i.e., a continuous grewth in
the child. An exanple might be United;States History or
Virginia History. Can these be.taLght‘only at one specified

td . . . "
daily time, or can they be tau 1gth more effectlvely continucusly
B 4

through all subjects?
Sequence s related to continuity in the respect that

sequence 1molle% or pertains to the growina difficulty'of-bhe

subject matter. HNot only to the growmnc difficulty of the
) .
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subject matter, but {o the time when it is best presented to
a particular individual, according to his psychological and

logical necds.

Integration pertains to the pooling of the subject matters

_especially as reinforcing agents for one another. This is

Q

Ric 191

matter with social studies subject matter, sccial studies

design.

particularly true in areas where subjects inter-relate and
where carry-over from one subject to another has special

significance for the learner. Overlapping of En nglish subject -

subject matte- with science subject matter for example.
Subject matter dovs not exist as an lso]ated entity. It's im-
possi b]e for social studies to exist without Lnglwsh and
English to exist without social studies. Integratign is the T
unincaLJon of subject matter commonaTlt ‘ Dovetailing

subjects with each other. 1In fact, it is teaéhing them

together. This is what can be expected in the curricular

T

What is the best way to arrive at continuity, sequence,

and integration? It certainly is not by brea zng the day down

I e it

into periods and saying in this period we teach‘English and
this period we teach U. é: History\and in this period we ' -
£each Geography, écience, or biblogy. Separétimg'the

subjegfé into little capsualizea areas that'to stundents sesem

to be completely unrelated. Traditional depar‘meptalization

emphasizes a false unrelatedness of subject mattars. ‘Educators

must correct this or, at least, take a step foward correctwng !

- 14

.it. The facilities provided in the new John F. xenngdy High
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by the method of instruction to be used and the mater

"presented. Teaching can be done by le cbure, ox by tes

i
Ll

=

School aqa Lhe Ch:mbord/o Elemantdry Schoo] 4rc conducive Lo
flexible scheduling and team teaching. A curricualar design
for that school would be somewhat.remiss'if it @did not maoke an
attempﬁ to promote flexible scheduiing of subjects according
to individual time reguirements and needs.‘ Team teaching
aqcording to the ability of teh teache;; aﬁd the demands of
the individuals in ﬁhe,lcarniné process. e
The logic kehind flexibie sCheduling and team teaching
contradicts our present traditional patiern of scheduling which
assumes that all studants can learn the same subject matter,
at the same rate, frem the same materiéls, and with the sane
teacher. Educators know that this is not true, but their presen{
nethodology does not reflact negessary chaﬁges to rectify this

situation. Educatocrs need o do sometning.

FLF}UBLF‘ SCHEDULING

’

Flexible scheduling is based upon the principle: Cl“b>&

should meet in varying sizes. Class size should be determined

21

[as

o be

;_a.
Y

('T'

ing, or

by use of technological aids in an assemoly or laxga group.

When the method of lesrning is by discussion, or Hj gquestioning

— the Socratic method, an inquiry group or small group can he

most effectively used. Under the concept of teanm teaching when
large group instruction I roa

is taking place one teacher teachinc

great number of children, zay 120 or nmors, frees cthar teachars

S 132
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for individual work. Modular scheduling cr flexible
scheduling can provide the students and teachers with the
necessary formally structured teachiny {ime  and also make

rovisions for individualized instruction, large arou
i j pr]

instruction, plus time for independent or Ajirected study
", ,

by the individual students.

INDEPENDENT STUDY

Flexible schudullng W1ll also provide longer periods of

time for Jabo”aLorj work, mhls do~% not me tha; CClLaJn

subjects will meet for more minutes during the week nor doss it
mean that they will not meet for more time during the week,

but, it docs mean that the will meet in fonger lengths of
‘ Y

time for certain days and then on cther deys for shorter

le.agths of time. The potential fer this will be diagram 1
later in this propUDal :

The recognition of a need for independent study time is
bPased on the belief that student responsibility cannot be
taught by the assumption of this responsiﬁility - the staff.
That is, the adults or the-staffumembers of thes. ‘iools
should not assumé the reséonsibi;ity of the beﬁavjo: of the
students but should strive to develop acceptable behavioral
concepts in the students. This becomes a tremendous burden énd
a tremendous task beyond that of iﬁstructing t}e.children in
knowlééges or specific bchavioral skills. A student can
learn responsibility oniy as he is provided with the chancsa
to learn it. He must be given tine to 'évelpp and provide
for himself on an JHQLVi iual basis. Directed st tndy or inde-

pendent study is a way of doing this. Independent or directed

1¥3



study is a paramount technique of using the resource centers
which are an integral aspect of the new schools. The library
as a2 resource center, the multi-use rooms, the study rooms,

the work rooms, departmental work rooms, will not be utilized

w

properly unless time is provided and study guided into these

Yooms OY areas.

TEAM TEACHING

. ~ -

'in the arca of team teaching teachers slhiould be aésioned.
in teans responsible for instruclting a certainrnuﬁber of pupils
in certain subject matter. For example, three teachers could
bz assigned from 90 to 100 pupils. They would be responsible
in the areé of Fnglish, soqial'studies, aﬁd, perhaps, s¢ience.

H
For these 90 to 100 pupils certain blocks .of time would be

i

ssigned. .The teachers woqld-etermine how this time would be
.ptilized with this block of 96 to 100 étudénts.- It would be
a team effort-and an indi?idualized effort,wheré the teachers;
would have to program their actions according to the needs of
the students. The studentslcouldibe involved in‘curriculum
planning or in subject matter planﬂing with the téachers.

The Eeachers, of éourse, would regulate theirvplaﬁning to
provide for leafning as needed~b§ this group of students in-
the two or three subject mattér areas, English,; social

studies, and/or science.

-

. 1%«
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Teacher aides should. be used increasingly in the_inner~city
school. They can be pgovided through federal funds and are
becoming a necessary adjﬁnct fo the teaching prqceéél

- In furﬁhervreferenCCato independent'Study or directed
study; the students, during this time, could refer thei;
acadesnic prbblems to the teacheis as théy have mutual time.
The teachersshbuld be provided with time.during the day to
neel with individuai students or with small grbups of
students. They can pfogram small group instruction situvations,
but, they'do need to have the time frée to meet with individual
students as the occasion arises. This can only ke done by
having the teacherlfrge aﬁ the same time the student is free.
This will ke il;ustrafed'in the following examples.

The following examplés and illustrations represent ways
tp provide flexibiiity in scheduling student;, teachexrs, anﬂ-
facilties accordingfto the individual needs of the student
and the structure of the subject matter as appraised by the
teacher. The examples mo?e'from simple_scheduling‘subjeét

‘mattér will not be illustrated.

Examplé I: Team Teaching - English/Sociéi Studies.

Organizétion:
1. Ninth grade English teacher (1)

2. ‘Ninth grade world history teacher (1)

-

3. Ninth grade students (40-60)
4. Teachers aida (1)

o . 1%¢
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The English teacher

on deciding how to best use

developing

instruction.

Yllustration:

{

P
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60 minute

skills in

assigned for two consecutive periods (conven:

perinda)

and the

Engli}:

n som(s)

the tinme
'
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social st

and knowledge

"with-

wdies

‘block &
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woxrl

(For purposes of examnple only).

18"7

an opcrable wall.

teaéher colloborate

ms for

d~histofy.

" Teachers may group students in various ways and facilitate

fonal
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In this " »le the two teachers chose Lo meet with all of

the. students (- .-40) on Monday morming to develop or extend the
_ & L :

instructional :.:n for the forthcoming week. 3In this com-

paralively shc. session, the students are involved in the

planning, aithc:gh ?ha basic format is defined by the teachers,

Educational objectives are defined ci outlined with the students.

“of their students.

The.students are given a schedule of theif group and room
assignments for the week. The schedule involvés oniy those two
périods assigned to the team for instiuctional purpqses; in
this example the teachers have notAqrgaﬁized their schedule
by any particular module siée, they have simply cut the two
periods into time patterns they felt would mect the needs

The two teachers have grouped the studcnts accqrdiﬁg to
mental ability and achievement for some classes, in other

_ s :

classes the students are not grouped at all. While the
English teacher meets with a small group (iO—lS) of students

with low ability, the social studies teacher meets with the

rémaining students - (30-40). The grouping in this illustration

-’

is arbitréry and may be done on any basis that the teachexr's

O

ERIC
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consider to be educatibnally productive,
The students mect as a single‘Unif for lecturés‘in social

.studies'or English cr, perhaps, a lectﬁre related to both

areaéi +This is illustrated on the days Tuesday and Wednesday.

To coﬁplete the block timea on Tuesday and Weénesday the students

are again grouped by ability and aChievemenf-to afford a more

- .r

personalized method of insktruction. : '

199
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On Thursday the students are assigned into two small

ta)
14

jroups
consistently of 10-~15 students. This is accouplished by
assigning gualified, capable, and responsible students to inde-

~

pendent study. -The students who are assigned indcpendent study

“have agreed to comwplete a prescribed projecct or an assignment.

They are permitted to go to the library or any other area to
study. The librarian is made aware of this scheduling before

the, students are released to go to the library. In the library,

the students can be temporarily assigned z study carrel for

[6)]

. . : ’ . .- . .
greater privacy. Several days notice to the librarian i

<

V.

3

advisable except when notice is impractical or unnecessa

‘While some students are released for independent study, the

" teachers remain with the small groups in the classrooms oy library

rooms and precvids for individual.variation.

The students are also scheduled to view a film with othef
team groups on Thursday. They will view the.film in the audi-
torium then return to their room(S)rtb evaluaticn the presentation.
The evaluation can be done in one or two groups; whichever is -
most desirable.. ‘

The teachers in this illﬁstration prefer to use Friday
as a day for reviewing and evaluating thé week. The students

are grouped together to review English and to review worid

o
o -~ 3 By 3. 1 = - TR TS e e - s -
;leCIZ. At other times, English and wvorld history might be

reviewed together with all of the students. %Testing, evaluation,

-

and planning are aiso scheduled for Friday. These can be done

-

in groups according to the preference of the teachers and-the -

o . . | | - ‘ J-ig ' : .
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needs of the students.

There are times when a +teacher may or may noi he in a

classroom with students, thal occurs when one teacher is

lecturing to all of the students. The teacher who is not

lecturing is free to plan or to work with excepiiconal students.
) L.

It is not a regular preparation period. The team should be

-

assignad a separate preparation period(s). The tecacher a

de

i =]
i

performs the clerical duties that arise from the instructional
¥
teamn.

- Example T1: Team teaching - English/Business/Dist. Education

Organization:

1. Sophomore English teacher (1)

2. Distributive education teacher (1)

3. Business math teacher (1) :

4. Typing tesacher (1)

5. Second year high school students (80-100)

6. Teacher's aide (2) )

7. Three conventional class perié@s (6ﬁ30 minute modules)

8. Three rooms - two with opergble wail

Students are assigned for three consacutive periods in a room(sj

z ) .
with an operable wall. These are available with either the

mathematics or English departmental arecas. Thres teachers

-

(Englishi, distributive education, and business mathuetics
are assigned in these rooms with the students. 2 tyring teache
O

[}{!; used in the organization bHut i not considared a primary
o : :

-
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Again, the tceachers chose 1o be the week with a general

W

W0
Tada
—
-

organizatiohal period. “his nceting can take place in a ¢lass—
room or in a room especially designed for large groups, i.e.,
- balcony of auditoriﬁm, dining area, or multi-purpose roomn.

Thé Students'are refreshed on the planning that occurred on the

previous Friday. Educational objectives are defined or out-

lined with the students. The studenﬁé are given their schef
dules for the forthcoming weel. This schedule iﬁcludes only
the threc periods that the teachers and students are assigned
to accomodate ﬁeam teaching.

Immediately following the organizational period,on

Mondzy, the students remain as one group to receive oﬁerviews

off their English, distribution education.and‘business pathe~

natics assignments for the week. The organizational diagrain

iilustraﬁes that thg.teachers chose to pattern their schedule

according Lo mpddles that are thirty minuﬁes in length.. This
! permits them to ignore the  conventional 55-60 minute period
and schedule time and students, according to needs.

Following the overviews on Monday, the students are
organized into three smaller gfoups. These Lteachers
helereoyenous grouping, thercefore, students are selected into
a group by random selection procedures. The three groups en-
gage in English, business mathemaltics, or typing. The groups

92
o | "
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rotate in this schedule eveny thicty minutes, longoxr periods

could e assigned if Ches oroved Lo e wora Ditasotive. ho
- . AL X

English and business matheomatics groups ave made smallerx by

parmiltting responsible students to use the tine for indepen-—

dent study. They could also be counseled or advise by the

*

distributive cduéation teacher at this time since he is not
assigned to a particulaf group.

On Tué;day, ail students meel in a large group area to
again reviow assignments in each of the threce areas. After

the reviews, the students areagain groupaed into three smaller

groups for a more personalized instruction. Selected students
are agailn permitted to use the time for independent study.

.
The teacher may use the classrooms‘or“library rooms for small

a
group instruction.
On Wednesday, the firslt part of the team teaching

. - . \ . : . . . .
schedule is used to integrate the threa subjects in the minds

G-

of the students. The teachers illustrate the commonalitics of

the subjects.‘ The idea is to present reasons for teaching

subjects separately Qithouﬁ separating them. The students
are then placed into three groups and are rotated among the
three tcachers. No independent 'study is p\-.rmitt“cz at this
time because 3t is a time for interaction in the classroom

and all students are expected to parlicipate.

O
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On tShursday, the three groups are again rotaled thiouagh

English, business mathenmatics, and typing. Sclected students

are again peermitited to lcave Bnglish and/or business mathe--

a4

matics for independent study. The second half of the team

period (3 modules-90 minutes) is allotited to distributive

education. A film and speaker are available. Som= time is
reserved for evaluation of presentatidn. The group met in the
multi-purpose area in the auditorium.

These teochers, too, use Loday as a day of review, testing,
evaluating, and planning. The review can be accomplished by
the three teachers mecaeting with all students or by thé three
teachers weeting separately with each small gfoup of students.

The same is {true for testing, avallhating, and planning.

L
Throughout the scheduling, the teachers have coordinated
their efiforts to provide an integrated set of learnings for
. X . . - . \ - . . . ) . . . ’ . . . )
the students. They have attempted to cope with individual

variation through independent study and small groun and

individual instruction. All primary members of the team

are assigned a preparation period at the same time during

the day.

19¢
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in Exauples I and 31 cnly part of a studont's week was
illustratcdﬁ Exanple TIX illustrates a complete student vack
7ith modularx scheduliné. The modules presented here are 23
minutes in duration with no standard intermission when the en-—

tire school cxowds the halls al one time. Twenty-three minutes

is an arbitrary awmount, the amounit of time in each module can

4]

-

be sel accoxding o dasgsign or desires of “he students, staflf,

s schoedule can bhbe gained

by a study of Lthe program of John Doakes, a sophomorea.
Y Y ] C .

(2
[o))

With the help of his guidance counselor;, John selooi

~

the following subjeci:s: Enaglish, Wor -1d History, mathematiocs
- -t TTel

biology, French, physical education, and personal iLvoing.
SH; phy Yk

Illust‘ﬁiion° (For purposes of ewxample only.)
; . .

(see following page)
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Indingl ish, John has classes whioh moest in combinations
il

of

§ .
double orx triple mwodules. ~Under Uhis sysitoin, 31 i possi-

ble for. thae class o be broken down into smeller groups of
students. These small groups offer opportunities for roview
of written woirk, for develépmental reading and for the teacher
to become batterlacquaintod with his students. It is also
possible to arrange the groups in terhs.of cormuon proklews

or interests.

The time patterns arranged in other subject areas per-—
mit teachers greater flexibility in teaching technigue and
pro@eﬂur@‘ in biology, for example, the teacher finds {that
the large blocks of time theg now have offer them opportunity
to conduct valuable laboratory expérimentg which were norern
before possible. ’

The added time also permits the study of certain topics
in greater depth and also gives the student the opportunity
to work inxepgndggtly.oh topice of interest-to them undér
teacher Supervision‘gnd guidance.

In hislory, the triple module allol » ample time for
committaee work, for independent study‘under'teaéher supervision
and for lengthy discussion and debate so essential if schools
are tc davelop in youngsters the ability to think critically,

an ingairing mind and the skills of effectivae discussion.

197
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all arcas, thoe incireasoed class time allows abundant
1

-

time.for\tre uninterruptied introduction of new material, for
the use of audio--visual malterials and for testing and review. ¢

- The most unigque featurce of this modular schedule and its

-

"most promising is the Individualized Fnstruetion schedulead
on JICShnI's progrzun.' Under this plan, Jo}ﬁn meects with his
ﬁeachers in small g?oup settings as well when he and h§s
fellow students need édditional help. These periods may also
be used for independent study, research in laboratory, in‘the
library, or other student work arcas.
Students are more apt to ask questions when in small

groups than when in regular classes. There is more inter-
.
action within a small group than in a.class of 30 or more.
Small groups offer the opportunity to conduct discussions
in which, perhaps for the first ?ime, all student¥ can parti-

a

cipate. Teachers gel to know their students better and can

more accurately make provisions for individual differences.

John's schedule does not. include an team teaching,
> : - ) ) 2 A . =

howeVer, it would notriﬁvolve a drastic change to‘iﬁcludé

team teaching in his schedule. Hisz schedule éould'accomodate

team teaching in the"subjects illustrated in Example II,

English, husiness mathemétics, and distributive education.
The above exampleas and'illustrétions are one attemnnt

to show how a school i ght ‘move vslo*.arly‘ or rapildly into =

flexible scheduling procedure. To move élowly, z scheol

Q ' :1_‘7 i; ' , ' P
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O

might first adoept o two or more teachoer team situvation. Mere

-

il ferent

o

rapid movemént would involvae saoveral teaching ﬁaams iy
combinations of subject matter. Finally. a complete modulax,
flexible time schedule as illustrated in Example 1IIX is
evolved to meet the educational objectives oi fhe instructional
proéram.

Flexible scheduling involves considerable planning and
the conmplete support Qnd accepltance of the faculty. T oig
necesgsaxy to have more floxible space than is normally found
in most échools.- Such things as individual study stations,
conference rcoms, instructional materxials centers are extremély
important. They areavailablp in ﬁhe new John ¥, Kennedy school

. Q .
and . can be utilized more effactively through flexible scheduling
N L

-

-

Additional staff, creative and flexible, is also necessaxry
because the entire concept of flexible scheduling is based on

the availability of the teacher and the student. Without this,

the program would not function commensurate with the intent

©of its design. The following represents a summary of the

rationale behind flexible scheduling:

THE PRINCIPAL'S CONCERN, ... .ELEMENTS FOR ULILIZATION

3. Professional resources. 5. Compoesition of learning groups
2. Learning material resource 6. Fregquency & duration of
S ' learning groups :
3. Time
; 7. Facilities
4. Class size
Ci(i
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LTy R s S LR,
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S

1. Develop crgaLive nd indepcudent thought
- ' (through producing and "doing') . ‘
. Z. Strengthen 'background kaowledge $

(throvg! special reacding, oatllnlng, etc.)

3. Increase special talents

' (throuoh concentrated effort)

&, Enlarg apacity for S:ll devalopaant
(thzo”gﬁ porstnal responsibility for learning)

Inquiry Group Instruction - Group Siz

Function:s;: ;-
1. Piscuss conternt presenta
{by student involvemant)
2. Strenzhiten basic skills

tion

(by spsaking, writing, reading)
3. Promote group activity

(by shared experience: --pancls, buss groups,
4, Add to personal development

{by frequent clags participation)
5. Increase individualized instruction

(by addcd teachexr attention)
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Asseumbly Group Instruction - Group Size: S0 to 220 students.,
Functions: : .

1. Introduction of roplics
(with »easc < learning)
2. Develonn.. of background
' (with coordinzticn of previous kuowledge)
3. Presentation ofl content
(with doevelopmont of genzralizstions)
A, Envichment of instruction ) )
(wvith filas, recordiegs, resource experts, etc.)
5. Evaluation of achievemont
(vith testing, wreitten fdeza developmont, ete.)
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The design calls fox:
1. team teaching
: . t
2. varylﬁg cless sixzes within each subject
';-:’s' /
3. a module of &Uiluln minutes
4. a cycle of onc week

Students in the design will:

1. somctimes meet in large classes
2. somaiines meet in small classes
3. sometimes work in individual study .

Teachers in the design will:

1, wvork as professional equals in status and responsibility on teaws
Z, usually specialize in various phases of the instructional process
~
L]
Y
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| \ BVALUATION .

\|' )
f .

The need for evaluation with an eye towards constant

revision and upgrading is essential to the realization of quality

and worth‘in the curricular design. The inescapability of
; L Y

" built-in change is a condition that all curricular innovations

must accept. To_neglect evaluation as coétinuous phase of
curricular revision would be to negate the oppértunity for
total fulfillment of a specific curricular structure.

In recognition of the need for evaluation, Goodlad offers

four different means presently used in evaluating new

programs.
1. Observations of whether or nolt the students

for whom the material is intended appear to be progressing

successfuily. -
2. Both casual and systematic questio;ing of Stﬁdéﬁts
involved in the programs.
| 3. 'éériodfc exanination of studehts bf tésﬁé aésignea
to cover the'néw material.
4, Comparative ﬁesting of students in thé new and the

‘oid‘prbgfaﬁs wiﬁh tréditionai and speciaily designed testé;;

The major concept for eValuation.in the proposed curricular
design is the effectiveness with which the inner-city child,
hislﬁéedsg his culture,; and his self concept have been recognized
and successfully challenged and channeled. " To facilitate a

meaningful evaluation of the degree of attainment or lack of
X 20
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this concept it is néceséary for the evaluation to bé con-
ducted on both an internal and external basis. 7The external
- community appraisal of the overall program is as meaningful
and has as much implication for chdnge as does the internal
school appréisal of the proéraﬁ Ly the prcfessional staff.
Evaluation is done continuously by groups who must concern
thewselves with the question of effectiveness. To acccocmmodate
continuous evaluation, multi-directional communication or
feedback 1s an essential component of the educétional structural
hierarchy. Evaluation and assessment play the critical

roles of providing corrective feedback to the planning, policy
making and to the doing éarts of the system so that the

entire operaﬁion can be improved. Parent conferences, lay

conmittees, guesltionnaires, heetings with community lea

businessmen professional men, laborers, all have significance .

J

Q
)
a1

:.s!

in the evaluation of the worth of the curricular program
. on an eﬁternal basis.
| iﬁternally, ;tudent testing, teache; assessnent, donsultant

and specialist assessnent,’professional curriculum counéils,
teacher workshops, teacher visitations all must contribute to
the‘eﬁaluagion proce;s;
. The findings derived from the evaluation must be tantamount
- to a demand for change and the doing parts of the system nust
accept their responsihiiity in instituting the.required changes.
To shirk this responsibility is to endanger the entire educ-

ational program and to reduce the confidencze and prestige

o~ osition of the school.

RIC | 266
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STUDENT BVALUALION

Recognition of the nced.for evﬁluation of the curriculax
pfogram carries with it a mandate for similar recognition of
propex evaluation of the product the curricular program pro-
duces. -To atltempi to measure‘a new entity witﬁ an antéquated
measuring device would be in somscases less effective Lthan )
no measuring device at all. Consequently, a new>look at the
procaess of sludent evaluation is necessary for the maintenance
of consistency and meaning in the overal program.

The present, inflexible, basically parjudiced, grading
system, of A,R,C,D, and Eiis incomprehensibla in the new
philosophy and outlook set forth by the proposed curri ular
design. The need is for a method of evaluation which allows fof

*

undcerstanding and fulfillment of the needs represented by

_the individual. This can only be real zed through measurement

O

RIC

. -5
s

you-accomplished, outlook rather than a negative, what have you

of the progress made by the individual based on his st dards
and capabilities.and not by a comparison of the progre of

his peers.

’

A recommended evaluation system has a positive, w at have

lga]
ju)
e
-
D
ol

to accomplish, outlook. The emphasis is on'a realization of
accomplishment with constant recognition of the worth and value
in what the leamner can do.

Evaluation of tﬁe iearner must be a constant on-going preocess whic

allows for immediate information feedback t¢ the learner and

207 e
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constant ass@ssment of his current status with an eye owaryd
facilitating his progress. |

Sﬁbjecﬁ matter content areas should be constructegd in a
behavioral and sequential arrangement to facilitate eagy
recognition by the studeﬁt and the tecacher of what is (o be
Jearned, the dircctions to take to accomplish thé learying,
and evidence of the fact thalt the Jearning of the concept or the shill
has been accomplished. Assessment should be based upoy where
the learner is ou the road to accomplishing the skills orx

concepts ragired for mastery of a total arca of subject materia%/
2 .

or group of skills designed to perform a specific task, Yhe

actual mateyigl beings covered iff the same as that which ig

presently belng covered but the arrangement is different and
.

the -emphasis has.changed to provide positive reinforceyent for

vhat has been .accomplished.

N P
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A PROPOSED CURRICULAR

DESIGN FOR THE

CHIMBORAZO ELEMENTARY SCHOQOOL

JRICHMOND, VIRGINIA




E

- PURPOSE
The purpose of this proposal is Lo generate a
curricular design which will free teaching potential to provide
an attractive and stimuléting curriculum fox both teaching
stéff and étudent body. The prooosed curricular design is Lo
initiate and stimulate positive teaching and learning possi-

bilities and W111 be nmeaningful only to the ex LenL to whlch it

fulfills these objectives

LIMITATIONS
The curricular design was limited to the extent that
the final position taken must be considered in light of the
present currlqu or offerings of the Rlchmond City Schools.

The intent here is not to revise the Rlchmond curricular of;el

ings, but, to oﬁfer an approach designed to increase the

el

effectiveness and attractiveness of these oFferlngs. The
emphasis is not on what is Lauoht but ho# it it to be tauaht
Although Lhc new John F. Kenne&y ngh school and Chlmboaazo

.

School are recognized as being schools of the 1nner~01ty ty:
they are not to be equdted’w1th the dhetto school chardcter—
lstlcally found 1n the large urban ClthS in the noxth.
Interviews with local school personnel and through vigitations
to local "schools, led to the development of a composite
.picture of the characteristics of the inner city child who
would be attending the John F. Kennedy and Chimborazo schools.

216
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YHE INNER--CL . _HILL

The imner-city chiid is oriented to the present.and
has had little.exoeriéncc with delayed gradification for
effort given. Pe must feel success now, not in some remote
time»in the.future, but immediately; Tasks are much more .
readaily cowmpleted by the inner;cify child when the whole | )
picture can be seen, the bcginning,'the end, and the immediate
reason for expended effort. To repeat, success must be
immediate and the task nust be consummated in a short peridd
of time. |

The jnnex-city child;will not'étay with anythiné
for a long period of time. He must see the end. He must realize
the value in achieving the desired end.

The inner-city child is much more adept at handliﬁg
concrete problems and objects than hexis_at dealing with _
abstractions or verbalized concepts. Consequ “Lly, the more
we can offer the child in a concretc illustrative form the
bet ‘exr his chance of porcelVlna and achleV1ng.. Thé graater
the abstractiéﬁ, the gxeater the verbosity, the iess TS chanées
are of perceiving or achieving.

| .A.The inhér—dit& child has a simpie, vet unique,
language system. He cannot use the‘vernacuiar a&s a manipulative
tool. A tool that will aid thinking. A tool which children
wihio are successful in school use to a high degree in atfaining
academic success. The inner-city child's language utilizes
meanings and connotations which are often obscure to the
teaching staff specifically and thé'educational stablisbment,

@ yenerally. In other words his 1anguagL 1nﬂf§§§g~§0udvﬁa4;£pxncuh.

ERIC" | - 2X7 IR



He cal - - ° wrlate to acadewmic preblems and situations-as
normally would be expected.  Whereas we generally expect these

things to be trucr in the lower age groupings they have

become solilified over the period of yeasrs, and therefore,

become even greater problems in the high school than they
are in the elementary school.

The inner-city child has not had adequate assistance

and opportunity in developing the senses related to success

L

in school. His ability to pool his senses in arriving at
singulax concepts is not well developed. The drives or
familial pressures that arxe necessary for him to succeed in

achieving tasks have not been present and he has not developed

the ability to manipulate, to understand, and to retain those
skills necessary for academig achievement. The foregoing
depicts a prototype of the child thét*we:expéct o 5@ taught
in John P. Kennedy High School éﬁd Chiﬁborazo Elémentafy
School. ‘ -
e . PHILOSOPHY

It is genefally recognized that‘there are threé
foundations upon which the curriculum is built. They'are
'sbéiéty,”khdwledge,-and the individual{ Curri.culun patterns
differ onl& in the priority and the order of secondary and

tertiary preference of these. This curricular design selects

the individual as the prime or first frame of refere

0

¥
i

The secondary frame of reference is society and the tertiary
frame of xreference is knowledcga. Consideration of the
individual is a form of micro-inspsction of society. This is

Q | ’  :!-1 i?'
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1
in.conikast to macro—-ingspection of socielty which includes all
{
of sociéﬁy as a viewpoint .
An attemnt to answer the following guestions is nade
when the individual is vsed as a prime frame of refefence:
How can Lhe'individUal.best be assimilated into society as he
is? This does net mean that education or experience or training
should not atﬁempt to change an individual, but it means that
there are confines within individuality in which the school
must operate. For example, the school must operate within a
persons intellectual framework, his physical framework, énd
his affective _fréxmewor}:. This is what we mean by as he isg.
Where do his qualifications place him in-the total
schema of society? Further, what types of educational processes
does he require for total personal fulfillment in light of the

~

previous answers? To emphasize this,” we boqrow a paragraph from

the NEA publication, 2 Climate for Individuality.

The most fundamental thing is to secure

for each c¢hild and youth a wholesone,

climate for growlth. We believe that

the minimum essentials of such a climate

are rich stimulation and strelch, res-

ponsible freedom growing with the years,

the support of. love, respecting and

. o .acceptance, a balanced pattern of success
experiences, time to explore, to contem-
Plate, to develop a chance to examine
human wvalues, to look at the cultural
heritage, encouragement to make commit-
ments beyond one's self, and opportunities
for a steady deepening of self insight.

In viewing the curriculum more specifically, the
curricuium should be devoted to the improcvement of the language:

facilities of the child. This would include increases in

- 219
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vbcabuia&y and the uéé.éf languégé as.a qogniti&e toel. Tﬁe
senses of the child should be more highly developed so therc
can be grcafer effectivehess and greater discrimination in his
learning process. As a child's language facility improves

and as the effectivencess of his senses enable: him to become
more‘discriminating then a corresponding increase in ability

to obsexrve, compare, classify, contrast, interpret, and
communicate about varicus manner of phenomcna-should alsc occur,
To\be capable of providing these experiences the curriculum

must be modified to provide the following:

1. Inmcdiate feedback must be provided to the learner.
2. -Compact tasks must be based on shoxrt term achievement

or accomplishment.
z
3. The activity should be interesting and actively engaged
~ e
in by the learner. Sense perception and sense realism

is essential. ) .

4, he learner

1

should be "»1i° «xpected to manivulate
ideas and concepts.

5. As the learner progresses he should be expected to

come forth with increasingly complex behavi r or

s

behavioral sills,.

6. = Progress should lead to highly structured language

? ' patterns v ith the ability to manipulate abstractions

such as concentual schzmac.

The curricultm sl.ould Le designed to develop the need

.

for learning.in the lezrner,
S 220
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The ovelall Ley to the progldm of odnc*;ion o% the innéf—city

childg .is the development of attitudes, values, and behavioral

skills and nolt a specific acquisition of knowledge, however,

watering down of subject'métter is nolt recommended. Taking the

~child from where he is ané moving him forward on a rate

comme enstrate with his ability anJIbackground is recormended.

In fact, there seems to be a case in favor of the argument to

changé the cultural outlock of our schools to correlate more

¢closely with Lhc culture of the innexr- c1ty dweller. This is

in lieu of attempting to change the child to an OLtSLJe

foreign abstract world with which he has no céntact. The intent

here is not an attempt to perpetuate he present innerx-city

culture bui merely to keep a stable basé of operation for the
- child until the child is able to rat 1ona]349 his culture with

~

the alien culture. R
L any xalte, to be effective, the methéds enployed
. ~ to implement a currlculum must be orlented to the 1nner c1Ly
child on his lewvel, but, ' the behaviokal qkllls callcd for -
should be the same as those demanded in any reputable proc11n.
It-is, basically, a matter of allowing more time to achieve
these skills ox perhéps achieviﬁg them at a lesser rate or,
more significantly, in a different way.
Special considerations'mﬁst be provided for boys in

the educational and curricular structure. Presently, boys

must fit into a foxmal educational structure that reeks of

priority, obedience, ri igidity, decorum, cleaniness, silence, phy-

sical and mental passivity and total un-youthfulness and un-

ERiC‘ _ : - ;3;3;1
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maleness. It can be stated that delinquency rates are 5 itimes

higher among boys than girls. There are nmore male dropouts

.

than female dropouts and twice as many boys as girls under

fifteen are currently first admissions to public mental
hospitals. It appears, then, that one of the prime considerations

of an integrated program or curriculum would consider thesac

facts and do somelhing, if at all pbssible, to help the male’

c¢hild in the public schools. It is anticipated that the proposad

curricular design will have some effect, some positive effect,

on the boys in the formal educational structure of the pubklic

.

school., .

Procedure

Although the.curmiealumesonsudbants ierieved relevant
L]

literature and research in the field .of the education of the
s rovigwad : :

. é )
.nner—-city childy specific findings from the literature will

.

not be cited. A bigliography will be proviéed for a more
i?éepth-review for those who Choose'to.do so.
Nﬁmberous intervievs, confarences, and mneetings

with the department heads, supervisors, and st;ff members in
a number'of school visitations led to the follqwing obgservations:
Many Of the observations were repeated on numerous occgagions
by different department heads or supervisors.
i. Build something in the curriculum to correct the problem

of the slow learner; one who has potential but has not yet

developed that potential.

v
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10.

l1.

12,
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L

rerc should ber an activity program wherein the individaal

1
T . . . . .
can, identify with the school in a way other. than thirough

academic subjects only.

Ability grouping is'not espécially disadvantageous.
Honérs.and averége children éhould bea grouped together.
Bright children Should be encouraged, and provisions made
for them/ t¢ tutor studenté of lessexr ability.

The interdisciplinary approach should be used perhaps in
corjunction with blcck scheduling.

Large group and individual instruction should be provided for

in the schedule.
There should be some integration of each subject with the

humanities. Perhaps the humanities should be the overriding

rubric of the curriculum with the other subjects bound
together through it or by it. ~ ;

T dnner-city child should be provided with”gieater

exposure to the society that is unknown to him. More
"field trips should be scheduled. - B

/

Class scheduling procedures should be altered. The student
should be able to enter into a contract with a teacher
rather than enxroll in somne specific course at a specific

time.

A student should be able to cross the line between the

bility

(=

s his

,-
plj

-.permits him to do so.

There should be greater integration between the distributive

-

- education, business education, and English deparlment

offerings. There should be greater integration between

. 223
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home economics and distributive education.

-

13. Sex education and family Jiving s uld be tauwght early

in the school years for those students who will not
comolﬁLc high school. Sex education should consider

both ma]e and female iﬁentification.

14 There should be an attemplt made at nongradedness and
independent study.
15, Classes should be scheduled on a more relaxed basis,

O

rather than the rigid lock step, five day a weck, class

at the same hour, traditional pattern.

These constitute a few of the comments that we received Ffrom
the interviews. The comments llstea do not constitute the
totality of responses received. They do not cover all of the

.

areas of the curriculum, but, they are the sglient'statements
made by the department heads,; the supervisors, 6r the.teachers;
NEED |
Thé.egis' ing disparities in our Dregent formal publl

school education system 1nvolv1ng the inner-city Chlld can be

summed up in a few words: -the public schools provide a

-sterile, artificial, unrealistic, situation to the inner-city

child. He is expected to learn Conéepts that are rélatively’
foreign to him and basically meaninéless to him. Thesé. .
concepts have no relevance for His everyday.life. lle attends
school and, deneraJ]y; accepbs the artifically of the schooi

dur1ng the day, but then, when he reLurns home after school

he is agaln faced w1th the cold realities of his real life.

22 ¢
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What can be.done to correct thesze traycsties wﬂich
are disguiséd uhder the misnomer of educﬁtion? .éan they be
corrected. Not all at one timé, but, perhaps all in good
time. The curriculum or the general progiam of study in the

public school must be altered to conform to a pattern more

conducive to learning by the inner—city child. The proposed

curricular dé51gn points in that direction and once implemented;
and elaboratéa upon, will iwnprove the learing atmosphere and
promdte learning achievement in the innér—city chiid;

THE CURRICULUM

st

- Three key words were accepted from Ralph, Tyler, they

are Continuity, Seguence and Integratiocn. Continuity provides

us with = concepi of a continuum. This does not only mean a
continuum within a particular subject but within the entire
. ® .
: ) curriculum from preschool through twelfth grade or through
L]

-~

junior college, whatever the case might be — even through

i college. Continuity implies that the subject matter 3is not

. broken up into nine month segments; or six weeks segments, or
- PIOX n - ; : )
ony segment. There is a continuous growth n whatever area

the subject matter is covering, i.e., a continuvous rgrowth in
z ‘ T <

Virginia History. Can these be taught only at one specified

;

%

|

| . |

P the child. An example might be United States history or
1

1

t

E

daily time,_or can they be taugth more effectively continuously
through all subjects?

Seqguence xs r_lated to continuity in the respect that
sequence implies or pertains to the growing difficulty of the
subject matter. Not only to the growing Adifficulty of the

ERIC
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subject matter, but to the time when it is best presentoed to

a particular indi

espacially as rel
par{ cularly true
where carry-over’
significance for

matter witl!. socia

subject matlter wi

vidual, according to his psychological and

pertains to the pooling of the subject matters

£

nforcing ééenﬁs for one another. This is
in arecas where subjects inter-relate and
from one subjent to another has special

the learner. Overlapping bf English Subject

1 studies subject matter, social studies

4

th science sublieclt matter for example.
- 47

- .

Subject matter does not exist as an isolated entity. It's 3m-

possible for soci

English to exist

al studies to exist without English and

without social studies. Integration is the

unification of subject matter commonalities. Dovetailing

subjects with eac
togethexr. This i

I I}

1eS

=

G .

-
Y

What is the

and integration?

into periocds and
this period we te

teach Geography,

‘h other. In fact, it is teaching them

s what can be expected in the curricular

best way to arrive at continuity, sequence,
It certainly is not by breaking the day down

saying in this period we teach English and

ach U. &. History and in this period we

science, or biclogy. Separating the

subjects into little capsualized areas that to students seem

to be completely

cemphiasizes a fals

&

nusit correct this

it. The facilitie

ERIC
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L . . .
School and the Chimborazo Elementary School are conducive o
.)

flexible schoduling and teanm teaching. A curricalar desian

for that school would'ba somewhat remicss if it.did not make an

-

attempt Lo promote IJQleJe scheduling of subjects according
to individual time requirements_and needs." Team teachin g
according to the ability of te teaché;s and the demands of
the individuals in the learning process.

The 2ogic behind flexible scheduling ana team teaching
contradicts our present traditional pattexrn of schedquling which

assumes that all students can learn the same subject matter,

at_the same rate, from the same materials, and with the sanc

teachex. Educators know that this is not true, but their present

[

he!

tthi

hl-

methodology does not reflect necessary changes to rec

situation. Educators need {o do somethinc.

4

FLEXIBLE SCHEDUILING

Flexible scheduling is based upon the principle: C] sses

should meel in varving sizes. Class size should be determined

by the method of 1nstruction to befused and the matzarial to be

Presented. Teaching can bL done- by le cLu*e, ¢cx. by .testing, ox

by use ¢of technological aids 3in an assembly or large group.

T

When the method of iearning is by discussion,\qr by gquestioning

— the Socratic method; an inguiry grour or smzll group can be

nos t efzpczlv ely usad. Under the concept oﬁ-team teaching when

o

large group ns truction is taking pJace one teacher teaching a

great number of children,; say 120 or more, frees other teachers

- * >
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for individual work. Modul ax schodulipg or flexible

T
i

D]

12rs with the -

-

scheduling can providae the students and teac
heceszary formally structured teaching tine and alsc make
provisions for indiviaualized‘instruction, large group

instruction, plus tims for independent or directed study
- ]

by the jndividual students.,

INDEPENDENT ST&DY
) - Flexible séhédulingrwili[als' picvide longer-pgricns of
‘tire for labbrétory work. This docs 1.0t mean tha£ ceftain
sun jects will_me;; for ﬁore minutes _ ring tﬁe week nor does it
mean that they will not meet for more time during the week,
but, it does mean that they will meet in songer lengths of

time for certain days and then on .other days for shoriter

lengths of time. The potential for this will be diagrammed

L

later in this proposal.

The recognition of a need for independent study time is

based on the belief that student Tesponsibility cannot be
& P .

taught by the aséumption of this‘responsibility by the stafi.

That is, the adults or the_staffumembers of these .schools
should not assume the responsibility of the behavior of the
students but.should strive to develop~ac¢eptable_behavioral
Concspits in the students. This becomes a tremandous burden and

2

[

.

[ 4

a ftyens

i

naous task beyond thabt of iﬁstructing the children in

-

knowledgas or specir

e

¢ behavioral .skills. A student can

learn responsibility only as he is provided with the chancs

)
rh
0
N
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)
)
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4]
s
o
o]
}s‘
0
<
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to learn it. He nust be giver
for himself on an individual basis. Directaed study or inda-

Q .. - . . - - - .
FRJC2ndent study is a way of «oing this. Independant or dirscted

i o " 2
. ;z



study is a paramount techniqgue of using the resource centers

hich are an integral aspect of the new schools,

as a resource center, lthe multi-- se rooms, the

Yooms or areas. )

PEAM TEACHING
In the arca of team teaching teachers sloul

in teams responsible for instructing a certain n

tne libraxry

study rooms,
the work rxooms, deparimental work rooms, will noc ntilized

>roparly unless time is provided and study guided . nito thes 2
¢ : : > -

.. in certain subject maltter. For example, three teachzrs could

be assigned from 90 to 100 pupiis. They would be responsible

in the area of English, social studies, and, perhaps, science

For thesa 20 to 100 pupils certain blocks off time would be

assigned. The teachers would etermine how this time would b=z

-

utilized with this block of 90 to 100 students.

t

i)

®
]

m effort and an individualized effort where

would have to program their actions according to

.the studenis. The students could ke involved in

T+ would be

+he teachers

the needs of

curriculun

planning or irn subiject matter planning with the teachers.

H
:’c

The teachers, of course, would regulate their pl

. atk

3

anning to

provide? for learning as needed by this group of students in

the two or three subject

=t

studies, and/or sc

T l&q“ «

atter areas, English, s

social

L e—

e



LUNCH PROGRAM:
The cafeteria program perxceived as most consistent with
the needs of the inner—dity child is one which embodies the
concepl of a total daily nutritional program>within.the

framework of total 1nsc¢Lubn0*al oxr govcrnmcnfal financing.

The cafeteria program should include service for breskifast,
snacks and lurches and should be accessible to the student

at his discretion during his unencumbered school tima. The

W}
=8
0
o
3
ey
0
)
Bé)
r()

rsonal freedom of choice regarding use of non-

-

class time should increase with the maturity of the student

but -shouzld begin as early as possikble dependent on the students
g

b

ability to make responsible decisions. On the high school level
students should be allowed the opportunity to utilize their

free time in pursuit of independent study, relaxation, listening

to music, reading, socializing, having a snack, auﬁiting classes,

remadial work, swecial interxests, etc.: The custodial. image ©
5 o

|

Ha

+he school must be revised by the provision of opportunity for

A Y

the exercise of self direction by the student. The amount of

freedom allowed to an individual child should be commensurate

with b:s ablllty to handle the situation but the opportunity

should-be ei'able and should increase with maturation

O
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Ncurﬁgl*ldh. dness

The curriculac design propo ed flor Chimbirazo Elementary

School coitains the concept of non—-gradedness in a modificd

form. The basic concept of ea;h_child learning at his own
ralte on a cbntin&um is helé.as :aramount; The plac ng of
each child on the continuum o= learning is a process of ade--
quate evaluation of individual. gbilities. To accomplish the
goals desired by the design the following steps rnust be taken
5y the s chool.
1. Children should be allowed the opportunities to progress
Awithout the pressure‘of claésifications based on what
¥ S|

must or must not be learned at a specific grade or adge

level.
I

~

2. Children should be aware of their level of development
based on what they have achieved not on what they have
not achieved.

3. Evaluation of each child's ability to contribute in re-
thlOﬂ to his wvalue Rcale is contingent on the acceptance

: Cnp f..}’}r kRPN
of Lhc con hopt LHaL promres “at the childs own rate.

N

- Motivation will be enhanced by positive reinforcement.
Being made to feel of lessér stature due to lack of
achievement based on someone elses standards is an un-—

acceptable form of punishment.

231



design can best be understood as a cocperative teaching. appioac

O
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The room and Aildjng design of the Chimbarazo School

readily lends itsclf to the inmplementation of a flexible

Drograr. The fori al ungraded team~lteaching programs should

be modified to fit the physical school layout. The curricularn

The cluster arrangements of the rooms allows for the possi-

e

bility of close interaction batween the teachersof the various

groupings of students. Teachers should be selected for diver—

and mental ability as dctc1m1neo by standarc

.

and teacher's evaluations.

232

dized tests

sification of abilitigs. They should display a willingness to
cooperate and to coor ~dinate their abilities and activities in
.a‘cooperative approach.. Children must be allowaed to move
thr ough the curriculum, depenéent on théir abilities, with
as little delay as possible. - )

Ea;h home baseﬁteéchc; should be_réquired_to'meet, on
an 3nd1v1dudl ngls,§gp§émbers of her home unit.each day.
A = = o ST T
Thus, assuring each child an individual time for intimaté
contact w%th‘a.knowing and.understanding pexson, at least
once each week. 'This does not p?edinde the possihility of
increas=d time being spent with special cases.

The‘non“gfaded elementary structure should be based on
the following factors:
1. Reading réaﬁinéss, personal matufiﬂy, social adjustment,

e



e

N

The curriculum should be divided into swmall cdntent areas
with acquisition of the skills containced in each area as
a measure of progress.

The timae reguired for completion of a certain content

-

area should be depender = on the present capacity of the

individual.

There should notl be any negative sigﬁificance placed on
the length of tima neceséarg for skill and content
acquisition by the pupil.

Pupils may be transfered from one conteﬁt area 1o another

2

in accordanie with their learning pace and individual needs .

The sliow learner should not repeat work because of non-

promotion.
The rapid learner should noi become "bored and lazy"

~

waiting for others to catech up. s

To summarize, there is a curricular design oxr pattern for

each individual pupil. This design is in a constant state of

flux commensurate with the abilities, drives, pressures, and other

rmotivational forces interacting with the instrucltional process.
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Characteris o Graded

GRADED STRU CTURE

ar of progress in subject matter
s voughly compazable with a
s year in school.

Each successi
as CcoIn _.~a51
year to come

ive year of nrog'ﬂﬂs seen
‘to each past yeaxr or each

A child's progress scen as unified:
advancing in rather wegular fashion in

211 areas of development; probably working
close to grade level in most subjectk
areas.

bodies of content sean as
1te for successive grade levels and
SLbJeCt matber packaged
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‘Adequacy of progress determined oy

comparing child's attainment to
coverage deemed appropriate to the

. grade.
Inadequate progress made up by

repeating . the work of a given grade;

grade failu the uvtlimate penalty

lure
for slow progress. 5.
id progress provided uhr0ugh en-
hﬂcnu, encouragement of hovizontal
ansion rather  than vertical advancement
work; attempt to avoid moving to
chain of tea"n°r abova

and Nongraded

Styuchkures®

NONCRADED STRUCTURR

A yecar of school life may mean much morc

or less than a year of progress in
subject matter.

Progress scen as irregular; a child
may progxeqb much more rapidly in

one year and quite slowly in zanothexn,

A child’s progress seen as not uniFied'
he-spurts ahead in one arceca of progres

and lags behind in another; may be

working at three ox four levels in
as many subjects.

Bodies of conteat sezn as appropriate
over a wide span of years; learniogs
vieved wertically or longitudinally
rather than horizontally,

Adequacy of progress determined by
comparing child's attainment to his

. abilicy and both to long term view of
“ultimate accomplishment desired,

Slow prcgress provided for by permittiag
longey time to do giveu blocks of work;
no repetitions but recognition of basi
differences in learving rate.

Repid progress provided for both verti-
c2lly and hovizontally; bright children
encouraged to move ehead regardless of

the grade level of the work; no fear of

encroaching on work of next teacher

-

Flexible pupil movement; pupil may shift
to another class at almost any time;
some- trend toward controllihg shifts on
a quarter or semester basis.

¢ Elementary School, Naw Vork:

Rather inflexible grade-to=grade movemant
of pupils, usually at end of the year.
-
+
wnJohn Gocodlad and LRobert derson, The N
Rarcourt, Brace, and Couwpany, 1963,
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\. - . EXAMPLE (ONLY) :

The seven teachers responsible for the 105 students at
the lst grade level c¢an arrange the use of their rooms and
the coﬁmo$ demonstration =zrea at their discretion. Students

. can be split up for individuai, small, médium or large group
-instfuction in any combination of subject areas or interrelated
subject presentations desired. The scheduling would be done
sgparately for these se&en teachers and their groups, ezrzcept
for the restrictions placed on them.by cafeteria, physical
education and other specialty requirements.

Bach teacher is calle& upon to exercise hexr special
abilifies in contributing to the overall strength of the
cooperative offerings. Specialists and Supervisors should be
'utilized to increase the scope and.variety of the program
offerxed by the cooperative group of teachers. This apprcach
should ke coupled with the security found in a self-contained

¢ waould be S lar o :
classroom situdtion,ex”a dual progress pfan. It provides for
“aiversification while loosing none of the positive attxibutes

of either plan.

EBEach teacher then has an opportunity to work for a

pariod of time in several subject areas (decided@ on by the

teachers and supervisor or coordinator) with her own students

oF

and still afford them the opportunity for interaction with

other staff members.

_ 235
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The uCJCCLlon or placement of students into 1eapect1VL
categories (designated by the achievement level of the students,
the nceds of the qLudenis, chronological age, social quLvrem nts,
and general 1n;elllgerco) is by no means cé be thought of as
permanent or for a specified perlod of time. To accdmplish
accurate pupll placement it will be neceSSQJy to have contlnuous
teacher and pupll eva;uatlon couolcd with parental conferences.
Perental involvement as a positive supportive force_is,essential
Parental underétanding and recognition of the childs progress is
requlrea for successful development of realization of self-

worth by the child.

CHlL REN"MAIENESQ

The need of phy51cal release and sborter ?ério@s of
formal concentratlon is much neglected in the elementary
school. All students have need for leg, for physical, and for
enot:onal releaqe, but, the need is most acute in the male
student. Presently, educational programs in thé elementary
school make little Léilowaﬁce for male needs and have, in
effect, stifled male’éxpression.' ihe'prqposed curricular
design aﬁtémpts.to £ill this void A£a to provide adeqﬁate
oppoztunity for satisfaction of yduﬁhful needé, in particular,

male nefeds. To accomplish this feal, it is ncecessary not only
to maintain the recommended student~ﬁeacher'ratio, but, also,

to maintain a space ratio which would make al]oman ce for an

[~y
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increased noise and action level. Fifteen students in the.
averéﬁe c]asqroo* through grade 3 and up to 20 students thou jh
grade 6 ﬁhould aoequatoly resolve this problem. Each grade
through 3 should make'allowance for an activify session of

15 minutes duration wit a residual (ca Lining down) period, oncé
every hour. Qrades 4, 5, 6 should have at least one 15 minute

activity session in the morning and afternoon. These activity

periods can bc re]at a to academic class work or to physical
: AW

L i G oW i \C' N
education but the emphasis should be on physical acthn ~research

wgth direct student co:ntact withrmanipulative materials.
Selection bf specific activities should allow for cooperative
decision making on the part of the pupils and +teachers. The 15
nminute intervals ére nerely suggesfed time allotments, more or
less time should be scheduled according to the spacific
situation and individual variationsf The time allotment dohu
not have to be taken all at Dﬂce but can be broken into

smaller or larger portions as desired.

-

-

Activitiés and materials médé available should emphasize
life situqtions; chiidreﬂ% needs, subject ﬁ;tter corrzlation,
and should be oflthe éense—peréeption,_sénse-realizétion
Variefy. >Games, conteét, role playing, etc., are examples of
some{og_the possibilities. This acéivity periods must not bhe
construed &s released teaching time,\relaxaﬁion of staﬁdards, or
juét busy time, but must be‘iookéd at as a program of con-

R 3

structive DUDll teac her ef fcrt commensurate with the needs of

237
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LANGUAGE--ARTS DEVEILOPHENT:

In ﬁecognition-oﬁ the ali emcompassing haturé of the
disability produced‘by the inner~city childs lack of verbal
abilities a decision was made.to elaborate on this-specifié area
of the'curricﬁlum..

). Preschoél education-parents aﬁd c¢hildren involved.

Federal funds are needed to help reimburse working.

parents to allow them an opportunity to spend some time

_ih school each day. 4vhe fime is to be utilized in teaching

their own children and experiencing what is going on in

school. Parents should know what is being learned, what
expectations are held for their childrenJ how they can

‘improve proper pronunciation and aid their children in

overcoming the ﬁroblém of associating verbal sounds and

meanings to objects and éituations. To help dvercome

fhe prqblems inherent in language and cultural differences

the Oral-Aural approach, utiiizing auntomated devices, tape

'recorders,-filmstrips, models, etc., is sugéested. A reduced
emphasis on reading and an inhreased.emphasis on languége
is-essential in.the primary education oﬁ_the inner~cityA
<chilad.
s .

2. An evening school and or afternoon school for parental

counseling designed to aid thé parent in understanding the
© :55%9:‘;5-*6(“?’
negds of the child and the reguirements of school!' The
e 0 238
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:3.nteht_ is to explain the school to the parents, describe
how they can help to accomplish the desired goals, and
provide them with the opportuniiy to do so.

3.  The need for this emphasis on-parent~3chool assbciations
is due to the tremendous-gao between the inner-city

culture and the culture being taught gn the schools. .
9“! e @ ‘,‘":b@; CF)F.‘JE’Q:'J
Middle class values and culture which u&é’taught in the

- school are different from tha inner-city values and

L4

. o
2

. "
culture. The need is for reinforcing the 1nuer~catv chitd:

values and culture and the strengthening of his self-

1 7‘:’? .
concept and, thereby, increase his abiiity to accepl an

jan

live alongside the culture prevalling outsids the

inner-city.

The iﬁner—city child must bejallowed th? security of the
culture he knows, his culture must b e respected and understood
by the school. To ignore the'inner~city child's culture or
to tell him that his culture is of unegual value to that which
the schbol ésbouses is to sévgreli handipapgthis child in his
own feelings of adequacy, prestige, social position, and
emotional relationship to the scﬁool. |

Acceptance of the innefmcity culture by the school is
essential for meanvngful teaching to take lace. The goals of

the uchool must be sonewhat consistent with thn goals of the

inner-city culture. If the goals are too diverss fective

{0
Fh

2, €

teaching is directly reducad by the dagree to which the two
g Y Y g .

goals are in opposition. School-parents —community must agrece
on,and be consistent in thn attitudes and values they are

EMCres enting to the child. 23?
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Small groups thal can identify with-a home room and teacher

heir very own provides the much needed security to the

school life of the inner-city chilad. ~Hore base as refuge wvhon

all else fails is essential for the feeling of belonging, tﬁat_

scho
type

teac

ols which are to be successful, must exenplify for this

of child. The recommendation would be to have a 15 pupil-
her ratio . through grade 3 and no more than a 20 pupil-

teacher ratio through grade 6.

O

CINSERVICE TRAINING
»If ié,strongiy recomunended that all staff members be
involved in ar pre»schooi inservice program which would
_acquaﬁnt them with the new concepts which will be in

operation in the =chool. The in-service program should

acquaint the tez.’ s with problems they may encounter
in the program. * in-service program should develop
& philosophy tha- 111 form the foundation of the

instructiconal process. The teachers should revise their

personal outlock and philosophy as required to accommodate -

the needs of the inner-city child. Constant reassessment
and reevaluation by all staff members is necessary. The
in-service program must make time‘allowances for this
type of activity. The use oﬁ specialisi, consultants in
da£l>fields, and visitation§ to.programs presently in'
operation should be included;in_the'inisarvice program.

All are valuable in giving the staff the necessar
g g

information and expertise reguired to successfully carry

220
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out new programs.

YEAR-ROUND PROGRAM:

It is suggested that a preschool program for 3 year and

4 year olds be provided:

- a. ZFis suggested that parents be a part of the program

with these children.

b. The major emphasis should be on language facility,
symbol recognition, sense-perception an =ense-
.rxealization, and establishment of affecti: - goals

~

- values and attitudes.

c. Baby sitting service should be offered 7~ . parents
with youﬁger childreﬁ.

a. Working parents should be re.mbursed for tiﬁe lost
from jobs or the schedule must be made to accoumodate

these people.

e. Student aides should be used for baby sitting and
tutoring service. - .
. - ) . ‘g“cu:'lft o
f. Parents must be involved, thisjcannot be over
emphasized. .

The education program offered to the parents should include

the followina:

-
4

a.,- It should be concernea wiéh_child care and related
problemns.

b. It should study family needs regarding the school.

c. .It should stressg the role of the family in ééucating

2+ 1

th~ chi 1(_1 .
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a. It shouwld foster .'a sound woi:};:i.ng relationship
betwecn scgool and family.
3. A summer program is suggestaed and should include the‘
following:
a. Remezdial ﬁork, _
b.’ Exposufe to cultural opportunities not available
during the regular school year,
C. Extensive recrecation programs emphasizing and
- promoting children organizational abilities,
a. Opportunities for child léadership, créative
2f orts, camping and community services,
é. Opprortunities designed to promote.culturai values,
at-itudes, and responsibilities;

-

All are essential to a continuing forward looking program.

[od
W0

A summer program could be designed to negéte the debilitati;
aspaects of the inner-city life which deprive‘the inner-city
child from benéﬁfiting from the value of a full educational
program.

A federal grant could be raquésted to finaﬁce thé above
program and stress éguid.bé placed on ﬁhé continued deveélopmant
of sélf—esteeQ;values, attitudesiaﬁd responsibilities of the
child to, and in, the home, the school, thé community, and

the nation. Emphasis should be placed on the tremzndous loss

{ade

of academic gains wh

1 : - - I T T S
Cy .ch occur durin the Suiune ¥ oncons TS T

there is no formal program for these ch

e
ot
jal)
0
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B:QO* 9:15

9:.5-10:15

10:15-10:30

.A10:30-11:50

11:50-12:00

3.2:00- 1:00

1:00-- 1:30
- 1:30- 1:50

®:50-~- 2:00

2:00
9:00- 9:1i5
9:15- ©:45

EXAMPLE OF
... A .
SELEF CONTATINID

PLAN FOR A PRIMARY GROUP

Getting the day started (Sharing and Planning)

Developing the unit of work (exploring some
aspect of the scoial, natural, or uzechnological
environment) : ’ T
Recaess

Time forx work w.th language and arithmetic, in
>

groups and individually (recess pzriod from
11:10-11:20) . :

Piepare for 1y .ch

Noog hour (lunch and recreation)
Aesthetic eﬁéériénces of various kinds
Physical Educ%tién

Preparing for dismissal (including an informal
look back of the day's work in: anticipation for

. tomorrow)

Dismissal

EXAMPLE OF
. TT A _ :
COOPERATIVE TEACHING

PLAN FOR A PRIMARY GROUP
Getting the day started (Sharing and Planning)

Four groups in multipurpose room for viewing of
science film. 2 Teacher Aides Three groups
ttilize all seven cliassrooms for small group
individual language and arithmetic instruction
Seven teachers 1 teacher aide.

Recass

2
«

Reverse above groups - sam2 program

243



11:50-12:00
12:00-~ 1:00
1:00~ 1:50
(25 minute
per group)

2:00

Return {to rzgular classzooms for claszs dis-—
cussion of s~aiencea il ’

Recess

Independent study, Directed Special Interest
Activities, Remzdial Help in Self contained

«:lassroom, “eacher Conference with Studant,

lunch.

Prepare for

Noon hour ({(Junch recreation)

Art Specialist in multipurpose room with a
group. Spaech specialist in vacated room 7ith
a salected croup. Physical Education Tesacazar
has two giroups. Other classes conduct regilar
class activicvies in aesthetic experiences.

Preparc for dismissal (etc.}

Dismissal



; \ R TEAZZLIEZR ATIDES | | .

In the scction dealing with the need for increased male-
ness in our schools, an >.7. (i parcicular concern centers around
the lack of = -le imagerv Zor ithe m;le childn_ This situation is
especially criticalen the elewmentary 1evel; It is with this
in nind that the following reccmmendation is made. Fully
realizing the difficultics =xperienced in obtaining adeqhate
numbers‘of'male tachers, €:pecially in the élementary level,

it is herewiith recommended :zhat male tedchers a

oy

e considered

.
Cu

es

vhenever possible. Aside from the valuable as

]

in

si

14

stance given by
" the regular teacher aide, a2 male figure in Ehis position can
effectively fulfill the male childs ne=d for malevimagery.

In the inner-city child this lack of male. -~ - identity
is an exceptionally difficult probiem. The male teacher aide
provides a possible solution to many identification prbblems.
The teaching of attitudes and values are directly linked to the
childs ability to identify with a model exempiifying the
required male ideals. Wigbut'this male modelAand~masculiﬁé
identification, maie attitudes and male values are extremeley
difficult to teach. Klaustmeier and Goodwin point out thaf:
"In at least two respects the schools have not been success-
ful in providing exemplary models; teachers (females) too
freqdéntly have not regarded theﬁselbes as possible identifying
figures for puils, and the reading materials presented'tb
children and youth do not contain a suffi“iéﬁtly broad sccpe

2o &

. _ ¥

-

O
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ofl possible exeupla- odels (males) to appeal to mauy

pupils. "™ In céujnz v with the teacher aide program, there
should be an actis . Listment of business and Professional
nen who will volur -- to spend some time in the school.
These men can furi ’3velop'thé male childs inaécvby
presenting a plciu -  his vocation to the children or by
nmerely oporating as porery teachoer aide. The opporbtunity

. f - .. - - 1 - - . “zy 43 . . =~ ) ‘ 3
to get the school, .. 1, and education program understood and

19}

promoted, has no 1li. - in a program of this sort. Donation

)

.

of t;me is accepted. s worthy of the "best" people, let u
maxe use of the best at our disposal.

The recommendeationof teacher aides carries with it a

o

1. B — " . . .- . . . .
racio fogure based on zminimum of one aide for each two

q- 21 Ml Vo 4 4- 3 -~ - N Eeg ~ 3 3 T
teachers. Cdutlog nust be exerxcised that thorough planning
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EVALUAWION

Thae need for cvalualtion with an eye {towards constant

B
4

revision 3oupgrading is essentdal to the realization of guality
and wvorth in the curricular dosign. The incscapability of

built-in change is a nﬂdJinon that all curricular innovations

continuous phase of

[al}
i~

must accepit. To naglect evaluation
curriculax revision would bhe Lo ne;dLo the oppoxtunity for
total fulfilliment of a spacific curriculas

Xnn recogniltion of tha nead for evaluation, Goodlad offcrs

four diffcrent means presently used in evaluating new

1. Obhservations of whether or nol the studenis

s intcended appear to be proyressing

-~ -

succassiully. . : T

13

for whqn the material

2. Both casual and systematic ¢uestioning off students

m

to cover the nevw meterial. . . :
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old-jrogfams with traditional and speciall? designed testis:,

Jhe major concapt for evaluation in the éroposbd curriculax
1esijﬁ.qﬂ tha effectiveness with which the Innor-city <ohild,
his neceeods, his self concept have baen recogni

and succs

-

peaningfol evaluvation of
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this concer

duclted on bhoth an

commaun ity appraisal

and has as muach Implicati

and

ovoerall

foir the

oxtarnal

aovaluaililon

hasis.

program is

Lo be con-

The external

as moaningiu

ion 1gae as doos the internal
. school appraisal of {he proéram by thc profegssional staff.
Evaluation is done continuously by grouns who wmust conaenn
themcolves wifh the guestion of effecliveness. 7’0o accommodale
continﬁous evaluaiion, mwlii--directional communication or
Feadback is an cssential component off the educational structural

hierarchy. Bvaluation and assecssment play the critical
roles of yrov ding corrective feedback to the planning, policy
making and to the doing parts of the system so thal the
entire operation can be improved. Parent conferences, lay
comnittees, gucstionnaires, meetings with community leadzrs,
. [

businassmen professional men, laborers, all have significance
in the CleU tion of the worth of the curricular program
on an external basis. i .

, N g _ .

internally, student testing, teacher assessmnent, consultant

and spacialist assessmoent, professional curriculum counc1lu,

‘- - - . > =
teachor vorkshops,

all must contribute

o

the cvaluatilon process. .
Thao fjnmings dexvived from the valuwation must be tantamnount
to & demand for changz and thae doing parts of thae syslent muist

acae responsibkility
o shixk this recgonsibilit
prional program and Lo xodu

[Kc
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STUDENL BVALUAPION

-

Recognition of the need for evéluaticn off the curricular
program carries with it a mandate for similar recognition of
proper evaluziion of thg product the curridular program pro-
duces. %o atteumpt to mhnnxre.a new entity with an antequated

neasuring device would be in somscases less effective than

no measuring devica at all., Conscguently, a naw look at the

process of student evaluation is necess

0

O

ry for the maintenance

of consistency and meaning in the ovcra1 Program.

The, prrasent, inflcxiblc, basically perjudiced, grading

systam, of A,B,C,D, and B is incomprehensible in the now
2 ¢ 4

philosophy and outlook set forth by the proposed curricular

design. The need is for a method of evaluatioa which allows for

L}
nnderstanding and fulfillment of the neads represented by
the individual. This can only be realized tnlougn measuroment:
of the progress made by the individual based on his standards

pabilities.and not by =a com arlson oF ‘the. progress of

- r

A recomuended evaluation system has a positive, what hzve

-you accomplished, outlook rather than a nhegative, what have vou
£ P 4
to accomplish, outlook. Whe emphasis is on a realization of

acconplishment with CUﬂctawL re cognztlon of .the worth and valua
&

in what the learner can do. o,
Evaluation of the learner must be a coistant on-going proce

allowes for immediate information feedback Lo the 1 arnar an

mz.ﬁ -

'
«
'
i
i
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‘ JRE
constant assessment of his .current status with an ecye toward-
facilitating his progress. Co
; : 5 .

Subject matter content areas should be constructed in a

behavioral and scquential arrangement to facilitate easy

yecognition by the student and the teacher of what is to be

-

lJearned, the directions to take to accomplish the léarning,

and evidence of the facl that the learning of the concept or the skill,

-

has becn accomplished. Assessment should ke based upon where

~the learnex is on the road to accomplishing the skills ox

concepis regquired for mastery of a total area of subject material
. . )

. or group of skills designad to perforin a specific task. The

actual malterial beings

-~

A

rovered i the same as that which is
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h
Ken1eth

c

2

Deutsch, Martin P. Minority-Group and Class Status As Related
to Social and Personality Factors in Schofastic
Achievement . Naw York, The Society for Applied Anthropology,
Monograph Ncoc. 2, 1960, p. 25.

John, Vera P. "The Intellectual Development of Slum Children:
Some Preliminary Findings," The American Journal of
Orthopsychiatry, Vol. 33, October, 1963, m. 314.
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Presiding:

11:15

11:30

- 12:00

Presiding:
E_e Mo

1:30

1:45

PROGRA

Monday, August 19, 1968

Mxr. Nathaniecl Lee
Assistant Director of Instruction

Registration and Coffee [our

Greetings:

Mr. William H., Tyler, Assistant Principal
Blackwell Elementary School

fiifelcome to Richmond"

Mr. Alan Kiepper, City Manager

"Views of The Richmond Public Schools"

Mr. Lucien D. Adams, Assistant
Superintendent of Instruction

Dr., Francis W. Sisson, Assistant Superintendent
of Peisonnel

Dr. Thomas C., Little, Assistant Superintendent of
Physical Property

Break .

Introduction of Urban Team and Procedures:
Mro.Nathaniel Lee

Lunch

AFTERNOON

Dr. James Sartain, Coordinator of Urban Team

Purpose of Workshop and Presentation of Panel:
Dr. Sartain

Panel Discussion - "My First-Year Experience!

Tercher Consultants

ane s an

frs. Dorothy Wright | iiiss Janet M, Oxendine "
Miss Effie Bure Mys. Leah P. Strulson
Miss Trudy Hawkins Mis. Dorothy M. Randolph

~DISCUSSION PERIOD-
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Tuesday, August 20, 1968

PRCGRAM

Presiding: tir. Nathaniel Lee
Assistant Director of Instruction

At
8:30 Coffee
g9:C00 éreetings:
Dr. H. I. Willett, Superintendent
Richmond Fublic Schools
"Sociology of Race'
Dr. James Sartain
“Pgychological and Attitudinal Factors of Race'!
Dr., William Leftwich, Member of Urban Team
16:30 Coffee Break
13.:G0 2 "The City and Its Public Schools As Seen by Outsiders
Dr. Charles Achilles, Member of Urban Team
Mr. Roscce Reeve, Member of Urban Team
Mr., Robert Poney, Member of Urban Team
12:00 Lunch X
P.M.
1:39 -3:30 Film: '

"The Hye of the Becholdex"

~DISCUSSION PERIOD..

2¢0




Vednesday, August 21, 1968

PROGRAM

Presiding: Mr., Nathaniel Lee
Assistant Directoxr of Instruction

8:30 Coffee
9:00 Greetings:
Mrs. W. H. Crockford III, Vice Chairman of the
School Board
Introduction to Simulation Activities:
Dr. Fred Venditti, Special Consultant
10:30 Coffee Break
11:00 Simulation Problem #1
Dr. Fred Venditti

12:00 Lunch
P .‘I’X‘:
1:30 - 3:30 Simulation Problem #2

Dr. Fred Venditti

=DISCUSSION PERIOL~-
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Presiding:

Al

8:30

9:00

10:30

11:00

12:00

P.M.

o

1:30 ~ 3:30

Thursday, August 22, 1968

PROGRAILL .

Mro. Nathaniel Lece
Agsistant Director of Instiruction

Coffee

Introduction of Administrative and
Supervisory 3Staffs:

Mr. Nathaniel Lee

Simulation Problem 73

Dr. Fred Venditti

Coffee Break

Simulation Problem %

Dr. Fred Venditti

Lunch

Simulation Problem #5

Dr, Fred Venditti

=DISCUSSION PERIOD-
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Pregiding:

AalMo

[—

8:30

9:00

10:%0

12:00

P,

1:30 - 3:30

Friday, August 23, 1968

PROGRAM

Mr. Nathaniz2l Lee

Assistant Director of Instruction

Coffee ) -

Simulation Problem #6

Dr. Fred Venditti

Coffee Break

Sirmulation ™ -oblem #7

Dr. Fred Venditti

Lunch

Discussion and Evaluation of WVorkshop

243



VORKSHOP CONSULTANTS

- w1tk

- -

URBAN TEAM

Dr. Jemes A. Sartain, Sociologist
University of Richmond

Mr. Robert R. Roney; Educational Administratox
University of Tennessee ’

Di». Charles M. Achilles, Educational Administrator
University of North Carolina

Mr. Roscoe Reeve, Educational Administrator
University of North Carolina

Dr. Wiliiam Leftwich, Psychologist
University of Richmond

TENACHER CONSULTANTS

Mrs. Leah P, Strulson
Junior Primary - Fairmount Elementary

Mrs. Dorothy UWright
Junior Primary - William Fox Elementary

Miss Trudy Hawkins
Englisth -~ Graves Junic: High

Miss Effie Dure
Grade 5 - Ginter Park Elementary

Miss Janet Oxendine
Grade & - Stuari Elementary

Mrs. Dorothy Randolph
Grade 5 - Highland Fark Elementary
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RICHMOND PUBLIC SCHOOLS
Pupil Personnel Services

To a great To some To no appreciable
degree degree degree

Counseling

1. T"as your knowledge of counseling in
gernieral been improved by the experience
of this clas ?

2. Have your knowledge and understanding
of disadvantaged students been improved
by the experience of this class?

3.. Have you noticed any increase in your
ability to coumsel with (or relate to)
students who may be .described as
disadvantaged?

4. Describe one incident or situation or ingight which prbmpted your answer to 1, 2,
and/or 3. .

Ihformation

5. Has your store of information which you
feel will be especially useful in vour
work with disadvantaged students been
increased as the result of attendance
at this class?

Cite an example of information which you now have which you dia not have before.

2 66€
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In-Service Training Class "Opinionnaire!

6. Has your knowledge about the follow—
ing "avenues to increased opportunity"
for disadvantaged students been in-
creaxed as a result of attendance in
this class?

a. The ABC Program (Independent Schools
Talent Search Program)

b. Yale Summer High School Program
c. Upward Bound

d. National Schelarship Service and Fund
for Negro Students

e. National Achievement Schelarship
Program .

f. Outward Bound
g. Jobs in Industry for the Disadvantaged

h. The Thirteen-College Curriculum
Program. :

i, NDEA Loans
J. Economic Opportunity Grants

k. Cooperative College Work-Study
Programs

1. Neijghborhood Youth Corps (in-
school and out-of-school)

m. Job Crops

n. Special college scholarship programs
for disadvantaged (i.e., Wesleyan,
Duke, etc.)

o. Richmond Technical Center

pP. Continuing Education-~Richmond Public
Schools '

g. High School Completion (G.%.D.)

r. Summer Programs- Richmond Public Schools

e o2& T
ERIC -

¢ T

To a great
degree

To some
degree

To no appreciable
degree




In~-Service Training Class "Opinionnaire" 3

7. Do you have any comments about the "information program" of the in-service
training class?

8. Do you have any specific suggestions - whict you may not have mentioned above -
for improving this in-service training program if it is offered again?

9. Do you have any suggestions for in-service training classes for snecialists in
Pupil Personnel Services different from the one we are just cor~gsleting
(different subject, format, time, etc.)?

24¢%
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Tabulation of

COUNSELING PROGRAM OPINIONNAIRE

No Appreciable

Questions ) Great Degree | Some Degrecz Degree
1. . 10 ' 21 2
2' ' : 4 ' 23 - 6
3. B 3 20 7
L. . i2 - 15 1
5. 10 - A o
a. 13 15 5
b. 7 17 .7
C. 8 ' 18 6
d. 20 ) 5
e. | 15 | 15 L
f. 6 20 7

| 9. _ 4 17 V 10
h. , 9 - 16 7
i. A ' 14 14
Je 5 16 9
k. . 13 _ 14 7
1. 2 21 9
m. _ o : 14 : 15
n. 12 12 9
c. 12 12 7
p- 5 16 11
Q. 3 12 -5
r. . ' - 19 13 1

Totals 197 , . | 354 : 165

o 2469
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TEACHIR PRE-SCHTOL,
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Auguast 19-.22,
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candid in your
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cevaluations
the following koey wil

2.1

3 Average, &
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VORKZHGD

Iraace

Bt 1 80 P et s g

Poaswr

ZAN



h

Pleasie
worksl

rank o
1012 111\ torms
material or' topic;

ratc the following for
relevance of Llhe

J
o’ the 1
and the sLyJu orr nicthod of

cLJ\'wt 2¢5 of the pre-school
zal or ‘Looxc,

by the valuc of
pres: 'x<IILZALlO]lo

Adminis

cher

ers.!

+ J. Greetings and Oricntaijon to Richmond and Its Schools (Scheol
Rel evance Value Prescent ation
1 231L5 12345 12345
Comnelnits
I¥. ‘“Teacher j;mcl' by Fiv:i-Year Experiences’ as related by the tea
prarticipants firom Richmend.
Relevance Yalue Presentation
l1 23 1L 5 1 2345 i1 2345
i
t
(,or.vni nits: -
; .
I¥Y. Dr. Sartain: "Sociology of Race"
Rel levance Value Presentation
2345 12345 1 23645
Com’nents: .
i
!
i ~ - - - - - *-
IV. Di. Leftwich: '"Psychological and Attitudinal Factors of Race!
l ’ N
Re sleavance Value Presentation
i ; .
1 2345 - 12345 12345
Comments: )
L3
V. Urban Team Panel: "City and Jts Public Schools as Seen by Cutsicd
! A Y 3
ncluvan_g;_ . Value Presentation
12345 1234645 i 12345
Comments: N
Vi. Film: "The Eve of thoe RBeholdar?
4 chlr*v ance Value Fresentation
Q ° - . : ) -
[MC ] 345 . 12345 T 1 2345

272 o
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c,lc sance Value

1 23¢%45 12345

Cowtnzintes e

interaction in prol:lcu solving:

A grxeat deal Some
Insight gained from proolem-solving activiiys
A great deal Somc
b -
1 -

VXYY, I y»u were in charge of a similar wvorlishao
Syou answer the Followil

1. lc' have limited fundz and must cut one activ

Yery litile

————ewa

A
ER
‘the workshop activities would you net centinue?

2. Yf only one of the activities
: one activi ty would you kecp?

3. VWhich activity do you believe j
be most helpful to you in yousr

vhich

XI. "Please check the following cvaluative statements:

1. How would you rate the amount of your ovn pa
workshop? Iuch s Average , Little ’ A

~— .

H-')w \'och‘: you rate the opportunities the worksh
o invoelvewant?  Plenty s Some s

X. Plecasc answer the Tellewing briefly but expliciily:

1. Trvy projecting youraelf into your new leaching
{o vwhil exient do you bhelieva 1ihwat the pro-scho

Ead

p

ticipation in the’

lmost none

a
op effered for
Few : Too Tew

role. In gencra

“

How would you rate the amount of presentations by the work shop
staff group? Too much 3 About right s Too liitle

21 voricshop will
be of benefit or use to you?
Extremely Scuie A Littic Almosi none )
.
A, you heliéave you received in seturn for
you expended on the wvorkshon. J{Was thsz
warkshon ire?) .
i
Excyenely Sonio A lixtile . Almost none
o : :
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2. Do you belicve that the vorlishep providod exporciences that
clarify any of your eonceplts aboul 1he éthér race?  Yes - Noa.
A, ey attitude toward the olhor
race iz novs more posilive, Yems positive?
B. thing thal might havs been 't.'riec? in
ght have helped cncourage atltitude change?
3¢ The vorkshop lasted five daysz. How many ave are
cpt:,uum for a vorkshop of this sori? d.;‘} )

L, “The dawly scasions lasted about five hours. Do you believe the
-dajly sessions weire: toe long , about right ;3 too short ?

5. In your opinion, would a wvorkshop, similar to this one, be a good

‘idca for new teachers next ycawr? Yes, No.
X1. Informal struelture, benofits, or shortcomings of the workshop:

. Inforaad discussions added to my understanding of the other
race. Yes=, MNo.

e o — g

#Z. The opportunity to air ny views was valualle to me. __ Yes,  No.

‘3. The opportunity for a ;h?! 2 1o inteiract with PC..!ber.‘a of the other

"
race {e.g. 1o discuss "gul issues'") scemed useful is5 ne. Yes, |No.

L., “here was too much informality and free time. Tharae should have
been more structure and presentations. | Yes, __No.

3. Other cemments upon the Jn'fcr 1ships of +he werkshop.
!

; -

H : »

; .

!
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TEACHRER PRI--ZCHOOL WORKIHLOP

Participant Opinicnnaire .
5
Key: 1 Excelient, 2 EBastter than Average, 3 Average, 4 Less than Aver=sgs, 5 Poor :
T * ;-
Relevance : Valus Freseniation {
Negro VWhite HNegro White Negro ¥hite
' N !
C e , ] !

I. Greetings and Orientation to Richwmond and Its Schools i

. .
1 13 T 15 G 3] 6 ?
2 10 6 3] 11 7 ¥

W
T S < NC BN

i

ol

o]

~

ot

0

3

L 1 o 3 1 1 :
5 8] 1 a 2 O 3 ?
Meaarn i.70 2.59 1.59 2.59 2.0k 2.56 i;

1. ‘Teacher Panel: "My First-Year Experiencas!

Co
™

1 13 14 1 13

W

o

= o0

[ & <]
W e
[ I+ N o]
R N

L%
o
v}
-
LA

o]
eyl

v}
.
V]
(i
ny
o
a
x2Q
b
[
N
b

Mean 1.82 1.92 1.82

I¥Y¥. Dr. Sartain: "The Sociology of Race" :.

1 12 11 iz 1z 15 i

2 11

L
v I
s Ya s

W
0 ® o~ N

o TR Y,
~

SR
ERICs &
Mean 1.78

o
-
Ll

9
_ 5 &
A T 1 o o
1 1

1

1.80



Relevance Vaiug Prascntatios

S st

-~

IV. Dr. leftwich: "Psychological and Attitudinal Factors of Race®

1 i3 ik : 19 15 13 | 13

2. 11 7 5 7 | 6 9
3 2 & _ 2 '3 5 3

4 o 1 o 1 1 1

5 1 i 1 1 2 1

Mean 1.7 1.81 1.48 1.74 " 2.0 1.81

V. Urban Team Panel: "City and Its Public Schools”

1 17 10 16 11 11 o3
2 6 8 5 7 7 10
3 4 5 4 5 6 8
& 1 2 2 L 3 3
5 0 3 o} 1 o 2
Mean 1.59 2.28 1.70 2.18 2.04 2.54

V¥¥. Film: "The Eye of the Beholder'"

1 A 20 © a8 18 17 15
2 8 2 &’ 5 L A
3 | & ; 1 3 1 3
& 1 2 1 o o 4
5 1 1 1 2 2 0
Mean  1.82 1.54 : 1.63  1.58 . 1.74 1.85
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i Relevance Value
\ D .. T
VIii. Sjmulaticn Experiences:
1 17 16 _ w16
2 / 6 8 6
3 I 5 4 3. 6
L3 o] 2 1 &)
5 . o 1 o o
HMean 1.57 1.82 1.61 1.64

O
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Value of Interaction in Problem Solving:

A Great Deal

‘Insight Gained

A Great Deal

27 (Negro) Some 2 (Negro)
24 (white) 5 (white)

from Problem-Solving Activity:

23 (Negro) Some 6 (Negro)
21 (white) 8 (Wnite)

27%

Presentation

‘16 16
9 3
1 5
2 2
o 2
1.61 1.96

Very Little O (Negro)

Very Little

0

—

9

"(White)

(Negro}

(White)

T e T T P —

LISTA oA W P L

ke e oA it |
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"Greetings and Orientation

One Activity I One I Would
Woulrt Cut Cut Keep —

White iz ' o

Negro 2 O

Teacher Panel: "My First-Year Experience!

White . | 3

Negre 4 1

Dr. Sartain: '"Sociology of Race'

White (o] 0

Negro o 1

Dr. Leftwich: "Psyerhological and Aittitudinal

White 1 O

Nearo o o

One, Most
Helpsul

Factors of Race!

Urban Team: "The City and Its Public Schocls" '

White 4 3
N=agro 2 : - 3
Film, "The Eye of ihe Beholder"”
White 5 2
Negro ' 3 o
Simulation Experiences -

White 3 i8
Negro. 5 20

2719

i

i2

18
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B B st e (¥ Bt nititerdl o

W i A

ERTEY

ol Vi haliabaed 1 RO ey




One Activity I One I Would

\ Vould Cut Out Keep,
Mﬂsaellanecus
¥hite ‘ 1 bex
‘Negro 1 2%

*%mall grouip, informal discussions

IX. Evaluation of Participation

1.

3a-

O
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Amount of your own participation:

Much Average Little Almost None
White 1z - 19 o ‘ -0
Negro 17 12 o - (o]

One Most

Heloful

12%

3*

Opportunities the workshop offered for participant involvement:

Plenty Some Few Too Few
White 22 9 8] O
Negro 23 5 O O

Amount of presentation by workshop staff:

Too Much About Pight. Too Little
White 6 23 ' 2
Negro ‘ 3 26 o

Extert that workshop will be of benefit or use to you:

Extremai? ngme A Little Aimost,que
White 22 8 1. 0.
Negro 17 iz ) o
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ERIC

[Aruitoxt provide by exic [

Was the workshop werth the time and effort?: .

: Extremely Some A Little Almost None'
mqiite 25 6 o o

1]
Négrﬁ 27 2 O ()

i

DJG workshop clarify your concepts about tiie other race?:

Yes No
White 30 T 8]
Negro 24 5

Is your attitude towards the other race now:

More Positive Less Poszitive Same
White - 29 1 1
Negro 23 o (o

How many days are optimum for a workshop of this type?:

L 2 3 L 2 <] Z 8 9 10
White (o) 0 9 L 16 o) O (8] O 1
Negro o o . 1 1 15 C 1 ) 1 7

Do you believe the daily sessicns were:

Too Long About Right " Too Short
White 3 30 o
Negro

Hould a workshop similar to this be good for mnew teachers next year?:

Yes Mo
White 31 o
_ Negzo 28 0



X1i. 1.
ll Yes
ﬁﬁite Bi
|
Negro 26
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2. Oéportunity to
/
White 30
Negyo 28
3. Opportunity to
White 30
Negro =8
L. Too much
Yes
White 1
Negro 1
Q
'Wi;ﬁﬁ -

Informal discussions added to my understanding of the other race:

HNo
o

2

air my views was valuable to me:

intsract with other race useful to me:

1 : -

o

informality and frez time:

_

27 2






